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" A NOTE ON THE USE_OF THE HANDBOOK

.

This handbook can be-ef benefit to any district or school that is interested

in encouraging the 1nvolvement of parents. The ideas and suggestions B .
described were found- in local projects. being carried‘out ‘under- the four -
federal education programs that were the focus of thée Study of Parental

Involvement. Despite having come from sites with federal‘jLAgrams, these

ideas_and sggggstions are applicable t. other schools or districts whose

,administrators want to involve parents 1n the educational process. This 1s

because the projects we studied engaged in a wide. variety of activities, often
going-well beyond any literal interpretation of what was then the regulatory
language of the federal programs. The handbook presents‘avqomprehensive

tpeatment of parental invdlvementi

“The handbook is divided into ‘three parts:

<Part I discusses the how to -S of setting up parental

involvement in home-school relations. school support,

parent education, home-based 1nstruction, instruction
. at school, and advisory groups. It presents many

strategies and practices that have worked ih school

” districts throughout the-country, =
part II is a self-assessment -manual (SAM) that enables : ‘ j :33
a district to evaluate it$ presént parental involvement T P
activities and to plan improvements where they are/needed. (f.’

_ Part III is a guide that describes materials available
to’help crganize parental involvement activities -- forms,
questionnaires. -parent guidelines, etc. This guide also

contains a section on procedures for 1defitifying consul- L

“tants who can provide training and technical assistance *;;

in the area of parental involvement ~ E

To realize the5maximum'yalue from the handbook. familiarize yourself with : ,§
5

- SR ¢ T R o




' ‘develop a p]an of action, .and will indicate which sections of vl?art I

-
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Part i first. Then. use those Jort‘lons of SAM (Part II) that correspond
to_your d1str1ct S parental invo]vement act1v1t1es This will help you

P
N

should be studied and which sections of the Resource Guide will be most
pro‘fi:tab]'e.

Finally, to beneﬁt from the suggestwns in_the handbook, a user will have o

"to take into consideratwn all ‘'of the mfluences on a local educatwna]

program It has nearl y become a cliche, but schools do not operate in a
vacuum Thew programs are forged out of a complex. re]ationsmp among state

_'.agencies. _districts, athe local community,. and_sometimes the federal government. . W_

Further, schools operate under a variety of financial and other constraints )

that may differ widely from place to place. Thus, not all of the suggestions 'I‘.
offered here-are necessarﬂy practical for 1mp1ementat1on in every education

progranm. - S : .
In suirma‘r&. after yoo have consi&ered carefully your local needs, desires, and .

constraints, this handbook wil1 provide you with: a variety of ideas on how

to readp the greatest benefi ts from parental involvement activities.

-
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. ;1~—0~—4s~about~in961v3hg“panentstin-the~educationa1.process.

" INVOLVING PARENTS: ’ L

AN INTRODUCTION

~,

This Handbook. ..

1s base3~on‘the findings from a two-year study..

is intended to be comprehen51ve, .covering the comp]ete range of
parental 1nvo]vement 1n schools.

demonstrates that parenta] 1nvolvement is valuable.

-he]ps school districts measure the success of their parental involvement

activities.

is for parents, school staff, and administrators who want to set up
meaningful activities for. parents

Parenta] Invo1vement in Education Prospects for the Near Future

- Thisehandhnnk_prnmalgﬁ_: e part1c1pat1on of parents in a variety of act1vit1es

. related to their children's education. Parental participation is of course
not a new idea. Our -démocratic system is based on the principle that citizens
ShOuld be' invclved in all aspetts %< government, including education. Indeeﬂ
over the last fifteen years, parental involvement has ‘developed int? a vital part
of the fabric of public-education in this country. This active participat1on
‘of parents in educational affairs has been due in. large measure to the 1nf1uence
of federal education pnograms instituted during the 1960's, some of which were

the sutjects for the Study of Parental Involvement
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On the surface, the near future seems to promisé a lessening of parental
involvement in education. ‘Many of those federal programs that played such
an important role in the 1960's by requiring parental involvement have been
cut drastically, eliminated entirely, or folded 1nto "block ‘grants"” awarded-

" to states with 11tt1e legislative direction.
Threé factors, however, may result in a continuation of parental involvement.
in the schools. First, parents and school districts have become accustomed

Second, with less .and less federal assistance, school districts are turning‘
inéreasing]y to parents for support‘ And third, the move to decentralize
federal programs .may give - Jocal citizens the greatest say about educational
prOJects

*

Th1s hdﬂdhsok is made for -.a world where parental involvement in education

local adminitstrators and to parents who want to begin or imprecve -upon
parental involvement activities.

Two-Yéqr Study - . .
In\]978, the System Development Corporation (a research firm in California)
was contracted by the U.S. 0ffice 6f Education to study parental involvement
in grades K-6 in four ?EderaT education programs: Title I, Follow Through,
T1t1e VII B111ngua1, and. the Emergency Schoo] Aid Act. SDC's charge was to
-‘*"“*-““"**andhout—what parentaﬁ~1nvo+vement—was~abant*and-to~descrfbe—ways—that~parents
N were involved. in lTocal projects. We also wanted to identify techniques

- used by staff and parents to make paréntal involvement a rewarding experience.

SDC first conducted a large survey of the four programé to discqver'the kinds
of act1v1t1es in. which parents and projects were-engaged. Then, field - .
researchers watched 57 projects in action for about-five months, gathering
information aboutmeach project's goals for parents.and about the- day-to-day

*

- R to parental involvement and have established many mechanisms to make it work,

continues or increases. The practices descFibed will be useful to state“andP”—“-*~-~——f~

n ‘




involvement of parents in such activities as advisory groups, parent education
pregrams, etc. We fbund many practices that appear to -contribute to successful
. parental involvement. As a result, this handbook responds to many of the
questions that practitioners have been asking about parental participation.

Cpmprehensiyg,Nature qf_thé Handbook

~«

During the ‘study, 10caT‘educators and parents described té us and showed us
a wide variety of parental ianlvgmept activities. These activities include
the full range of parental involvement that exists in the elementary school
commun1ty at large The act1v1t1es fall into several cateqor1es'

e Home-School Reiat1ons--parents help to plan and carry out activities__
that stimulate the exchange of 1nfbrmat1on and the building of trust

\

~~—*;*ijbetween*themse1veSMand ~school staff. ‘ N

i» School Suppprt--parents provide time, goods, and services to the
school to help support -its activities.

o - Parent Education--parents. participate in school-sponsored workshop
andtraining sessions designed to help them become better parents

" and nore knowledgeab]e citizens.

1

.0 Home-Based Instruct1on--parents supplement and reinforce their

ch11dren s learning.by teaching them at home.
?Instruction at School--parents participate direcily in the education
of chil@req-by aiding ‘teachers in the classroom.-

-

Advisory Gﬁbups--parents p}oVide advice and consultation to staff

"o during the process of decision making about how the district or

school is to operate.

9
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Each of these areas “Is treated at length 1n the handbook Therefore, we
believe our handbook offers not only breadth but depth. Best of aTl, tbe
practices and strategies that are the heart of the book are based on the
findings. of. the study. They are strong examples of . what local éducators'
are doing in the real world.

J

Our handbook takes a definite point of view about parental involvement: it is
valuable. We believe that schools which involve parents are better places

because of that involvement. The findings from the study supported this’

belief. Districts that had mean1ngfu1 parental involvement reported a number
of benefits to the schools to parents, and most importantly, to the children.
For examp]e

o Children whose parents help them at home %o better in school. Those
whose parents participate in school activities are better behaved and
. more diligent in their efforts to learmn.

e Teachers and principals who know parents oy virtue of their
. participation in school activities treat those parents with gréater '
' respect. They also show more positive attitudes toward the children

,of involved parents.
o Administrators find out about parents' concerns and are thus ina
~ position to respond to their needs.. .-

‘e Parental 1nvo]vement allows parents to influence and make a
contribution to what may be one of their most time-consuming and
absorbing tasks--the education of their children.

Benefits ltkerthese (and the many others cited throughout the handbook) make -

parental involvement well worth the effort.

4-Intro
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SuqcessvcaniBgaMeéguﬁEd
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If schoovls want;to give parents real opportunities for participation, and

- benefit more from their participation, they need to set goals and.assess
performance. We suggest some standards that are based on actual practices
observed at schools. that cﬁosg to offer "me¥iningful participation” to'parents..
“Heaﬁingfu]”ican be interpreted mény ways, depending on the area of |

i pofeﬁtia] involvement being discussed and ‘the needs of the Tocal district and

_'schools. In Part I, what we believe can be considered success--and why--

. will be described for each area of involvement. SAM then takes these standards
and helps. you apply them to your district's operations,‘

-

for$Those Who Waat §ucce§sb

© - <« . :
As we said, this handbook is ambitious--it helps you establish and achieve
concrate goals for your district or school. We think the rewards of

- medningful parental 1nyolvemeﬁt make the effort worthwhile, but achieving
success does reqdire effort. Those'who use this handbook must want to
succeed. Wanting to succeed, however, is only the beginning. Creating
effective-parental involvement programs also requires knowing what to do?

we e R R T
- T
- !

During odi~§tudywwe«saw several districts and schools where parental
involvement was working well. .Examining those places to determine why their
activities were successful, we found that most of them had taken the -same
«-steps in planning and implementing parental involvement activities. We call
. these steps "Vi%al Ingredients” because they are critical to success regardless
- of what parental involvement activitiy is being deve]opeq.'.we identified seven
f’“ Vital Ingredients, Qr steéps to take. : . ‘ \

e

o

f

¢ Provide coordfﬁitfon for activities.
® Assess needs and reSqurceg. X
o Specify and comnmunicate parent roles.

il

S-Intro = -
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e Recruit. select. and assign parent participants. . . f
e Train garents and ‘staff. : : : e
o Establish communication channe]s. - I

¢ Support ongoing activities. B S et

- »~ €
\ -

The V{ta] Ingredients are described in detai] in Part I, Chapter 2, and
reappear throughout the handbook '

o3 A

.A_Final Word SR /

This handbook is written for the energetie.\ Some of the practices described
. involve chdngin"habits, behavior;, and attitudes, if they are to be implemented.
The creation of Gonditions that Tead to successful parental involvement in any
area may also require a wiﬂlingness to honestly evaluate present practices * . C
and a resolve to change the if they do- not produce the desired results. :
In short, it takes hard quk and genuine comnitment to fashion meaningful
parent 1nvolvement. wt .
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o I nformal Methods - . ' . ;

————m e

‘Parents at advisory group meetings can suggest ideas. ‘Workshop or parent
room attendees can be polled. Parent aides can also be a good source of

‘ information. They often meet with parents, both inside and outside the
school, and are in a good position to know the types of training that
those parents desire. These are quick and e2asy ways for the coordinator
or advisory group Chairperson to gather ideas about the wants and needs of

m’/

parents.
s . Mateh Parent_;Needsf with Resources - K
Y Once parent desires have been identifi‘e;_i, the school Tooks for resources that
fﬁ\ \ closely match them. But sinc‘e, in many N nstances, the school does not have

the capabi]ities to conduct activities,” S it should be prepared to find
- individuals or agencies that can help. Resources can be found within the
community .(universities, local social or ‘government agencies), within the
N district .or school (ski1led parents, staff), or even outside the city

"~ " (Regional Resource Centers), f}

Tio

oS

. As part of the matching process the coordinator verifies that activities
aren't already avai]able elsewhere in the community--for example, in local
conmunity centérs. I1f semvices are available elsehwere, it may be‘preferable
to refer parents to them.\ - ' '

o -
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 PART I--HOW TO SET uP -

]

PARENT_AL ~INV0LV"EMEN]’AACTIVI_T;IES S

This part of the handbook describes all that we have learned about shap1ng '
parental involvement programs that work. It beg1ns w1th a discussion of
‘queaSchOOI Re]atjonsajChgpter 1). Good re]at1ons.between'parents and

‘the schools set the stage for a successful parental involvement program

, __The Vital Ingredients will be eas1er to implement if lines of . commun1cat1on

" are open between the home and schoo] and an atmosphere of mutual trust prevails. -
‘Chapterfz describes the Vital Ingredients: those seven steps that 11e at the
heart of promoting meaningful parental participation. Chapters 3-7 address

the various ways that parents get iﬁvo]ved in schools, from. offering'hpnr_ v
instructiona] support to participating in advisory groups. These chapters |
are. organized by Vita] Ingredients and include examples of "What Works:
Successful Pract1cgs“ for each ingredient.

Part I'is not designed to be read from thé first page through to the last.
While we~encoprage a user-to read all of it, we recommend the following
procedure to focus your efforts. Read Chapters 1 and 2 before going on to

any other chapter. (They are the- foundation for all that follows. ) Then, select
- from Chapters 3 through 7_the activity areas you are most interested in and
read the specific suggestions offered in those chapters.'
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" CHAPTER 1
CREATING POSITIVE HOME-SCHOQL RELATIONSHIPS

INTRODUCTION

r

The handbook begins with this chapter for a very simple, but. very powerful,
‘reason: good- relationships—between parents and the school set the stage for
successful parenta] involvement programs. Efforts at starting and improving.
parental involvement are greatly.. affected by the quality of - home-school
‘“relationships--how well parents and school personnel are getting along. _While
our study demonstrated forcefully the importance of posit1ve home- school
re]ationships, it also revealed that these relationships do not happen auto-

' ,matically. Open communication and personal interaction amonq parents and

~school personnel are requ1red to foster mutual trust and vespect In this
chanter, we first define positive home-schoo] re]ationships Then we explain
why they are so important. Finally, we describe spec1f|c tgchniques that
were effective for promoting home-schoo] relat? onsh1ps in the study.

'
i




~

' ‘knpw each other on a personal basis, and are comfortable and candid as they

. Interpersonal relations refers to the face-to-face contact between parents

- school peopTe must all become c]ose(f;;ends It does mean that both parents

“difficult, if stafﬁ,and parents come from different economic or cultural back-

WHAT ARE_POSITIVE HOME-SCHOOL RELATIONSHIPS?

The term, ”homeeschool‘ré1at16nsh|ps," covers two types of interactiops
between Schoo]s—and‘parents 1nformation exchange and 1nterpersona1 relations.

oy

Effe;tive 1nformat1on exchange 1s the open shar1kgfof ideas and opjn1ons,
befneengparents and school staff concerning issues of mutual concern. Nhen
1nformation f]ows freely from the school to the home, parents stay informed. .
of school activities and schedules. When information flows freely from the
home to the school, schiool staff are aware ( " parents’ concerns and desires.
With an open exchange of. 1nformat1on parent.. .nd school staff are more
Tikely to see each other as strong allies in educat1on--as people working
together and sugportingAOnefanother to achieve common goals. ’ ' T

and: schoo] _staff. Positive relat1ons require that parents and“school_staff

work together on school-related matters. Th¥s does not mean that parents and

and staff are able to express the1r\ggjn)bns without the fear of be1ng mis- - ’_ -
understood or causing -antagonism. = ’

Good interpersonal relations are especially important, and sometimes especially ‘ :

grounds.  In-these cases, many parents may be reluctant to contact a large

public institution. 1ike a school, and many staff hember§ may”feel'thaﬁ parents o
are winterested or even hostile. Developing bridges in such situations is i
challénging, but the results are worth the efforts. | o




NHY: ARE POSITIVE HOME-SCHOOL RELATIONSHIPS IMPORTANT
- FOR PARENTAL INVOLVEMENT?
.. N

Positive home-school relationships provide a solid foundation™ for the kinds .
of parental involvement we describe in the fo]]ow1ng chapters. More specifi-

ca]]y, such re]ationships -contribute great]y to the development of the seven '
'Vital Ingredients for“sgccessful parental 1nvo]¥ement They do so in two ways.

D
o

Positive home-school rea]tionships establish a favorable context for -
parental involvement activities. Any parenta] 1nvo]vement actiV1ty
asks parents and school staff to ‘expend time and energy. People
wil] be more likely to participate if they already trust-one another
and. believe, based on previous contact, that partic1pation will be

’ pieasant and rewarding, ‘

©

Positive home-school relationships create a network of staff and

p_rents that can . be tapped to particjpate in_an activ1tv_ School
staff will already know many of the- parent ieaders, and parents will
already understand the -concerns of ~the professionals.

In' summary, the preparation of the Vi tal Ingredients for meaningful |nvolvement

“in any actiVity area will be far easier if parents and school staff are
already on good terms. People, after all,\are‘more willing to work with
people they know and respect than with strangers. ‘




:TTf“_;""""—"q__—__WﬁKTTTS—NEfESSFﬁYfTO"CREKTE—PUSITIVEfﬂﬁﬁE-SCHOOL RELATIONSHIPS?

\\ .

e

o
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1In the next section wehpresent a humber of specific techniques we found in the
study that were used to promote positive home-school relationships. As you

'read“these’descriptions,.keep-in~mind three‘key points.

It is. 1mportant to try to reach a]];parents. This can be achieved by using
several techniques in combination, a]though the particular combination you use
will depend on your resources and conditions.
The;process must be two-wax, Some- techniquel produce contact that runs only
one way. For 1nstance. fliers promote contact from school to home, whiie a.
hot line promotes contact from ‘home to.school. Effectivé'relationships call
for mutual contact. and this is another reason for u51ng techniques in.
combination.‘. C - \\ R

Provide active leadership. There are few situations where parent -school
teamwork -develops-— without 1eadersh1pr This point<is so important we need to
‘devote some additional attention to it. o :

fhe'principal of a sch%oi can take some of the leadership\responsibility. The".

principal can include home-school activities in a regular newsletter and

, ca]endar. and can discuss home-school relationships at PTA meetings and -school

staff meetings. Parent volunteers can assume Teadership, by writing articles

., on home-schoo] activities for the news]etter. or by recruiting other parents

for spec1fic activities.(

-But principalé havé’many other school responsibilities, and can’t devote all

their time to parentaf involvement. Parent volunteers also may not have all
the time that the leadership role requires. It .is important, then, to have

- someone at the school whose main responsibility i§ fostering positive

17
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Th1s—persoﬂ~oversees—a44—effarts——p}annwng—and

Jmplementing the techn1ques descr1bed néxt in this chapter. This means

someone to make sure there are enough volunteers. and resources for act1vit1es,

““and to gather information on how well activities areé working.’

~In conclusion. your effofts to promote positive home-school re]a(io::h1ps will

be most effect1ve if you see that there is leadership for the efforts, and use

" a variety of technlques to reach 11 garent and estab]ish two-way \\\\\

1nterchanges. L




o Home Contacts . “ S S , ) .

Staff members visit lhe~homesjof parents to let them know about school . "y
sérvices and parental involvement Opporturities. In this capacity, school s
counselors and ‘resource teachers can act as 1ntermed1ar1es between other

"~ schodl staff and parents. If appropriate, some of them shou]d be :
. 'bilingual which will contribute to the pos1t1ve recept1on they receive ' . 4
. from parents. Phone calls can be used for these same purposes, especially ' 3
- if the school or district is large-and staff members -cannot visit all
parents in their homes. (In these cases, hone visits can be used for

' parénts who have not respbnded to other attempts to contact them -or who ‘
“"have children who need special services )

R R Y
P

! * s g . \\\\
i ® “School COntacts —

e L, . -

- . «Parents can a]so be encouraged to v1s1t the schools. For-example, a

- N \\-\

E~ ) “Parent: ¥isitation Day," held twice a year, gives parents an opportunity to

g N " meet ‘teachers and observe the classroom routine. An annua] “Back to School \

é,, A Night“”grients parents to classroom procedures and lets them see some of N

:? o . the mater1a1s that were used during the schoo] year. . : ” ‘ L
Barent-teacher,cohferenées a]ibw parents and teachers to meet each other on :
3 a one-to-one basis._ These conferences are a means oOf informing parents-e_‘___‘___Qé
. about their children's progress and obtaining comments from parents. Onel '
é( method has teachers .hold an 1ndiyidua] segsion with each’ pprent within the ‘
: first six weeks of 'school, and make follow-up phone calis,through the
remainder of the year, as :iéeded. These sessions -usually cover attendance,
grades, discipline, and how the parents can assise their children. '

L
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F1na11y. meet1ngs can be held at school for parents, to d1scuss t0p1cs such

" as: how can the needs of the schools and commun1ty be met through '

" cooperative efforts? and what.special educq}ﬁonal services -are-offered or — -~
could be offered by the schools? These topics can- be covered. as part of a

PTA meeting or in a separate parent meetlng. Often, it is helpful to hold
meetings both at school .and in various community locations, to maximize

parent turnout. . - ’

v

Parent Library or Parent Room

re

4
Small districts can set aside space for a parent library at the district

office; larger districts can arrange library-type rooms at each school.
Thesé libraries are always open.to parents. and contain resources that would
not be abpropriate to. send to' parents, such as g}ant applications, school
documents, and books on parenting :and other topics. )

Schools can also set aside a room where parent coord1nators, parent a1des,
and parent adv1sory group members work and spend some of their spare time.
This room may also serve as the parent. library. The parent room provides a
casual setting where parents can visig with school staff and keep. informed

‘ a'bouf. school activities.

" Parent Survey T

-

1

A parer{t survey is. an excellent tool for gathering information from parents;
about their concerns, interest in their children's education, and
instructional issues. More specifically, the purposes of a parent survey
‘are: .




-

to. determine what areas parents want to focus on in parent education; .

S

“to find -out what prob]ems?pﬁﬂentg are having in helping their children -
with school work; =~ ° | . ) 4

tofassess(satisfacfion with the téachers’and.the curriculum; and

- to find out which homé-school communications efforts are working and ask
for suggestions on how to better inform parents abqyt the schools.

i > - o . [
oy » Nl e e e — -

Parent. surveys can be conducted yearly. A school can report the results in
its newsletter. Or, thenschopj can report the results to its parent advisory'
group as part of the annual.'school evaluation. -Parent syrveys can’

‘alﬁo in¢lude assessments of heeds -and resources for certain types of parental

involvement. - \

° Parent~Hot~L1ne L | .

Schools set up a direct phone 1ine to a school representafive, such as a
_-counselor, teacher, or paneﬁt coordinator. Parents can call any time about
- any problém.fand.the representative'foiioug up on the problem to.try to ge:
it resolved. - (A more limited apprbach.'iftnecessary, is to set up the hot
line for certain 9ays of the week or certain times of the day.) "_ s
¢ . . . )

o Written Conmunications from the Schoo)s = . - L.

v Fliersare used, 0"-9 one-shot basis, to announce a special event or inform
parents about an upcoming meéting. Fliers are not only sent home but are

a




also posted on bulletin boards around the school, parent room, and
communﬁty“buiﬂdings”that“parents~are-tikeﬂyjtouvisitz*~hoca1mreidgious
groups are often influential in close-knit communities. Recognizing this,
schools may send fliers to religious Teaders, inviting'the congregation to
attend school functions. Yearly calendars of events are often sent to
parents in the form of fliers. - ’
Newsletters. are uséd to provide information.to parents on a regular basis.
A newsletter can include the -agenda for an upcoming meeting, the minutes Qf
‘a past meet1ng, or schedules of -parent involvement activities. ’
Contr1but1ons from the children, such _as poems_ and drawings, may. be
pub]1shed in English or other languages. A newsletter can be used to
enhance multicultural understanding. It would include ideas for activities
that parents could participate in with their children, such as trips to .
museums and ethnic restaurants. In. addition, recipes for different -ethnic

dishes are pub11shed

Parent Handbook

Produced annually and distributed to all parents, a handbook describes the
history -of the school or district, lists parent leaders and staff‘members , L
and how they can be reached and discusses some key topics in education ' 1
(such as, the way students are grouped for reading or the importance of ’é
homework). The handbook can also 1ist meetings scheduled for the school |

year, including particular opportunities. for parent involvement. The . B 7\ﬂ

. !

parent handbook might provide information about community resources, . |

- religious organizations, and libraries around:town. ’ - |
_Media_Announcemerits C e .. ; 1

- School news is often publicized through te]ev1sion, radio, and newspapers.‘ )
_Parents who do not‘have an opportunity to read f11ers and newsletters may

.

N
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be reached in these ways. 1In some communities, the school invites a Joég]

7
/
<

newspaper to cover schoelevents and prepare stories on educational efforts.

at the,sch?q1s. Newspapers may also include messages about upcoming school
.activities. Notably, the media can be valuable to $chodls that do not have -

adequate funds for other home-school communication efforts. "




N

{

Luncheons_nd Dinners

R - R

. Ever,yone ‘can relate to food. ywactivity that mcludes a meal and an
“‘.invitation‘to the entire family will usually draw a Jarge crowd It
‘provides a chance to eat and_engage in recreation. The schgol might put on

an annual lunc for school ‘staff and parents. The parent advisory group:

ncan sponsor\awannual *Kick-0ff Child Break“ in the fall, for parents and
- staff to eat and get acquainted. “'Restaunant Day* can be ‘held every

Tuesday,, each parent hrings a.dish and eats lunch along .wit','h the staff .

i

A pot-luck dinner for parents and- staff is a good. tool for promoting’

interpersonal reiations at schools. Many of, these gatherings present an

__opportunity to taste foods of different cultures. But they also aHow

parents and staff to mingle on an: informal basis. In some schools,

" pot-luck dinners include district administrators, conlnunity leaders, aqd

students. as well as parents and, ystaff. Parents.bring various dishes,,.,and

. the students. provi de;nte,rtaiment. Local comaunity leaders donate door

prizes to be distributed at the dinner. Schools can hold similar pot-lucki
dinners. on a snaller scale, throughout the ayear in parents' haiks. ‘

*

These luncheons and d.nners are: also an opportunity ta recognize parent

~ leaders. for their efforts to promote home-school relations and for their

work in other functional areas of parental ‘inva]vement.

.\; .

Parent’ and Staff Outim :

‘Field trips can be arranged to provide parent education. -But they also -

provide n opportunitx for parents to get to. kriow each other and s/chool ‘

L
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staff. The school> can. sponsor an annual end-of - the-year retreat for a11

2 5““7'”jc'"“parents and staff+--This -gives both -groups—a-chance to- get’ awav~from~*he '~’;—~~~~ﬂw$”f
\ school, re]ax, and relate to each other as people. These events may e ‘
i , require special funding, or schoo1s may “ask parents to-bear at 1east’part . ~: P
“of the cost. But schools may also obtain full or partial support for these R '.7]\; b
events from businesses, such as hotels, private campgrounds, and . '; ;
restaurants. : ' L i - ;‘f~ L

- - N Y
M 3 . . R 2 a b »

] hulti-Purpose Events ’ . c ‘ s L

o~ ) * ~ ‘
An event designed to share infonnation with parents can also 1nc1ude o :
egpportunities for chatting and sociaiizing Assemblies have proven to be .~

an effective way to,stimuiate informal interactjon between parents apd =~ - 2

staff. First, assemblies attract parents because their children are o l L

_involved in the performances. Second, assemblies can be held in a sotial - ) “f' ..

2 atmosphere. Refreshments'can be served, and parents can be inv1ted to stay - - :‘(255
} around after the ,asseni_)],y to talk with each other and with staff members. . “

A “SchooT Awareness Heek“ is another way to encourage parents to come to
] school, to meet each other and staff membérs . If activities are spread
~ over an entire week, parents who are unable to come to school on a
particu]ar day can'qhoose another day that.fits better with their schedules.

-~

o+
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. . SOME LAST WORDS® -

e

Tlroughout this chagter ue have said that positive bome-s«.hoo] relationships o
"are important.. They are valuable in and of themselves. If a school managed
. to establish the information exchanges and healthy interperson‘a1 relations :
- /ﬁSé’FflTe“d ‘earier, that =chod)- would have gone a-Tong way toward achieving i

- valuable parental 1nvolveaent. But‘“positive home-school relationships also

T are valuible for what they-offer to. other. r_types of parental Anvolvement. A |
- sftuatiom in which information ‘ts exchanged freely, and.
-one another. will be. fert1 1e ground for the growth of t

v

. "
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CHAPTER 2 _
' THE VITAL- INGREDIENTS FOR SUCCESSFUL PARENTAL INVOLVEMENT

Provide coordination for activities. e

Assess needs and resources: ' : 4

“In- the Study of Parental Involvement we had several qistricts and schools
fkhere‘patgntai‘invo1vement programs were working well. E;amfning these places v

‘ critfca1 to “recipes“ for success. in additioh, the seven ingredients are
important no matter what parental 1nvo1vement activity is being developed. We A
. have, thérefore, made them the bedrock of our handbook. ‘ ‘ :

" program. -

~Specify and'bommunicate parent roles. _ -

Recruit se1ect. and assign parent participants. :
Train parents and staff. . U
Establish comunication chanrels. ' '
‘Support Qngqingtgctivﬁties.

e o 0o o oloo

5

maOomnoN?’

to determine why thefr programs were successful, we .found that most of them. ;
had taken ‘a- number of the same steps in planning and implementing parental R
involvement activities. He were able, through our analyses, to identifv the
core group of common: steps and to explain how each contributed to the
effectivepess ‘of parental involvément.

As already noted,-we call these steps Vital Ingredients—beéause they are

[P

. g o S RIS
N S Bt g gt s e gt el :

This chapter presents an overview‘of\the Vital Ingredients, describing them
and discussing briefly khy they are important. We also offer some suggestions
about things to keep in mind when you are preparing an. 1nqredient for your . . 2

[
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The seven Vital Ingredients will appear again, in each of the following
. chapters where we discuss: ways of invo]ving parents in the sch001 In those
chapters we recommend aclual practices that have proved to be effective in E
— satisfving the ingredients for a particular parental involvement area. _ .

#
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A.__PROVIDE COORDINATION FOR ACTIVITIES

: In those districts and schools in our study where parental involvement
,activities were most widespread and successful, a-major contributing factor
_~ was the work of an individual who had direct responsibility for deveioping and*’
g coordinating'the activities. These individuals had a number of titles,
including ﬁarent ggg__jnatortmﬂome-Schooi Liaison, and Parent Involvement

Specialist Some of them: ‘were ‘specifically designated by a district or schooi
to coordinate parentai involvement actiyities ‘others assumed such
responsibilities uhi]e—actua]iy fuifiiJing'another full-time role.

We found that, by whatever title they were known, coordinators were critical
actors in organizing andipushing for parental involvement. They tended to ‘

' ’piay four kinds of roles in the schools, each of which helped parental '
invoivement programs to function. As. facilitators, coordinators performed
-duties that supported. promoted, and made éasier the participation of parents
in various activities. As providers of information, they were at the hub of
coﬁbunicatibns‘ﬁetween-home and school and among: parents. School staff and
" parents both'frequentiy»reiied on the coordinators to act as a liafson between’
the community and the school. Coordinators also weré administrators of - * .
parental invoivement activities._performing such tasks as maintdining records

i ~ of participating and non-participating parents and cataloging resources.

Finaiiy, coordinators served asftrainezs_of,participating parents, both in

| workshop settings and on a ‘one-to-one basis. Being knowledgeable voth about"
‘community practices. and school operations, coordinators were often effective.
| in_training parents in the skil1s needed to support the educational process.<

llf you iook back now at the 1ist of seven Vita) Ingredients presented in the
introduction to this chapter you will see why we have placed "Provide
icoordination” first on the Tist. Jhe individual (or individuais) assig;ed
coordination responSibiiities ought to piay a key role in making certain that
aii of the other vital inqredients are satisfied. Coordinators had a major
hand in pianning, organizing, and sustaininq the most successful -parental

*
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involvement that we observed. They often conducted the assessmept;*goie

,l 'définihg;;reéruitment,’communicatioh, training, and support service activities
A - that make up the handbook's Vital Ingredients.
’ ¢
‘ & “ ‘ ‘




B;f;hSSiSS,NEtDS‘ANDfRESOURCES 3 :
- & - . , S
During: the Study, we ‘saw ‘several instances where districts had put together
: parental involvement activities without thinking serious]y about the needs and:
o ’ desires of parents -or school staff. Neariy as prevalent were districts that
%"' ; . gave T1ittle attengion to the resources avaiiabie to carry out - ‘
activities--resources ‘'such -as having parents with the necessary skjjismorwe;eL,_“_

‘~staff"”“opT””iith”th“ﬁééessary”timer“'Iﬁﬁfhese districts, parenta)
_invoivement"suffered. On the other hand, parental involvement ténded_to ;
thrive in those districts that acquired. in;o‘mation abqut needs and resources |
. before organizing new activities or designing changes im.on-going activities.

,o

vl‘You_wiil‘have to consider tuojbasic‘que tions as part of‘the assessment 'i
- 'process. First, in what areas-is par tai‘participation needed? Second, “
which parents and staff can and will participaté? Procedures built around
these two_questions. shouid ‘be aimed at parents, teachers, and administrators, -
since each group.will have to support and participate in the activities if
. success is to be achieved.

. ‘Assessment of needs ensures that an_activity serves a real purpose, either .
5i4 | satistxing*a ciear need for a service or responding;;o a widespread_ interest.v
' Since most parents and staff have limited uncommitted time, an activity must
be seen by them as critical to the functioning of the school's educatiohal
prograﬁ\or_rewarding in itseif“for their_interest to be sustained.

Assessment of resources ensures that there are enough parents and staff to
carrv,out an activitx. It also heips determine whéther the appropriate
faci]ities, training, and support servjces can be provided. -

Tuo types of assessments can he conducted to'determine what needs to be done

and who can do it. An informal assessment is one approach. This might

invoive observation over time,. or word-of-mouth Informal assessment requires
: that the. person doing the assessing has .an open honest reiationship with

%
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;parentSjand;know]edge~6f schooi»operations; We discovered that parent
*coordinators zbecause of ‘their position hetueen homé and school, were
signiticant contributors to informal asseSSments. For example, during homg
visits, they often taiked with parents about what they (the parents) wanted to

" learn 1n Parent Educatjon. ciassese i o N

{

\,-/

Another assessment method is the formal One in whi ch parents and staff are
surveyed to learn their opinions about what parental invo]vement activities

are- needed and what skills or interests they may have to offer. Most formal
assessments that we saw were conducted with a short questionnaire, aithough

. there nere some other mechanisms that will be introduced in the chapters to
foilow. -

As you think about this Vital Ingredient, keep'two~things in mind. First,
either an informal or a formal assessment can be effective depending on the
desired level of information. More important- than the method’is that you tap

both- the needs and. resources of parents and;professionai staff. Second build

in some time to proceSS'this information oncé you ‘have gathered it. Sorting
through a-variety of comments and opinions will Undeniably take a while, but~

in the long run it will pay great dividends. Beside giving you a sound basis )
on which to plan useful and interesting activities, 3 needs and resource .ffi

assessment will provid:ﬂ;;};j|-llﬁnformation for establishing roles for
parents--the next Vita™Ingredient.

-
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/ C. SPECIFY AND COMMUNICATE PARENT ROLES

N

The assessment process will have helped‘you make decisions. about the general
shape of parental involvement activities. As more SpelelC plans for
activities are fashioned, you will need to define as clearly as possible the - \
~ actual roles that parents are expected tp take in district orF Sthool R - —";
. operations. We found in our work that dec.sion makérs‘often assumed that o
staff and parents understood.the roles .parents would play in the ‘educational
- process. A$ a result, confusion and .conflict arose as participants tried to
implément appropriate activities. At sites where time was taken to develop a
conmon understanding ameng administrators, teaching staff, and parents about . -
what parents 'would be dging to support the scheol, partigipants reported that
. activities tended to proceed smoothly and. efficiently.
T o .
This Vital Ingredient requires that for. each functional area in which parents
* are to he: involved policy statements about the depth and breadth of thatl
-{nvolvement be developed and publicized. These statements. will serva as ‘.
hlueprints for action. For example, many effective advisory groups draw up, '
in cooperation with district adnﬁnistrators, their own “set of bylaws. That is
’f‘not to say that such statements: should be treated as 1f cast’in concrete we
believe strongly that healthy parental involvement activities qrow and change
over time. However, uell-conceived preliminary statements of the intended:
role for parents in a functional area guide the initial development of

activities. .

r

SRECiFY‘PARENT;RQLES
There are several aspects of setting up meaningful roles for parents. To thé

degree possible. parents, teachers, and: administrators should be involved
riqht fromfthe beginningﬁin defining parent roles. Since all three groups
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hayela stake in the eftectiveness>of'parentaT involrement\anq will have to
cooperate in-making it work, they should all be represented in the discussions
that 1ead to the sQeoificgtiOn»of"roiesu ‘ :

Role statements shou]d incThde examples of spec1f1c _tasks and responsib111t1es
for Qarents. It's not sufficient, for 1nstance, to state that classroom

~aides will assist. teachers in the instruction. of students. The statement ,,ﬁr,ﬁes_“e;;;;

Py
2

snould also list examples of the-range of concrete activities in which
Classroom aides-could become involved. The goal here is to identify,~aQt
prescr1be, some poss1b1e tasks that will inform an eventual plan of action.

c»\

Role statements are ag;ged upon -by parentslfstaff .and administrators. A
district or schoo] that has Colved representatives from a]W three interest
groups in the development of/zlrole will have gone a long way toward
satisfying this need Even so, it helps to provide .some means for other
members of the three populations to review the proposed statements to ‘be sure
that responS1b1]Jt1es\are feasible and desirable. —

e

FOMMUNICATE ROLES TO PARENTS, STAFF, AND ADMINISTRATORS ' ’ R

The best Taid plans cannot be carried out unles they are clearly presented.
Since it is 1ikely that. only selected parents and staff will be involved in
developing a role, great care should be taken to communicate role statements to
.a& widespread audience. Codrdiﬁators should try to inform not only those
individuals who might eventually participate in an activity but also those

' individuals who could be indirectly affected by parental 1nvo]vement such as

‘ district administrators.
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D. RECRUIT, SELECT, AND ASSIGN PARENT PARTICIPANTS

-

. The first three Vital Ingredients constitute the pianning .or design stage of

your parentai involvement.work. At this point, you've got to secure some

actual participants. Simply stated parents can't get involved in proqrams

about which they know nothing Even when they know about activities, parents
often: need. some special encouragement to participate.—And if recruitment-goes. .
particulariy well, districts or schools may need to. develop some strategies ‘
for seieotion and/or assignment because they will have an abundance of .

interested parents.

,1aEc®urr‘PAneuTs.

The first step_ in satisfxinggghis Vita] Ingredient is to inform as many o a

parents as. possibie -about the opportunities that exist for them in the
parental invoivenent*program. We are referring here to advertising strategies .

" that will, et parents Know of the activities that have been designed. Our
" study shoned,,though. that simply publicizing opportunities is not enough to

guarantee high levels of involvement. Districts and schools need to conduct

. .active, coordinated recruitment efforts to stimulate participation. They must

reach out and spark interest among potential participants, instead of assuming
that parents will come to. them. . . —

The most sudééssfui‘districts and-schoois in our study employed a variety of
methods in their recruitment efforts. The most-common method of effective
recruitment seemstto be extensive.personal contact with’ parents. Further, in
many successful distr ts, advertising and recruitmént were coordinated by a
single person-with deep jes into the community, usuaiiy the parent
coordinator.

@
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3‘, B Not every activity requires the participation of .al1 candidate parents (e.qg.,

: ‘ aides. advisory groups}:. Once parents have been attracted and identified,
selection~decisions sometimes have to be- made. The nature and extent of these

‘decisions depend of course on such factors as the number of candidates, the
twe of activity, and any requirements -for membership or participation. In

€

-~ general, though, selection procedures should be devised to evaluate the

‘ ‘ availabiiit_yienthusiasm1 and probable/skill 1eve1s of parents, in light of a
- goal of. fostering;the maximum invoivement of interested,_gualjfied parents.

, For exampie,'some study schoois set up screening committees composed of a
principai teacher. and parent ieader to select parent .aides. We use the
.phrase "probable skili levels® . purposefuily, parents can't always be expected
to possess all the skiiis necessary_ to step into positions of reSponsibiiity
in the educational process. However. if “training (the vital Ingredient to.
be discussed next) is done carefuiiy, then skills can be deveioped in
- énergetic parents. & o

E] .

ASSIGN PARTICIPANTS ' o

“In most of the functional areas the last step in. securing the actual
participation of parents involves assignmént. The individual responsible for
coordination in-effect, puts.on a matchmaker's hat. Specific_parent
interests free time, and_probable skilis are matched to the specific Qpenings
in the)progrgg. For exampie, after parents have been screenedsfor a classroom,
“. volunteer program," they will have to be' assigned to particuiar classrooms on

_the basis of the persona]vcharacteristics mentioned above as well as the needs
of individual classrooms. No matter how they conducted matchmaking, most of
our successful sites Tet parents and staff know about proposed assignments
before dmplementing them. This courtesy seemed to create a positive

: ‘ impression that coordinators were sensitive to the individual needs and )

' desires of participants.

" : o 36
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A - E._TRAIN PARENTS AND STAFF .

«:‘.,.é

-

.2 ¢A.
»

',One of our study's most clear-cut findings was that effective, weii plannéd
training lies at tﬁe,heart of successfui parental invoivement. Nearly every ,n»¢ft

site that had. meant'gfu] programs of parental invoTlvenient ‘in place had
fortified the..programs: with‘intensive training efforts. These efforts xended

i
L
i
i

&

‘E

!

i

sessions held during participation (inservice) Furthermore, af“theemost

to be frequent'aﬁd’on-going as opposed ED She-shot atfaTrs. —They Ttended 1o
include sessions held before participation in an activity (preserv1ce) and -

successful sites, training sessions were provided to both parents and staff
g

' These districts and schools recognized that just as all parents are not ready
- to assume major responsibiiities in the educatignal process, all staff members
%" do not know how to work with and utilize parents.

Xt -
* - .~ -

Training sessions can- serve -a variety of purposes for staff and parent
participants. Training;grOVide;;general information -on overall .
responsibilities and duties. The clearer and more detailed ‘the undérstanding
of respective ro]es on the'part of parents and staff the more: efficientiy
activities proceed. In particular, preservice training on this subject
eliminates ‘much of the confusion that is associated with initiating an
activity , ' L 7

\ ' N {j N PR
Trainin ng provides particip;nts with the specific skills,gtechniques, and
stratggies that wi]l enhance their abi]ity to perform designated dutiess.
Frequent inservice training in this area not only conveys important content

but also rejuvenates ‘the spirits of participants..,

" "Parent training can- overcome a pervasive concern on the part of many teachers
" and admdnistrators that deaiingﬁwith parents who may be inexperienced in

school operations is too time consunnna. By providing a basic set of common

experiences and skills, a training program assures staff that parents will be
~ * \‘\‘
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- prepared to tak«e"on_s.iqnificant»‘school-related tasks.  Similarly,” staff
training on how. to communicate and work with parents makes parents feel more

»

comfortable bout working with staff _ ~ o
As YDU’design training\aCtivities,~theré are a few things to keep in mind.
* First, wheneyer possible, part of the training package for a functional area
should include workshops in which participating parents and staff work and.
problem solve together. This-will contribute to building the close,
_cooperative working. relationships that are critical to the success of parentalX
fnvolvement activities——~$eeondgguse—the—anformation~gathered~from~first-hand
.monitoring and evaluation.of program activities (to be discussed in Section G)
- to help plan inservice training. Finally, it is a good idea to structure someé
- time, for assessment into your training efforts themselves. 1In other words,.
'plan on soliciting the opinions and advice of trainees concerning the value of
. training activities. This feedback will help you in’ deSigning training that
. is fresh and relevant. ~

-




R © Fi_ESTABLISH COMMUNICATION CHANNELS L

‘‘‘‘‘

>~ in this handbopk (Chapter 1, Creating Positive Home-School Re]ations ips) tof .
' inproving -general comhunication between.home apd school. This Vital Ingredient

: focuses more narrowly on the communication channels needed to sustain spectfic
Anarenta! involvement activities. Such channels are Just as impurtant to the
health of a parental involvement program as open communication is to the hea]th
of home-school “relations. Meaningful communication can take place through '
“informal exchanges as well as through- officially estabHshed channelsw - . -

"

) qOur work suggests that' there are three areas of communication vital ‘to the
_ success of parental involvement. ' ' - Ny

: 'Euowanés comwlcnnon BETNEENrTHE, SCHOOL AND. PARTICIPATING PARENTS

Districts and schools with successful programs of parental 1n"olvement make
“sure. that participants. don't feel as if they're operating 1n a vacuum.” They
are as careful about inforiming involved parents about distriot poHcies and ' 4
events as 1nform1ng members of the teaching staff. For examole, such - i :
.districts and schools in our study ‘often dncluded parent leaders on ma1 14ng . ,
1ists for distﬁct notices. announcements, and policy directives. . Being . s
1nfomed about district operations aids oarents in performing designated 3
duties it a’lso demonstrates to parents that they are valued members of the .

schoo’?‘ comunity. - '

AS

-

.Euco‘unnsg COMMUNYCATION -BETWEEN. PARTICIPATING STAFF AND PARENTS

N
. .

. 3 .
e ) 4

‘ Th1s type of comunication centers,on the tasks and respons1b111t1es S

associated with involvement in an activity area. Sometimes this coq\munication S
i . ) ) . - ===

.
3
L
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"is one-way, with parents. receiving information“i'rom staff that might assist T .
’ them in carrying out certain tasks. A parent coordinator, for instance, might o
§ ) giye a pamphlet on how to run effective meetings to members of the advisory

- group. More often this communication is two-way, with 1nformation-shar1nq |

. \ going on between stafﬁaund“parents. For exampie, a district might encourage
;f') . teachers to hdld periodic pianning meetings with their parent aides. The
3 initial goal hege is to build rapport between staff and parents. Eventually, .
parent-stafﬁycommunication can. focus .on rea] prob]em soiv1ng, with a free

xchange of 1deas and p0551b]Q_§Q]M110ns. = S

o e —

<

ENCOUBA@E_fOMMUNICATION~AMONG PARTICIPATING PARENTS

;' : N Since they are peers, participating parents can comfortably share w1th one

k3 Fommm o

another “their problems and concerns. Since they are also frequent]y workinq
“ under s1mi]ar conditions toward s1m11ar goals, participating parents can share
valuabie experiences and successfu] practices. As an eXempie, one successful
district in our study scheduied month]y meetings (and provided a meeting
piace) for its parent aides. Exchanges among. participating parents often are
Soan important source for cross-fertilization of ideas. 1In addition, parents' . ;
morale is boosted’ by- understanding that others .are encountering some of the -
same prob]ems, frustrations, and rewards as they. =

—— ~ . /
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G: _SUPPORT ONGOING ACTIVITIES

fOr,any groupfof people working toward‘a\common»ggaﬂ; the ‘supportiveness of
the environment is a major factor in determining effectiveness. A group that
can tount-on essent1a1 services “is more likely to achieve its objectives. So
it goes with parents part1cxpating in parental involvement activities.. We

i learned. that successfu] parental invo]vement takes far more than qood will on
TR ‘ mhe*part:pf“dastrfttsfaﬁd‘sthdp1s. Tﬁey*‘1§6“ﬁeed o comit resources for .
%g: " . getting parents involved and keéping them involved. We term these resources
3. '“sJIport services. Hore'specifically, there seem to be two kinds of

~1mportant support servicesm i

v - e

1< . PROVIDE MATERIAL SUPPORT - ~ -
i{~ © Recognizing, that parents are often busy -people whose. participaiion in a
. A functional area forces them to make sacrifices, many suecessful districts try
- - to make parents' involvement easier by offering a variety of spec1a1

) services. For ‘example, somé districts we observed provided babysittinq or

transportation services to make it more convenient for parents to attend

» activitie§. Others made space available in the school for a "parent room"

; that parentschuld_use as their own lounge, trd;ning center, and resource rooha

4‘
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. Another form 6f material support that promotes parental involvement in some
activities.is "recognition.” By hoidind events such as_annual awards banquets
or getting local press .coverage for special activities, successful districts
and schoo]s let indiv1dua1 parents know that their efforts in the parental: '

) ‘jnvolvement program aré’ appreciated By pub]1cizing,the benefits that

4. ) h parenta] invo]vementeproduces for studentsL taff and;parents themse]vesL

distr1cts sustain enthusiasm for parenta] invo]vement programs.

\ . - -
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HONITOR/EVALUATE.ACTIVITIES

The most successfu] parental involvement programs in. our study continualiy
assessed themselves. and changed on the basis of those assessments. Parent
participants need to know how they re. doing and how they might improve; A

decision.makers need to know how a parental activity is doing and how it might
. be- improved . ‘ ‘ .

o

i

Providing informatign for eitherApurpose is not a straightforward matter. It
is often easiér to let individwals or events,aSsume a2 momentum of their own, .- 4
basingwpresent operations on "what has always been dsne in. the past. " But _ ﬁ%
.ongoing monitoring and évaluation, whether through formal or informal ‘means, » ;
is needed if activities are to adapt to charging conditions. In_ additionz

there is strong evidence to sut est that the mgre_fneguent_the_feedback_from_
’monitoring the better; pdtentia] problems are not allowed to take root. L ‘
Finally, information from monitoring can demonstrate the worth of an activity ’ L
" to admmistrators and School Board members. | o .

The network of sqpport\serviees that you establish will of course depend.on’
your Tlocal needs end constraints. But whetever services you come up with be - -
_sure to let people know of their availability. On the one hand, knowiﬂg of
support services may &1low certain parents to. participate.. On the other hand,

-'this knowledge may. indicate to all involved that the district or schooP is
" ’committed to parental 1nvo]vement. ' !

. . -
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CONCLUSTON.

lYod,aréfnow écquajhted,with the-ﬁandbodk's seven key elemerits. By the time

you'coﬁgletg‘the‘foiﬂowing~chapters, these:elements wi]ﬂ seem like old-
friendsl This is because the Vital Ingredients are the principal organizers

for thezrest of the chapters in the book. Each chapter devoted to a form of

parental 1nvolvenent is divided into seven sections, corresponding to a Vital
Ingredient. These sections describe actual practices that proved to be
effective at our sites in satisfyingra particular ‘ingredient. .

s .
43
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INVOLVING PARENTS. .IN SCHOOL SUPPORT ; '

' Fund-Raisina' Parents raise money to help support school activities. . )
or to prov:

‘materials-and equipment. This is also a way to get the
greater community involved, such as by having the local business

PG
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~ community donate rafflgfgrizes

the office or Tibrary. .

Direct Assistance. Parents paint classrooms, distribute .clothes to
children who need ‘them, repair playground equipment, or help out .in

Chiid Su ‘ryision‘ Parents.accompany children on field trips, on

trips -dentist,-or i the Tunchroom.

Resource Teachers: Parents instruct students or other parents in
music, crafts, and dance.” Parents come to the classroom to ta]k

about their jobs and hobbies.

Political Support: Pareénts write letters to government or privaté :
organizations- .concerning policies and programs, -or they lobby the

. Schoo® Boa“d to support issues.

Social or Cultural Event5° Parents sponsor or assist in_events such
as’ assemEiies, dinners, and holiday célebrations. They sew costumes,
prepare food, make decorations, and,orqanize these activities.

Y
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s 777 INTRODUCTION.

what Is School Support? - - B

——
R

School- Support in this handbook riearis parent .volunteer activities that do not
involve the academit 1nstruction of children. Parents can volunteer for such

j%¥ - support activities as ‘bake sa]es _Tetter-writing campaigns, holiday dinners,A”;“_
Vimn_v decorattngnthe ;56581 for special events, or chaperoning students on field

géf B trips. Parents can support an 1nd1v1dua1 classroun, ‘the school as a who1e. or
- . the entire district. " The goal of all these activities is the same: to

fﬁtOyide econqmic,.political,.or mOraJ.support for the schools.

-kind—of~v01unteer~work“fs*impurtant~for—severaT_reasons———S1Tﬁﬁr11T‘“*tﬁe
. traditional way in which parents have been 1nvo]ved with. schoo]s both parents
and staff tend to feel comfortable participating It serves as a way to reach
out to parents--particularly to parents who may not feel comfortable in the
school setting or who choose not to get 1nv01ved ih advisory aroups or the
- instruction of children.. It provides an Opportunity for new parents to
_participate in the school while they are becoming more fam111ar with -it.
Volunteering to help the school may be a parent's first step toward other

forms of’involvement. R S
\ : S \

>
o
oo,
e
3

\“In adoition, sch001-support activities are attractive because they are-usualiy
focused -and short-term. For example, if parents are asked to help with a
‘holiday dinner; they know. that. the request is for a designated period of time
‘rather than. an ongoing responsibility. Schoo]-support activ1t1es also are
- useful for parents who are unable or reluctant to attend school funct1ons.
Such parents can work convenient]y on some activities at hore.

- 1
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) ‘,'.V.‘) ¢

~
et




;Hﬁatfls SUCCE§$FUL;ParentaJ{invo]uenent in School,Support?

Most parents shou]d be invoived 1n ‘at least one activityfthat contributes
. to the economic, political or mora] support of the 'school.

»
-

We found‘an*iQmense~variety‘of“ﬁchooi§support activities--many different types

of activities requiring a wide range of time commitments from parents. But

rd

v successfui activities hadiigisﬂone;element4incommon,

eIt s important for.__gt_kfrents ‘to help, to obtain and demonstrate
broad- based support. In some activities such as letter-writing campaigns or
fund-raising events, thlS is critical to success. Unless many people .
participate in_some way, it is 1ess Tikely that your goals will be met. Aiso,

untess -most parents participate, responsibiiity rests~on a few-shoulders.
Care,should be taken that too much does not get heaped on a few very active
parents. They may burn out and leave a 1eadership gap that would be hard to
fill. Finally, broad based support gives schools access to many ‘parent
resources. )

A

The second part -of success in school support is parental involvement in at

least one actiuitx, Most parents work, so they have .1imited time to provide

ST T e I R A

ervices or resources- to the schools. But participation in one aCtivity‘Ts—an‘—“-—-' o

attainable minimum.goal, since many school-support activ1ties are of short
duration and have very specific goals. Therefore, they provide opportunities
for parents who are only ab]e to make. (or only want to make) a short-tenn
commitment.’

¢
oy )
“Contributes to the economic.fpo]iticai and moral support .of the school"
imp]ies that support activities are meaningful to the school's continued
functioning. ‘Schools always require moral support--parents willing to express
their belief in the school's. objectives and goals--and occasionally they

require economic and politicai support. If schools need more rasources than

) their budgets allow, parents can-contribute ‘in meaningful ways--repairing
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RN e
playground equipment chaperon1ng children on fxe]d trips recruitinq other

- parents to attend a fund-raiser, etc. Political support such<as—c1rcu1at1nq a )
petition may be crit1ca1 to the very ex1stence of Spec1a]]y-funded educatxona] ’ ’
prograns o o S
. 5 . oy
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VAT INGREDIENTS.FOR SUCCESS — -~~~ ~

-«

A. ,‘nnovipei.cmnomﬁm FOR A',c:_rgi.v.n%ias ‘ :

vCoordination for school support activities requires that someone plan each-
activity and seerthat all the necessary arrangements aré made. Coordination
also means that each activity is ‘planned in relationship to other activities(
in the: school. or district.

.:First. 8 coordinator of school support recruits parents, publicizes the
activities. and irons out the details of where, when, and how the activities
will take place. For example, if parents have volunteered to bring

i nefneshments—to_a_meeting,—soneone_shouldJmakeusune_that_the_parents_hrjnqingss

‘refreshments know how. much food to-bring, where to bring it, -and whén the
" meeting is to take place. If parents need child-care services or

transportation the coordinator would make thése arrangements. ) ‘ i'g

Secono; a coordinator'considers other school activities in scheduling school
support. .To avoid. overwhelming parents with too many requésts for their>time
-and services,. any activ1ty is scheduled in accordance with act1v1ties \ .
sponsored by. o’ her school or district groups. Events. should not take place -~
too. closc to those of other- organizations because parents may not be able to
,participate in more than one or two activities within a given time period.
Fon“instance.,a,school may schedule a field trip to a nearby farm for the

first Saturday of the month. ~If the district is also sponsoring a carnival

‘for that day, manifparents may decide to attend that event instead of the

" field trip. . . . ' —
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What Works: Successful Practices
" .o Teachers, Aides, and
-} Volunteers
—Q ,Raéébfzarbybs’
. o Parent Coordinators
®_Schoo] Staff Members -

" | o Master Calendar -

I3

. o Teachers, Aides, and Volunteers
- - Classroom teachers. and atdes coordinate school-support activities taking

—place—in-their—own classrooms:— Teachers send notices home, asking parents
© to-come to theé class to talk about their careers orto help decorate the
,- room. Teachers or aides ask parents to make things at home for students to

use. sich as home-sewn costumes or food for a holiday. event. Another
effective strategy is to have a homeroom mother, who organizes other .
. fp%‘entg-tor'sughvactjvjtjes as cooking items for bake sales or painting the
classroom. - < . , '

o o?quvént.Grougs
: K&/

{ parent advisory group -often is responsible for develooing support
- activities, through the entire group or a subcommittee., The group
J: tablishes an overall volunteer program, and coordinates. specific
- agtivities. One way to avoid conflict among different activities is to.
~overlapping memberships in school groups. The parent advisory aroup
can ‘have the president of the PTA as a megber. (But be careful about
overworking people!) Joint meetings at which support activities are
discussed ‘and coordinated are helpful. Wriitten memos. and notices can be
disthibuted among a1l .groups. Such practices allow all groups to be aware

“

of each: other. Consequently, they do not sponsor activities that duplicate
or concide with those of other groups.
o Parent Coordinators. : .
¢ - -~ ‘\ - N

" District parent coordinators schedule and plan some support activities for
all schools in the district. They are able to avoid scheduling conflicts
and duplication of efforts. . $imilarly, school-based  parent coordinators S
L . -generally are responsible for .organizing specific support activities. They
- 4 - . B T
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s

~.$chedule the activity, contact parents for help and get them to )
participate, .and supervise and support the: activity as needed. They -are
responsible. for ‘a wide range of activities, from recruiting parents through
bringing refreshments to meetings to organizing parent letter-writing
campaigns, . P ' )

. & School Staff ‘Menbers ' N o

The;principqi'qu,coordinatelngCific suppért activitfes,,particUlarly if
A - . parents. are to work in the school. The .principal decides. on what
- " assjgnments aré most appropriate for volunteers and where they are most

needed. Principals -typically know what is going on at the school, so their

participation in-coordination is critical. “Other staty people, such as
‘~resou?ce"tgacners,~nunses..or<soc1a1 workers, may coordinate their own-
activities. A resource teacher can coordinate parents making reading

{; . ~materfals for .a parent-child learning center. A nurse can coordinate a o

"Health Fair" in which parent volunteers assist in providing information-on
health education. or available community health services. -

"o Master té]endar

‘Maintaining a district or school master calendar of parent-related events
-————asststs in .coordination. Major yearly events such as a holiday party, and
. fore frequent ones like parent group meetings, are placed on the calendar,.
and events planned later are scheduled so they will not conflict with what

has already been planned. _ o ‘

a
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* Bi ASSESS NEEDS AND RESOURCES

L4

There are two steps {ﬁ‘Organizing'schoo]-sdpbont acti;ities that match parent

resources. to school .needs.

‘ }"‘;ir,‘st,-‘ :fAjnd out what needs. to be ddr'\re, Assessment includes both parents a ‘
staff., to get a global picture ofﬂwhsy.the needs and resources of both aroups
are. This is 1mpqhtant~soxthqt’acti'ities seﬁve‘avpurpo§e-eejther there is a

need for the activity or ‘an interest in it. '

Seébnd,—ffhd odt uhat.prple can and will dd. Fur instance, if landscaping. =
the sChool~yard’1s ﬁéedqﬁ, parents who are willing to ‘donate the necessary

‘ supﬁiies brfyho‘hive the frée timeé and enjoy gardening should be recruited. o
More than likely, ;hgy;ﬂfiiiﬁhrtﬁcipatei_;Sameipanentsﬂm@yAhaveﬁpapt#eular~~~‘aﬂ~—fvv~—v—~

ARy TR T AT

e :As;es§ggqfitéchniqqg5-_

talents, such as baking. If the schdol decides on:a bake sale for raising
money," those parents should be recruited. | ,

K

‘;:XWhat,Norkﬁf SuCCegsful Pr?cticesr'
.6 Assessment Technij§§ '

¢ Resource Bank \

eV

Informal aSSeS§men§ is accomplished by observation or word-of-mouth. For
instance, a teacher kriows volunteers are needed\for a student program--to
make costumes, prepare food, design announcements. Through informal
contacts the teacher asks parents if_they kriow someone who sews, cooks,

. draws,-etc. Teachers, aides, homeroom mothers, and parent groups use
informal techniques quite effectively, because they know many parents and
have close relationships with individual parents. '

Formai assessment has parents and staff membérs complete surveys to

determine .needs and interests. Staff members are asked to identify areas .

-recrujting other parents, or preparing materials for tudent games. For
parents, thesq kinds of questions are asked: ™"Would you keep the library

L . o « )

where volunteers could help: clerical tasks, superv‘ifng~students,

. S ;§51.
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books sheived?" "Hou'ld you chaperone students on a field trip?* “Would
“you talk to a c1ass sbout your Job?"~ In a formal assessment;—the-written
_record of needs .and: talents he‘lps determine the scope of volunteer: '
activities. and defines who can carry out particular assigments.

‘ ) : R
Resduftc"é:ZB‘ank SO T S o '

! " LT . . PO -

A résource bank fitches needs to sources of assistance. The coordinator
. . of support .activities maintains an index card file system. .Parents are

identified as having particular talents, such as cooking, dancing; of

;,: o - translating; and as having specific resources, such as working at a zoo
;- , and able to bring animals to school, or owning a hardware store and able

o,
v
-

SR o persons Hsted under activities for which they are suited, The act1v1t1es

' include 1) social events; 2) supervision of students, 3) fund raising, 4).°
- clerical and gchool-improvement services, 4) political action, and. 5\

. acting as a resource téacher. .

s WTth a resource bank the activity coordinator has a head start 10
. »locating pgrents to contact.

£y
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\COMMUNICATE PARENT ROLES =~~~

¥)

|

€. SPECIFY AN

For school-suppor activitié%itoabétﬁﬁst;effectiVégfbarenifrolgs~must be
specified: and comm nicﬁtéd; By estab]ishing,clear*expe@ﬁi%ions~for parents.’
-duties, this minimizes.the possibility of. confusion, f?h;pration,;or ~
~ inefficiency in suppért activities, Pafents\w111_also feel they are kajng=a: )

;» " recognized and valued\contribution to the schools. This feeling, in turn, e
il will help to increase the amount of time and effort that parents expend in i
2  dchool-sipport activities.. | T

7 —*ff-f§~fnp&ftqntrthgt*pa?ent*coond}nators.'schooJ'adm{histrators;AieaeheéE%fgnd-~w~» -

Specify Parent Roles  * = - - [ o T

i . *f LA 4

', parent volunteers kiaw precisely-what volunteers are to do. School personnel. .-
R then can‘make thébbestruse»ofiﬁarents' time,'and can.provide support and )
id{icé to pqreni volunteers. )
v e - )
. - 'jQ9t‘dek‘: uccessful Practices [ . .
A # .Special Support Component ¥ ~ ‘
" . | e Job Deseriptions : -

~ [ mut-trom Advisory Group—— ‘

e 7/ -

e e serves as an advocate with the district administration.

f
;
:
3
i
3
= .

3T

"o Special Support Component

. . o ‘ ‘ ) . -
* The school or district establishes a special .component for school-sup ort
. actfvities. A parent coordinator (or a school/district administrator
. monitors school-support activities, making sure they run smoothly, and

L]
.
IS

) JobAoéscriptdan' ¢

Inthmgl’job descriptions §§e developed by the person responsible for
. school-support activities. A description lists the skills considered - .-
important in that job, the full range of duties, and the level of

T

-




7time;;oﬁmitmeht tﬁatAWiil ﬁe needgd: In. composing job descriptions, it is
-useful to get input from people who will be working with the parent
“volunteer ‘and peane'whg have performed the job before.

Y

lnppg‘frdm.Advj§0ry Group. ‘ , gy \

N

N Y . A \
Acparticularly effective way to et input regarding school support is to
ask parent ‘advisory groups to offer suggestions and to react to job :
descriptions before they are finalized. Advisory groups have a great deal-

. © of contact with. the parent population and, at the same time, are aware of !
»  SChool needs. : |

of .

TR Communicate Parent. Roles . e ‘\ \
‘Once yoq,haveAspeCifjed the'school-supporf roles for, parents, communitate
.these roles to potential volunteers. Parents then will know -exactly what
v&fhnteers w{l] be asked. to do, when and where the activities will take place,
‘ - and how volunteers will be expectéd.fo<fu1fill their roles.. This avoids \'
Ay last;ﬁinute confusion- and” delays, improves the quality of effort, and makes |
’ . ‘ the best use of .pérents.‘ time. You are also liikely to get more volunteers, j
’ since_people-ané more Qilling to volunteer 1f’;hey know eéxactly what they are A

getting into. = . - . an i

%3 : - : ‘ =

i S | What_Works: _Successful Practices ‘ ‘i l

{ f‘\r‘ ' o Support Pamphlet . :
i \ : ) ] Suppor§<Handbook” B L

o e~ « | e Advisory Group Meetings 1 ' L

o ’ e Conferences ‘ . : : \ ‘

. R . . ] \'\“

o ' Support Pamphlet = - | ‘ \

Brief job. descriptions for parent volunteers are placed in a pamphlet for
distribution to the PTA, civic, religious, and other groups that include
.parents. Pamphlets are sent home with students, perhaps during the first

&




week of school. In addition to job descriptions the pamphlet should cite ‘ ;
the benefits of volunteering-(both for parents and. for the schools) and ) 7
identify parents who have béen active in the past. . .
. . c e e B S ‘
o- Support Handbgok. - . - S : B

\ The‘scﬁooj‘or'distriqt provides each volunteer with a handbook for -
"~ school-$upport activities.. This handbook includes brief rationales.and
\ - . . - ~ Wb e g e - N - «® ’
descriptions for all activities, names and phone numbers of persons-who ° -

are responsible for directing or monitoring the activities, and a blank .
section for parents' notes. , ) To.
8 Advisory Group Meetings S S ‘ ‘ >

-

Since parent advisory groups ofteh include prominent parent leaders, these
oups should know what school-support: activities are planned. It's a ./
ood idea to make a special pkesentation to these groups, describing .vour, : ‘
assessment’ of parents' and schools’ needs and resources, proposed roles , ;
* for volunteers, and plans for commuriicating these roles.to parents. : ‘
Advisory groups are very helpful in getting the word out" to the parent .
" population. - ' A \ " .

. S i ; " N

o Conferences ‘ BN ‘ ST .
. ' ) . 4 ’ ) 4

Parent volunteers meet with the people they will be working with--other
. parents as well as school staff. .These meetings enable everyone to . oo
understand and -agree on what the volunteer will be doing and when. These )
meetings also enable everyone to see how the volunteers' activities fit |
into the overall educational program. ° SN |
- o . \ i

\
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D, REGR"UI:I, 'SELECT, AND ASSIGN PARENT VOLUNTEERS

/

A

' .

5

Recru1t1ng many parents is cruc1a1 if school-support activities are qoinq to
be successfu1 Some support activities, such as fund-raising, are not likely
to succeed ‘unless most parents are invo]ved More generally, schoo]-support
volunteers ,and attendees of ten become the parent pool for other parenta1
1nvo1vement act1v1t1es.

e . by

¢

There are various méthods for recruiting parents. You will have to%se1ect'the
/best methods for your particular community--how to reach the most pérents and
be effective in gaining their participation. We suggest that vou USe a
yariety of recruitment strategies. What works for some parents may : not work
for others.. If more than one method is used, it is likely that more parents
will be successfully recruited. V

&

Fina11y,vbnce parents begin to volunteer, you will have to match their skills

' and interests with activities. If you have carefully assessed-parents' and

schools' needs, and'if-parents have responded to specific job descriptions,

~ then the matching tasks will not be too difficult. It's also a qood idea to

“ask parents to specify several act1v1t1es they are interested in, so that if

" them to work on another activity. ' : |

you have more volunteers than you need for an activity you can ask some of

- What d;nks; Sutcessfu1 Praetices
. o Personal -Contacts

e Announc
o Documents

135S -




Personal: Contacts ‘ ‘ ‘

Personal contacts are effective ways to reach parents. People are more : i
Tikely to respond to face-to-face or phone requests than to written S
notices. Also, people like to feel special.. -Approaching someone on an
individual basis makes that person feel that his/her particular skills are

desired, Such contacts are also effective because they permit parents to

ask questions or offer suggestions. That is, parents have a chance to

give feedback and get clarification. . ‘

Included in this category are both home visits and teléphone calls. Home

visits are typically made by parent coordinators, who recruit parents for

support activities along with recruiting them: for parent education classes \
and-parent advisory group meetings. Parents, of course, can also-act as RN
‘home visitors, recruiting other parents to participate. Parent

coordinators also call individual parents, and parents telephone éach

other as well. A particularly effective practice is a "calling tree,"

where each parent calls.2 or 3 other parents, who call 2 or 3 -others until

all parents are contacted. _ :

Often parents learn of support activities spontaneously. The principal
stops them in the hall and mentions-an activity; teachers make requests o ;
for- parents' support when they come to.pick up their children; a parent ‘
" spreads the word upon meeting .another parent in the supermarket. :
Word-of-mouth works best as a supplement to more systematic recruitment .
practices. . T ‘

\\

Announcements . o \

Newsletters that are sent to all parents frequently contain announcements
of upcoming events, with "advertisements" for volunteers. Local media are,
also used as a recruitment tool. Notices are placed in the local paper,
and coverage of activities is broadcast on a local radio or TV station.

Notices aﬁe“sentihome for specific activities. One effective practice is
to have students write invitations to their.parents to come to school for
social events, meetings, etc. - < ‘ ‘

Announcements are posted in places where parents go, such as a parent room
or a ‘house where parents often meet (for classes in parenting, sewing,
etc.). To attract other parents, rotices are posted in and around the
community--the local recreation center or market.




. o Documents
S Same schools develop--handbooks, pamphlets, and brochures describing the
. ways in which parents can help and why they should. These documents are
-déveloped. by parents and/or staff. They outline the activities, name the :
person- that interestéd parents should contact, and mention any ‘support I
services that may-be available, 1ike child care. They also identify (with -

A

pictures, if possible) parents who have been recently recognized or
- received awards for volunteer efforts. Co .

hY
i
o
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'E. TRAIN PARENTS AND STAFF

For some school-support activities, volunteers will need traiﬁing, thher
before ‘the activity begins or during their time as volunteers.. Training

. sessions provide. general information that will be useful during the aqt1v1ty,

such as. a summary of relevant §chool rules and policies. Or the tra1n1ng
includes back@rouhd on an -upcoming field trip, such as entrance fees,/history
of the*site, facts about.the trip that children may want to know, etc.
Sessions can also provide specific iﬁformafion on how to succeed wit the

‘,activﬂty,'such as painting techniques or fund-raising strategies. For some
activities, it may be moré effective to ‘train a core group of parents, who in
turn train other parents. For example, to start a 1etter-writ1ng/campafgn; a

few parent leaders could be briefed on the -intended .content of{tze letters,

‘ ~ and those parents could then:contact;otherS'with that information.

o

"Staff people often benef1t from training in the use of schooT-support

voluntéers. Staff train1ng can_cover—such topics as: how- to use vo]unteers'

“time .most effectively, how to make volunteers feel welcome and- valued, and how

to ensure that voluntéers understand‘what they are being asked. to do.

F1na11y, tra1n1ng sess1ons serve to. reassure volunteers who are uneasy about

their abi1ity to perform a task, and demonstrate that the school is comm1tted
to the volunteer effort. Sessions that in¢lude parents as we1] -as schoo]

staff are especially va1uab1e for this purpose.

—— = —

What Works: Successfu] Practices. :
° Coord1nator Tra1n1nq
0 ,Parent Training

e Joint Workshops

16-SS
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Coordinator Tr&ining

In many cases, staff people who are. responsible for coordinating
school=support activities are trained. to enhance ‘their performance.
Coordinators should be knowledgeabie in rrecruitment methods, publi¢
relations, .and ieadership ‘techniques. They also need to know something
about the particu]ar activities that parents are involved in, such as
fund-raising or painting. Intensive training is especially helpful to :
coordinators in the early stages of their work, as they determine their i
roles, responsibiiities, and work ‘styles. ;

Parent Training

i Patents ‘who serve as ieaders ‘may need. training in recruitment, public

relations, ieadership, or.particular skills.. One procedure that is
successful is informal advice from parents who have been involved in

school support for. some time. Guidance from experienced volunteers
acquaints new volunteers with the details of their task in a supportive,
equal-status atmosphere. Training sessions also prov1de coordinators with .
an opportunity to identify those parents who have good leadership skills

. and who might be interested and successful in other forms of parentai

involvement. -

Joint Horkshops L S | ~ 7;,

-

, Periodic group - meetings are scheduled. The relevant school staff -members

also. attend (principal, .classroom teachers, parent aides), so that
volunteers will have a chance to talk directly with staff members and will
see that the school -considers their work important. The training in. these
workshops covers the skills-necessary for participating in a specific
support activity. Feedback is collected ‘on relations with school staff or
students, possibie«revisions in the duties, or schedules of parent
vo]unteers. ) <\\




F.. ESTABLISH COMMUNICATION CHANNELS

-

Ongoing- communication régarding-schooi-iupport activities is critical. It's
7‘no§;§uff1cient merely to descéribe ekpeét tions and plans at the outset of an
activity. In addition, it's important to, maintain regular communication as
parghts carry out their vb?unteer‘yasks—- ommunication between parents and
staff, and communfcation among;parents; ‘13~eh5b]esypﬁrents to seek
t1ir1f1catiop, suggest improvements in athvjt*es, and share ideas with one
' aﬁoiher. It also allows staff members to a khﬁh]edge the<§peqific
-confribhtiohb of parents. FinaTly, good com uhication helps stapiijze support
activities. When parents realize that thef contributions are effective and
appreciated, they are more likely to continue as volunteers and to encourage
.‘othér parents to join in. ’ \

| Wnat Works: Successful Practices’

¥ ‘Staff-Voiun;eér Meeéﬁﬁgs j : . y 4{
~ o Comunication Among Volunteers- ) .

' 1
 Written Communication
o Social Interaction K

.1

E

st

o ‘S;afﬁéVo]yntéer‘Meetiqgs

When volunteers are involved in an ongoing actjvity, meetings between ,
volunteers and the staff person who coordinates activities occur on a .
regular basis--daily, weekly, or monthly. (Thé frequency is agreed upon
by staff and volunteers.) Such meetings help to build a- good working

- “relationship between staff and volunteers, and promote a free flow of ) N
fdeas, problems, and possible solutions. They also enhable: everyone to see -

.’how volunteers' activities fit into the overall \educatq‘ona‘l program.
- 7 . '

Furthermore, whether the support .activity requires only a short
time<commitment such as a day or .week-end, or a longer; ongoing
commitment, coordinators should meet informally with volunteers on a daily
basis, to let the volunteers know that their presénce is. appreciated and .
to handle any questions or problems.




A

‘0 fb@ﬂ@nipaﬁion Ambng;voiqhteers ‘

k]

_ Volunteers can be encouraged to communicate with each other, so that they
don't feel isolated in:their work. One way to promote communication among
volunteers is to schedule regular meetings of all parents who serve as

volunteers. These meetings give volunteers a chance to share experiences,

~ideas, and problems with their peers.

~ @ ‘MWritten Communication™

Regardiess,of how often_meetingg are held for staff and volunteers, it s

as school volunteers. Notices, newletters, or brochures announce upcoming
meetings, guest speakers, training opportunities, School-Board meetings,
parent-volunteer awards, or special school events. Written communication
keeps all votuntéers informed about school-related events and concerns,
even if they haven't regularly attended the volunteer meetings. Such
comunication also demonstrates to parents that the school values their
support. : :

‘0 Social {nteractioq

Teachers, coordinators, -or other school staff members arrange
_get-togethers. of -volunteers ‘that are intended for social interaction, not
business. Pot-luck dinners’are especially useful at the beginning of a

school year as a way to get people acquainted with each other, and at the
end of a school year, to strengthen volunteers' social bonds, thereby
increasing the 1ikelihood that they will remain involved the following
.year. - Less ambitious gatherings are also useful such as a social hour

. after school or a meeting during lunch. - ‘

. ”
’
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also a good idea to sénd written -communications to parents who are serving
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If scnoolasuﬁporﬁ activities afé‘t6>run smoothly and succeed, they need two
kinds of support: services and supplies for parent volunteers, and careful:
‘ mﬂftOFfﬁﬁﬂLéia;jmhﬂ» .
- | o

»\‘/: ’
Provide Seérvices and Supplies-" -

i

i
\

Many p%rénéf\wish~td particfpate infschob1 support but are unable to because
they live far from the school or have young children. Prospectivé volunteers
may be moFe likely toocome,fbrwand; and to remain involved, if thev see that
'voluﬁteers have the netéSSary,suppljes and space to work in and that the
schools genuinely value voluntéer participation.

~What Norks: Successful Practices
| o chivdcate
<] & Transportation
@ Supplies
' o Services
- 1, ® Space -
e Recognition Y
. o ;??,AK

0 Chiﬂd que

Schools can reimburse parents who must hire a babysitter when they
volunteer. Or, the parents can form a cooperative child-care arrangement
where one parent ‘takes care of sevenal children whose -parents volunteer
for an activity. These parents then care for the first parent's child

* when. he or she volunteers for a subsequent activity. Frequently, the

coordinator helps ordanize thése child-care arrangements.




‘ e Tramsportation = .

In communities where parents do not Tive close to the'school they must
use either their cars or public tranéportation. Some schools reimburse
parents for gas or carfare while others\orqanize carpools.

e fgugglies - : \\

- For the.parents to accomplish some support activities schools offer )

% materials. and supplies. For example, to raise.money for some playground
" equipment; the parents decide to have a food fair.. The schools provide

" - the food stuffs. The parents then. provide the labor--cook the food, make ,
decorations, etc.. \ .

.Other needéd supplies might include paint for fixing up- & classroom or
paper for sending out announcements. -Parents can also seek other ways to
get. the necessary resources.,”They ask for donations: from local-businessés
or from other parents.. A veny'important resource is the use of the
telephgne for personally“contacting parents and announcinq upcoming
activities. ) \\

\\ A Y
‘ ° Services \

X

. To recruit parents who are not fluent in English, transtating services are
necessary. Staff members who are fluent in the Second language assist- in
- . © writing announcements or in personally contacting parents who speak only.
that. language v

. . Parents may a]so need c1erica1 and printing services.” The announcements
' .. and documents need ‘to-be typed and a sufficient number of copies printed..
- If the secretarial staff is willing and available, they can help. If that
isn't possible, their typewriters might be used by the parents. The
school's copying machine is made available, or 3 local community ‘business
is approached for reduced-price (or free) copying. .

e Space

. Parents need the physical space to plan and sponsor activities.. This
might be provided on an activity-bypactivitg basis, but a more effectiyve
approach is to reserve a space at or near the school for parents, called a
. *parent room” or "parent house." The typical parent room is used for
. organizing events, developing recruitment strategies for upcoming event
and actually working on a current activity such .as sewing curtains for a

classroom. In some parent thouses child care "is provided for parents who

- are working on an activity.” Notices are posted, letting parents know
about -upcoming activities. ‘Parent rooms and houses also offer parents the\
,opportunity to intgract with each other (and with staff) 1) informa],
word-of-mouth recruitment takes place. :




. | ‘ |
3 ~ \
; 3 People Tike their efforts to be appreciated. Th1s is part1cu1a\~1y the Rl
s case when parents volunteer their .resources and time in providing services 3
. to cchools.| An. annual luncheon or banquet. nonoring the volunteers is -one T
g way to show appreciation. A *volunteer of the year" award, or g1ft\such 3
g as a handmade quilt for the parent with the most hours. is another way to - o
a . recognize P rent contributions. - L -
: 1 Publ1c1ty if school or district newsletters i$ another good practice.
Newsletters| include photos of parents’ working. on -an atti;Zty or pictures.
e of the volunteer awards banquet. Local press coverage o fund-raising .~ \
B event Such as a bazaar demonstrates the.worth of the activity and is a
good recruitment tool for fufure events. N ‘\\
{ Monitor and Evaluate - o Lo\
. . . " ‘ o = N ; - \
An exce]lent‘so%rce of information on how well an activity is working is the \
- people who work lon that activity--staff people and parents. By monjtoring and L
| - evaluating the progress of the activity, coordinators and other school leaders E . \\,
—;“ can tell -whether| an activity needs revision, whether more or fewer volunteers - 3
. are nseded, and whether those who are involved <in the activity believe it is’ .
worthwhile. Information such as th1sﬁcan:pe used to plan changes in ' O .
activities for ax upcoming year, to publicize successful activities,. or to
fdemonstrate the worth of an activity for administrators and School Board
mmqlembers. : x -
. . L
N i What Works: Successful Practices
2 B . ¢ Progress: File - , |
f 2 . | o Self Assessment - _ | I
;‘g}f Y — : fe(" — ' ’ - “/ '?
<§§ - ) ‘ . N . - v
s o Progress File _ : o , ‘ : o
-} It s a good 1dea to keep a card file for parent volunteers, recording | -
-t when they first began their involvement in an activity, any comments

. thenye.made regarding the act1v1ty, how often they come to meetings or
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‘ special schoolrevents, and what others might have safd about that '

" volunteéer. Such information enables .a coordinator to know when a. -

. volunteer's participation.is lagging, what the reasons for that might be\
which. othei: ‘parents or. ‘staff people work well with that voluntéer, and
oth$r1::ctszh1ch are -useful in planning and evaluatinq school-support
‘activities, .

‘ZQ~ Self AQSessmeﬁt .

‘At periodic intervals, coordinators take stock of their school-support
activities in a systematic way. In interviews, staff people,
administrators, and parent volunteers are asked for their perceptions of
success, reasons for-success or failure, and satisfaction with their role
. 1n an activity. An alternative is to develop brief questionnaires, if you
are fairly sure what you want to find out or 1f there are .too many peOple
to be interviewed. .

-
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o o ' EXWPLES S‘c‘sss ~
In-our study, we found a number of’ sites where these vital ingredients were
combined to make various school-support activities a success.‘ Here are five
examples: - h ’

Id

) gugting,on a Fund-Raising Event

3 . . :
2 .
‘R N
’ - - ‘ H S
N * ’ )
.

-

The parent advisory subcommittee on parent edueation discovered two
major reasons why parents were not attending General Education -

Development (GED ‘classes: .They had-no one to-wdtch their children .
while they were at class, .and they had no.way of.getting to the classes

TN "~ . which were at a junior coHege at,the opposite-énd of town.' The parent
‘ -, advisory committee decided to provide child care and transportation
assistance to' the parents“-who.needed these services. But, .there .
weren't any funds avajlaolghfbr this. To get the necessary funds, , the
parent advisory-group decided to put on some fund-raising events. A
task force was ‘formed. These parents planned and, organized a raffle.
T They determined when and where to hold the raffle,. publicized the
. . event, picked a-suitable prize (donated by a local business owner), had
i . ~ some parents decorate the room and make:refreshments, sold tickets and;

enough tickets to reimburse pargnts for babysittinq and carfare
expenses ..

of course, ran the actual event.. They were successful ‘in selling , .
. 3

° ProvidingiCustodigl;Services o ‘ - R . .

* The executive committee of the parent advisory group along with ‘the ;‘
Parent Coordinator saw. that the kindergarten classroom needed some
maintenance work--the walls were dirty, the. curtains faded. They

and’paint the ciassroom and sew curtains. S

. .
> . . . LI

j B 0 Acting as Resource Teachers .

There was . a district poiicy dedicited to pr}sérving the ind1vidua1
" culturds and introducing the different cultures to-each other in this
o - multi-ethnic community. The parents welcomed: this opportunity for
' . learning about other cultures and offered their ‘services (cooking, ,
dancing, crafts) .as instructors for childrens'.assemblies, ‘banquets and
| . parent workshops. This was an example of-a school‘need--to carry on
| the old cultures--coming together with a parent, desire-=to share their
{ B culture with parents and children from other cultures. '
|

o e g e
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recruited and organized a group of vo]unteers to come in on the weekend A
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l" () __ganazing for Politﬁca] Action L x

The Schoo] Board wanted to term1nate all federa] proaects in the
- - district. Parents ‘with children in-.one project wrote letters and
a ‘.. attended Schoo) Board. meetings to show their support for the project.
T - Now, a parent advisory group arranges for.parents to escort Board
s nembers to pro;ect classrooms to acquaint meimbers W1th the progect

EN.
bd

e Develobing,a“Voluntéer.Proﬁgan

. Believing. that alTl parents should part1cipate in some way; a parent
advisory group developed a volunteer proqram. Parents -helped in the,
-departmental offices. providing.clerical services, assisted ‘the school

% . . librarjan, worked with the Parent. Coordinators, supervised children in
' ] the ca eter1a, playground and -halls, and he]ped the school nurse in

hadn't the time to work at the school, such as preparing refreshments
for meetyngs and making. mater1als for special events. .
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- - sending our - ‘health and nutritional materials to parents. Inaddition,
S _ there were activities for parents to do at home if they:didn' t want or _
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Horkshogs. These are either continuing or one time training sessions on
" specific topics. They are held on weekday evenings, on weekends, or as
\part of meetings of varent organizations.

o Education Ciasses' JAdult education ciasses are’ offe>ed through a local
high sch001 vocatipnal school, community c 1lege or Universitv. .

i 1

.. ~Fieﬁd Trips: Tour are conducted at points of interest in the community,
. 'such as Cgfy Hall,/ museums, industries, and art shows. )

v s

o Materials: Books, pamphlets, magazines;/and newsletters on topics of
e Interest to- pare‘ts are distributed or/hre made available at central
1ocations. ,

4

; _INTRODU \/1,

“
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What Is Parent Educltion?

The 1earning nroce§s never stops. Everyone is a learner throughout.life, and
parents are no exception. Parent Education responds to this fact by
. organizing and making vaiiabie new learning experiences. .

-

Parent Edu ation is made up of activi ies, workShops;vor materials that are 4 _,'
designed~tq»pfpvide,pare ts with specific skills (sewing, painting, cooking), -
_or with exﬁeriences that will -help them function better in the home or in the -
‘ _ community /"arent effectiv ness trai 1ng, community resource guides, heaith T
. ,"handcnutrition workshops). This form/of parént instruction is, of course, not

new. Schools have traditionally offered "adult education" to parents.




' Learning experiences that help- a parent function»better ultimately help the ‘
“child. For this reason, Parent Education provides another ooportunity for L
parents to participate in- the education of their children " Parent -education

programs contribute to parents personal growth and development. They can
-meet " the special needs of parents new to this ~country who request 1nformation
that will help. them adjust to a new environment And they can satisfy parents
A who have spec1al knowledge and wish to share it by teachiﬁg other parents.

)
. Y 2 n

What Is SUCC@SSFU[_Parental'Involvement in_Parent Educatioh?

+ <

1. It ensures that a majority of parents participate in at least one _

- ctivit! This is another way of saying that the parent education o

. component should be -designed so that most parents want. to ) o
participate. This does not mean that a majority participates in any

one activity, but rather‘the total set of activities is :diverse enough

to appeal to~ the 1 nte'res.ts of most parénts. L . 'r

2. Itis. targeted to the needs of parents. of children in the school A
parent education component ‘must focus .on real wants and needs of
\parents _1f-not, ‘few -parents will participate Matching activities

. to. needs goes beyond responding to just a core group of parents It

e . means finding out what parents in general want and providing

C \ activities that are of popular interest. such as drug abuse seminars

and parenting workshops. Or it means designing -programs targeted to
the specific needs of individual parents, such as English as a Second
Language, General Educational courses (GED), jewelry-making, and

3

foreign Tan guages . ‘ . . ) T

>

-

3. Parents feel that they learn something,of value. The ultimate measure
of the 'success. of/a parent education component s that parents_ feel

they have Tearned something useful. Learning,can'be’quiteyconcrete .
For example, the acquisition of-a fiew ski1l such as knitting or

. dancing., Or-»learning may: be more subjective: For example, a feeling ' .

e - K .t ‘ .“ ATO . :. . P gl
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of greater confidence when..dealing with public agencieé; Ei thk
"way, it is primarily parents themselves who are able to determine the
value of parent education offerings. ‘

-~




: e PersOnnel -

 VITAL INGREDIENTS FOR ‘SUCCESS " , .

A. PROVIDE COORDINATION FOR ACTIVITIES. ‘

s

A11 of the steps critical'tb’the spcceSS of the Parent Education (such: as

»assessing parent needs; finding resources, providing support services, y

recruiting participants) need strong centralized- coordination. For examp]e,

_anygssessment of parent needs may require circulating a questionnaire among
_ parents and then tabulating the results. Finding outside resources may

require: phone calls to eo]]éges‘or community agencies to.request speakers, set
times, and discuss details. Many arrangements must be made that parents

cannot ‘readily handle: themse]ves. Therefore, before parent education

act1vit1es can be deve]oped some form of coordination must be established.

What Works: Successful Practices ’ : , ‘ ‘ :
" & Personnel . -
¢ Advisory Group or PTA

= Involvement .

@ - - S

-_’______._—L‘-‘“‘—""_'-"_
.’-i"/"-‘/ '
e

Parent coordinators, pr1nc1pa1s teachers counselors, social workers, and
home-schoo1 11a1sons can all coordinate parent education, either . :
individually or in concert with each other. No one way has ‘been .
established as-more successful than another, except that in-large schools
activities sometimes run more smoothlv if they are coordinated by more
than :one person. For example, resoyrce teachers -or counselors handle the-
structure and coritent of a parent wprkshop ;assessinq parent. needs,
finding appropriate resources and materials) ‘while a parent coordinator .
handles the Togistics (getting the room, deciding on the date and time; S
and coordinating the recruitment). In smaller schools, a parent - .
coordinator or principal can coordinate the entire effort, with a little : 3
assistance from teachers or outside agencies who conduct the actual C
programs. “In this tpstance. however, ‘the person coordinating the entire
.- effort will be more effectdve if he/she is well ‘known- by a majority'bf the

»
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;barenfs,\hgé the time and gnergy~t6Aperﬁdnm~such*60tiés;ﬂghd knows the
codmugity'wgll enough tovpraw~on’but§idezresourges when the need arises.

- “’ . r . - i » |
'AdviSOry.Gfoup or PTA 1nvo]ygmgnt .

Rrovidingpbprent eduCatioh can be a primary responsibility of an advisory

-group or-PTA. Parent education activities are often piggy-backed onto
regular meetings so that attendance and interest can be Maintained.
Because. these .groups -are comprised mainly of parents, they are able to
make joint -decisfons about desirabTe topics. and convenient times and
places. But, what -they generally cannot do is contact and arrange for
guest speakers -and materials. This is normally handled by a parent
coordinator. ) - ]




e xAs:S,&ssi. NEEDS. AND- RESOURCES: ‘\

'anﬁqut ﬂhatﬂPhrents Need 7 ’j

’ - .
) - . . _ i
‘When planning parent education activities, it is tempting. to offer activities
because. there is someone available to conduct them rather than because parents

o haD@lexpfessed a'qeed‘forithem. But successful, well-attended pargnt

education activities tespoﬁd to the specific wants and nqéds,éf the parentz" .
. population. The school or district must first develop ways of acquiring. '

' 1n£oqnationa Then decisions are made about programs to offer. Although it {g

,egsjér to determine the needs of those parents who visit the school{regular1y,;
their needs may not be typical. A broad-based needs assessment, whether
formal or informal, is important. ‘

What Works: Successful Practices | -

. gurygy Questionnaires |
o Home Visits
o Informal Methods

¢ Survey Questionnaires

A‘gbod Qay to identify the needs 6f parents is to send questionnaires
directly to all parents at the beginning .of each school year. These
questionnaires provide parents the opportunity to respond in two basic

areas: 1) what they are interested in learning, and 2) what problems they

currently have that the school might help resolve. A checklist of
possible problems could be included. The staff considers a1l responses,
- matching topics with parent needs and intere “ts.

% Home Visits

“ Home visits afford the coordimator the opportunity to devklop workshops
‘based -on face-to-face conversations with parents. - Home visits yield
quonnatibn about ‘the needs of parents who don't normally cosie to the
school. They have the added advantage of stimulating the involvement of
those who otherwise might be uninvolved. , ‘ '
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-Infoma] Methods

-

Parents at advisory group meetings can suggest ideas. Workshop or parent
room attendees can be polled. PRarent aides can also be a good source of
information. They often meet with parents, both inside and outside the
school, and are in a good position to know the types of training that
those parents desire, These are quick and easy ways for the coordinator

advtlisory group Chairperson to gather ideas about the wants and needs of
~paren s. |

LS
- Match Parent Needs with Resources

-

Once parent desires have been- xident‘ified, the school Tooks for resources’ that
closely match them., But since, 1h many instances, the\schc‘ml does not have
the capabilities to conduct activities, it should be prepared to find
individuals or agencies that can 'help.' ‘Resources can be found within the
community (universities, local social or government agencies), within the
district or school. (skilled parents, staff), or even outside the city .
gRegjonal( Resource Centers).

L4

" As part of the matching process, the coordinator verifies that activities
aren't a]ready avaﬂable elsewhere in the comunity--for example, 1n local.
community centers. If services are avaﬂable e]sehwere it may be preferable
. to refer parents.to them. K . S

o "\..




© WHAT WORKS: Combinatfons. of

. ] e Types~of,Tgpicsi(needs1

- Parenting - ook
= Nutrition )
. | - -Community Resources
oo b o< crafts o
© ¢} --Lahguage/Speech Devefopnentﬂ‘<
- (;, ‘k-Advocth L - o
- - School Curriculum - . ;

o-Types‘of Resources -
- Ski]]ed‘Parents
- Trained Specialists
- Community Agencies.
- School or District Staff
S : b ‘ji?J

’
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Typeseof Topics

There is no 1imit to parent education topics. Some of the most common are:

‘Community Resources. What social service and community agencies _
_provide. Where to go to find, for example, counseling services,
family planning, .educational assistance ’

Parenting. Ways to discipline your child; behavior modification,
communication techniques; child deve1opment, sex education

Nutrition. Choosing and preparing a ba]anced diet the benefits of

" Certain foods anc vitamins; junk-food; maintaining healthy growing

bodfes - . | _ :

Crefts. Ceramics, needlepoint, woodworking, sewing, -leather work

Language/Speech Deve]ogment. How children‘learn to speak; patterns of
anguage development ' ) . o

Advocacy. District and school chain of command; how. to get questions
answe Ei‘and problems solved

School Curriculum. Rec,din‘g;\ mathematics; science; social studies . _"

e - E
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e pres 6f’Resources ' N | - e

Even. with a Timited budget a coordinator can put on training activities.
‘For example:

Skilled Parents. Members of the parent group or the community who
have the needed skills to train othér parents * ‘

Trained Specialists.’ University professors, doctors lawyers,
entists, -speech, therapists, sociai workers
~ Community A ncies. Local -government, health cTinics, church groups;
= ?ire“aia poi%ce _departments yE _

School or:District Staff. Academic subjectss.also hobbies, outside
+  interests - . '

—




crafts--anything they know wel

. Po]iby Statemeth

€. SPECIFY AND COMMUNICATE*PARE?TROLES | | ,

As we said.earlier, the learning pro:j;é never stops. Parents§have a role as
life-time learners. Just -as teachers’and administrators Tearn constantly
through in-service training and co}lege courses, parents can continue to Tearn

'by-taking,advantage of-parent_e;qgatidn. In addition to béing learners,

parents can also be teachers. [They can teach other parents dancing, cooking,
“and are willing to impart to others. - In fact,

some parents may feel more comfortable learning from other parents, especially

those with the same cultural ¢r -ethnic background. .

Specify‘Parent-Rolesl‘

The parent éoie as learner gr teacher in\the schoo]'dfstrict can be formal]y
stated in a number of ways,|as described below.

WhaL Works: -Successful Practices |
g,TPo]icy Statement °
- o |Task Force ‘ |
° Advisory-GnodpS~and PTAs

1

‘Administrators often make it clear that they recognize and support the

_parents' role as learner by including plans for parent education in their
district statement of |[policy. These statements typically include a budget
for parent education dctivities, and designate someone to organize and- -
implement them. A district-plan can specify the subjects to be offered
(discipline, working~dith the: bilingual child) and 1ist resources to be
tapped (local college [prafessors, counselors, special teachers). -

. D
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. .__-4nd organize learning sessions. . i
7 |

: Tas‘k Force

[ ————'

. . .
- : ¥

P

. ;Ba&ents'tﬁém§e1vegfoften4r2cdgﬁ?;eutheir need for infurmation and seek it
.out. A group of parents. get together to decide what they need to know to

function better in their community. They then present a request for this
information to the school district. . :

},‘ . A

" Advisory Groups and PTAS

; . | ‘
: A L o
Advisory grobDS’and PTAs often include parent education among their)
activities. ;They can, for example, include "providing new opportumities

for parents’ to learn® in their’bylaws and designate a subcommittee ﬁo‘plan S

P

|
i . . } [
° i _ . ; ?‘
'
i

Communi cate Parent Roles

i
V -
i -

Whether the rojefof_parentfas-learne}/teachei is stated formally or exists

of Qhat‘oppqrtunities are open to them.. - g

|

‘-whht Works: - Successful Practiées.'
o Pamphiet or Panentﬁﬁhﬁabook

.o Advisory Group or PTA
N

e ' * e
¢ Yy ) oL

. 7
Pamphlet or Pgrent Handbook _ ‘ -

Information about garent,education offerings is included in documents.”
designed for parents. A pamphlet announces the sessions, field trips, -or

* EAE™
~
~ -
T

.' < b
Shoea
S

.infonnélly,rit needs‘ib bé bommunicated‘to-all parents so that they are aware

Meetings S s

workshops that are planned for the year, including date, time, and -.- = .7

location of each event. When logistic¢s cannot be worked out early in the
school year, parents are made aware of planned activities. Specifics -are
included in later bulletins or newsletters. The general scoPé;of»parent

education-plans can be included in.a handbook.

. - -

¢
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3 Advisory Groups or PTA MeetingA ~

. o -~

Parent meetings are -an exce]]ent p]ace to communicate information about
parent education.. Parent education becomes an agenda item early in the
. year. A principal or district administrator presents district plans, ‘and
- parents discuss these in light of their own needs and abilities. Since
parent meetings can also be the birthplace of parent education ideas, .
discussions about them.will result in parents being 1ni;yhed .

t .
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-D.  RECRUIT AND~ASSIGN-PARENT PARTICIPANTS

3

{

~

,To be successful, parent education activities must have parent participants.
) _ /‘And to get participants, recruitment strategies must be»desiqned both to s
) inform parents about the activity and>to attract their interest and C ‘Hf ‘;‘
_-participation. Recru1tment literature may need to be circulated in other e Af;f

languages as weii as in~Eng]ish. e

&

b

Since parents have other responsibiiities"notice shouid be given well" in’
. advance of” upcoming. activities so-that they can scheduie their time

i according]y, and: perhaps arrange for babysitting or other services. N
. - e T e .8
If recruitment goes well and there is widespread interest in*parent education, . ‘~E
. parent’s ‘may have to be assigned to particuiar activities. That‘ why it‘s a ; 1~§
good idea to ask parents during recruitment to express interest g more than .,.'ii
one parent education activity. Try of course to match parents to t ‘. ﬁ;

- activities where they wiiiiget the most benefit. If demand for a Speéi{ict
ﬁ . offering is tuc Jreat to accommodate aH interested parents, you may have
. 3 \

" try to offer it again.

—
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H What worhs; Successful Practices |-
Written Materials R P b -
o Home Visits A 1- o
o Telephone Networking

e Verbal Announcements

e

e Written Materiiis

To contact a majority of parents, the school should use a variety of R
written materials--newsletters, informal fliérs, bulletins, and -
" announcement’ sheets. Any one of these materials is potentially usefﬁl
: ' but when used in conjunction with each other they can be invaluable for
S _ attracting the attention and interést of parents. A newsletter sent to e
) the :home can include an articie on a forthcoming parent education -
workshop. A foiiow -up flier'can remind parents of the date, ‘time, piace.

! * A *
3 . E
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. . ‘whateyer language the parents use.

4" » . l
- f :
L e / R ' . , )
and topic of/ the workshop. In addition, informal noEiceseare posted in-
- strategic lgcations 'such as churches, laundromats, supermarkets, and
school bulletin boards. ’ ‘
" y .

Home ¥isits
nome Visits

_ ' Home visits) are a very successful way to generate interest o~ the part of

the-parents. There are two ways to actomplish this task (¥) a parent
coordinator or other staff member makes home visits spec1f1ca11y to inform
parents about the planned activity; or (2) such visits are integrated ‘with
contacts for other purposes. The .coordinator,, a]ready in the home
distributing tutoring materials or discussing the progress of the student,
takes an extra few minutes to tell parents about the upcoming event and -
encourage their participation. This form of personall contact appeals to
parents, especially if the visiter is a member of the!community: and speaks

P

. . ! i i
Te]gnngng‘Networking ’ - o \ S

Y o

A creative way of contacting and recruiting parents, without overburdening

school staff. or’ parent volunteers, is a telephone networkinq system.
Before each. activity, advisory group or PTA members are given a 1ist of
names anu ieiephone numbers and asked to call a few parents. Those

~ parents, in ‘turn, are asked to ¢all one more person. And, that person
;‘then calls another, and so on, creating a large te]ephone tree.,

Ay
i
L

Verbai‘Announcements"” -

An. effective way of cannunicating information to parents about a p?anned
activity is to make verbal announcements at schoo} or at events where
parents normally assemb]e. Examples include open houses, PTA meetings,
advisory group sessions. and parent :room gatherings. ‘ "

i-’~ ) * - r
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E. TRAIN STAFF

Basically, parent education is training for parents. Therefore, this'Vjta]"

: gngredient is different for Parent Education than for other forms of parental

, involvement. Here it refers to the trainj ng of those individuals who conduct
parent education.

”,

putt1ng on a parent workshop.

Al N v
B 5 N - - ——— -
N o : .

y T;aining‘may‘also be va]uab1eJ hen parents are used to teach other parents.

'

$

Many parent leaders have a lot to offer in the parent -education realm, and are
espec1a]1y sens1t1ve to the needs and concerns of parents. however, they may .

need assistance in planning how best to present material.

A3
L2

| f
| What Horks Successfu1 Practices
- o -Staff Leader Training
. %anent Leader Training ' "
-
! RO -~
/. : .

‘0 Staff Leader Trainfng,' 0 : .

. 9 ! .

. The person whOoarrangis for an outside resource person to conduct a parent
education session briefs that person before the jession. 1f the parent
educator is aware' of thn age level, interests, and concerns of the parents
who will, attend the sess1on, he/she can gear- the presentation
accordingly. For example, a policeman who is preparing to discuss
after school safety may.stress one aspect of safety for parents of very

young ch11dren and another aspect for parents of| young teenagers.

o~

{
|
X 5 ‘
IR 15-PE "
| , 0y -




EMNE e s
N

<

o.  Parent Leader Training : ' !

L

P ‘Parents who share their knowledge with other parents may know their

subject well, but not have much experience speaking in front of others.
They would probab]y appreciate a quick course on effective presentation of
. materials. Such a course could cover the use of visual aids or music;
. sequence of presentation; how to conduct introductions; how and when to

ask for questions, how to include a bit of humor; and how to tell when to :

Stop.

L0
N
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F. ESTABLISH COMMUNICATION-CHANNELS -

Communication, i§ an important element of ﬁarent education before, during, and
after the actual activities. Befonepand, as Weuhavé already mentioned;
parents and staff discuss parent‘néedsQewhat pargﬁts want to know and learn,
During activities, parent educators set up channels for parents to comment on
what's being offered and how 'it's being offered. ‘This may lead a bareht
educator to revise present plans. Finally, after an activity is completed,

- communication between staff and participants centers on ways of improving an
activity the next time around. In addition, everyone involved may want to
discuss the possibility of future follow-up- activities.

, . | | o
“-What Works: Successful Prqctjsgg’y“,,ﬂ;—ffﬁ“” )
* - Evaluation Forms—— o
. .,,J-"/ 5 7
: o ‘ . | —e—Individual Discussions y
- / 293 13 )
3 f’f/#f/’éwﬂaﬂy» . | o Mailing Lists
® . 0 . . .
- 4 ‘
¢ Evaluation Forms ) . ..

o

Parents are given an evaluation form to fill out after each parent

education session. They are asked to state how useful the session was. to

them, whether they would like mrre information on the same subject, and * . ..
what they would like to learn in the future. The responses are anonymous B
so parents feel freeto-express—themselves—completely I _ .

bl

. \

. e e a e . . .
e Individual Discus~ions - i J
( o

|

The person who conducts a parent education session is available to talk to
parents privately afterwards. These sessions allow parents to discuss
“issues they might not have wanted to bring up in the group and to tell the
presenter how they felt about the session. ’ I :

e -
- A
hd -

. Mailing Lists ‘ < ' D

-~

Parents are asked to 1ist their names and addresses on an attendance
roster at the beginning of each session. The sheets are then duplicated
and sent to all participants $o they can contact each other to discuss
informally parent education topics or to plan’ future events. -

’ . ) .
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G: SUPPORT ONGOING ACTIVITIES -

"'e  Child Care

.

If a Parent Education program is going to function well, it .needs more than

Just. a hearty endorsement. Various support serv1ces are needed--incentivés or

assistance to parents to- encourage them to participate ano tangible support ;
for the activities themselves. o0

-

What Works: Successful Practices l 7
"o ChildCare - -, 1
‘ Ni¢ mare
I ey ) Transportation

;*r,,__,-~ﬁ”"'”;ﬂ*— 1 o Tuition and Materials - , T

~ o Parent Rooms
‘@ Clerical and Printing
" Assistarice

~

Many parents w111 not attend act1v1ties if they have to pay for a
babysitter. Schools can solve that problem by arranging for babysitting
services on the premises where the activity will be held;, or :by
reimbursing parents for child-care costs incurred during the time they .are
" participating in the activity. Other arrangements can also be deve loped
whereby one or two parents alternately volunteer to sit with the children
while other parents attend the workshops. A 1ist is thén prepared of all

K Transportation

L1

parents who .are willing to perform such a task.

J

If transportation prevents parents “from participating in parent education
workshops, carpooling or mileage reimbursements can be offered. to offset
that barrier. Schools -help parents form their own carpooling network by
generating a list of names and- phone numbers so that parents can contact
each other. If funds are available, the school can also reimburse parents
for roundtrip mileage to..and from the workshop, or direct out-of-pocket
transportation expenses such as bus fare, by -having parents fi11 out
tr::e}treimbursement siips every time they attend a parent education-
activity

o

; ‘ > op : : ]
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Tuitioﬁfand:Materials .

-

One way for parents, especially low-income parents, to continue their
basic education is through GED or other adult education programs. The
district which sponsors such activities as part of the parent education
component can- assist parents by paying for the tuition fees and books that
are required for the courses. A district might offer this support in two
.ways: (1) pay for the courses outright from its parental-involvement
‘budget; or- (2{ contact the local-colieges or community agencies that are
conductingthe Courses and negotiate with them to waive or reduce the
tuition fees fur parents.

Parent Rooms

A good way: to support parent,education activities is to provide a )
penmanent place for them to be conducted. Such a place can be a parent
room or 'a parent house--an area where parents can go that belongs-only .to
them, where they can meet with other parents, keep materials that pertain

. to their interests, and -have workshops on topics of their chofce. -Orice an

acceptable meeting place ‘has been'established for parents, it seems to
Tead to better attendance at other workshops. Parents come to regard this
place as their own and consequently, -take interest and pride in whatever
.goeson. there. ) _ - s

v

6]erica1aand"ﬁrinting,Assistance

jThe district; as well as the school, provides support in the form of
. "secretarial services and duplicating or printing assistance. Most often

it is the parent coordinator who requests such services. The district can
respond, for example; by using a school print shop for duplicating all of
the communication notices and fliers that .go. out to parents, or by having
a district secretary spend some of his/her time typing brochures and
announcements “for hand-outs at meetings. Such regular assistance enables
the paréni coordinator, or other responsible person, to recruit parents
efficifently and to provide any necessary information concerning parent
education activities.

et 8
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. - EXAMPLES OF SUCCESS - . .

~ _Following are ekaﬁp]e§oftopits,ﬂnes:::éés, and activities that were ;ctuiilx

NN
.

e --——found Tn our study. They do not ¥xhaust. all possibilities, but they do
3 illustrate the types of activities ‘that are possible; even within a limiteq
budget. : : . \ L -

< ’ | .
o \Morkshops* - ° : // ‘
. 1) A community coordinator whqﬁhad~requésts from,seveggl parents for ‘an

exercise class found a skjlled -parent in the community by
word-of-mouth referral. She was hired to conduct tw classes per
month in physical fithe é The response was high from\both-men and
women, ‘because the sei7,ons were ‘held in the evening during the week.

2) Psychologists- from a Jocal university were invited by a parent . - -
coordinator to conduct. a series of training sessions on how to improve .
communication skills, what to do about an overabundance of tetevision
viewing, how. to be aware of racism and. sexism 1h‘schoo]~tex£books,nand
how to ‘provide sek education to adolescents. Various instructional
techniques. were used,-including viewing films, reading articles, a

. discussing ideas in -small and large groups. This series of four
;. tectures was held in-a school audi*orium.

3) A school counselor, who had a lot f prior experience conducting
workshops, organized her own series of parenting skills sessions. She
acquired help from a district consultant, who had similar experience
plus access: to district materials, and together they conducted
lectures on drug abuse, problem solving, self-concept, and juvenile
delinquency. The lectures were given in English and later repeated in:
Spanish so that all parents could take advantage of the information
being offered. / SN IR

L .~ 4) The advisory group- decided to combine a Parent Education workshop with
its regular monthly meetings to boost its attendance. The parent

.. coordinator récruited a paramedic and a fireman to conduct sessions on
home safety, using films and brochures.




.\
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SO —-->'i)” The advisory group sonsored tours for parents, most]y recent

immigrants, to local govermment -offices. City council members .
answered questions and told parents how the ‘government. functions, what
the various departments fnclude, and where to go. to find 1nformat10n
concerning community-related activities. The tours were funded out of
the parental involvement budget, and were organized by the parent
coordinators.

A mothers’ group organized field trips to Tocal cultural events and
places of interest ?

acquaint -parents with-the community and with .each other.~ The trips
were supported in part by general advisory group money (which was
acquired: through- a variety of fund-raising events)'and by district
funds. These activities did not require lectures. from trained -
specialists, but rather drew upon the resources of the district and
its parents. . .

-

The parent coordinator; uho knew the‘general needs of parents,
arranged for district staff to conduct workshops in their own area of
expertise. -For example a nurse led: a session on nutrition, and a

. teacher lectured on “incidehital teaching,” usina events and objects in

the home for reinforcing reading and ma h skills. Sometimes these

*workshops were ccombined with home tutoring sessions.

.

. Education ‘Courses

1)

A Federal project responded to the needs of -parents. by organizing
extensive education programs. The parent coordinator contacted
community colléges and local hl?h schools to encourage them to waive
or reduce tuition fees for Tow- ncome parents. Parents -were
subsequently enrolled by the project in adult studies programs> which.
énabled them to receive college credits or their, high school

equivalency certificate. In addition, non-credit classes (vocational,

business) were arranged through the school district itself, and all

_ fees were waived for project parents. The purposes were: (1) to
- provide the parents with better skills; and (2) to prepare them- to
‘become aides and°teachers within the project.

L
-

Cases existed where Federa] projects had neither the funds nor the
resources to provide their own activities.. So parent coordinators and
project directors arranged for parents to 1ink up with
district-sponsored, ongoing General Education Development Programs,
for parents interested in completing Righ school. The project thus

- helped parents achieve their educational goa]s by taking advantage of

other programs: within the district.

é

,
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3 . ' ‘ :
. . e~ Materials . _ ) , .

IQ’ The sttr%gt-provided«a pa?ént training room that inciuded a‘display
—— —of-district-retated—information, but also books and articles on

‘ parenting skills, family relationships, nutrition and -health,
T L discipline, toilet training, lists of community agencies, and the
SO o Tike. The room had cubicles so that parents could work and read
ip?ividua]]y; ‘Formal parent education classes were also conducted in .
this room. : ~ . ‘

- \\ 2) Some districts received requests to supply parents with a list of

- adult educational opportunities and facts about health care for

children. These districts responded by contacting local community J
agencies for written materials such as pamphlets and brochures. The %
districts then sernt the information directly to the parents as. . :

. - supplements to the monthly newsletter.

- . . >
J - - s




,torward, and the chi]d is* not pulled in opposite directions. -

, : CHAPTER 5 - ‘ o
mvou.vms PARENTS. m HOME BASED msmucnon

¢ Make-it-Take-it Workshops: “Parents attcad workshops where they make
learning games to ‘take home and play ui&h their children.

o Idea Lists: Ideas on*-how to turn househaﬂd activities into- learning
experiences are dncluded in bu]letins and news letters for parents.

»

. 0.~ 'Resource Centers: Parents visit special rooms at school that contain
Jearning games, books, and: Materials that they can check out to use
,with their children at home.”

() Summer Reading Packet: Children take ‘home a packet of reading ’
material at tﬁe end of the.school year that includes instructions for-
) use and- hints for parents on how to encourage summer reading.

gﬁgg Tutoring Farents make game boards that they use at home to he]p
ir children master the‘reading skills presented. in class each week.

{NTRODUCIION.

. What I Home-Based Instruction? .

. - °
- .- “~

Parents are their children's first teachers, helping théir‘chiloren master
various developmental skills (e.g., wa]king; talking) and expanding children's
knowledge”of the world around. them. Parents are the most 1mportant peopie to ;
the. chi]d “the peoile whose opinions and ideas are most valued.

- J } -
barehtsEcontinue to teach their chi]dren even after the chi]dren go to school
and have a regular “teacher.” Some of what parents teach their children is
different from what teachers teach some is the same. Since the child takes

* in ideas and experiences and tries out new skills ‘both at home.and in school,

the child needs to -have a11 “teachers” working together Then learning goes

&
>

Teachefs know about iearning,‘and how learners differ in interests and rate of |
growth. Parents know what kinds of examples and approaches work best with

1-HBI




their‘own~chiidren. “Together they can form a powerful teﬁm, presenting
-children w1th a-vast array of. educational opp rtunitiesi .

i)

You ctan encourage teamwork ‘between parents and teachersf——Bthhe—t+me—eh44dren~

'{ start school, their parents have taught them many. sk1lls. In school, however,

learning becomes focused on specific skills: word recogn1t1on. math. concepts,
facts about science. You can offer parents ideas on how to reinforce these
sk111s and recommend ways that parents can contlnue to proV1de 1earn1ng
iexperiences " that help children toward success 1n school

-

°

You can approach your home-based instruction program with varying degress of
formality. An informal program might consist, for ¢ mple, of hints that all
parents can use to help their children read at home.xaﬁater1als sent hore -

wou d include book 1ists, ways to .use household articles in reading, -and word
games for children an and parents to play. A more formal program cou]d require

‘that each parent help ch11dren master the math skills, presented .each week in ™~

class. Students would receive weekly assignménts for completion at home.

. Parents would be tra1ned in ways to assist their children, and ass1gnments

would be returned. to school for correction. This. sectlon exp1ores some of the
techniques that you -can use to make parents and teachers effective teaching

'

teams. . - w L i - . -

] ‘ »
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Hhatjlsf§ucEeSSfu1 Paréntalifnyo1vement as_Educators in the Home?

v . R - A ‘ .
1. It involves mostgparents in_at least one activity. Parental :

paqticipation in this area is rea11y a.continuation of what parents
. already do with their children at home: The range of activities should
be broad enough, and requirements flexible enough to suit differences in -
- parental “interest level and available time. . Most parents can benefit
from suggestions for helping their children 1n some area.

q




2. It has positive i'esults for-the child. While it may be difFicult to an

increases in achzevement test scores with\ help that students receive at -

4 home,mthere are other effects “of successfm home assistafice that can be

traced. ‘Students whose parents help themg at home notronly learn more, ; h f

they also have more positive attitddes toward- learning. . Attendance is S

e better, students feel more comfortab]e with classwork, and ‘they come to. - -
school with greater confidence, wben' parents active]y support the

’learning process 3 home. - ’ . [ 7 -

\\ . ~ » ’ 3
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_ A.i - PROVIDE COORDINATION FOR ACTIVITIES o

T oorrection. than does sending home ideas for<using math while shopping. A .
) home tutoring program works best if an indiyidual 1is responsible for B L_&+
\,organizing~pareﬂt*training. getting materia1s to and from the home, and A/

i_,i S \ - / : . E
n* ) ) ~ . ) -~
q o . ‘ R L , _‘llii/,
S N ; — - — " . . .
V..« - 7 ) What Works: Successful Practices . - ..
E i’ . | o curriculum Specia]ist : ’ // : v
~ T | o Parent Coordinator - . | 7 _ :
| T s = A School Staff ‘ R ,/ ‘ .
: ‘ : ;»o Parent Advisory Group ‘ :
. v . A S
' f . 4 L. ' ,/ © %
o Curriculum Specialist | i f Voo :
;‘*~v~*A curricu]um specia]ist is well prepared to toordina'e‘a home-based :
’ instruction program. pi:ial t is aware of what kinds -of skills .
. children need to master at deach 'grade level. Also, since the T
v specialist's job involves meetihg with teathers to/discuss test results -

B Y .
P . .
»
- /’ ~ . » by
v . . N -
RS LN B .-
-
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F g  VITAL INGREDIENTS FOR SUCCESS - = ”"“‘

! Y . .

A program designed to héip parents supplement;tneir,chiiﬂren‘s learning at
"home réquires varying amounts of coordination, depending on ﬁoy formal it is.

_ For example, more coordination is needed to'condq;t»alhome—tutdring'program '

" that involves exercises to be completed each w and returned to school for

coofdinating assignments with participating teachers Hhether formal or -
1nformal your program will need someone to: organize workshops, recruit
parents to attend them. compile Tists of activities that can be Conducigi'at
home. arid foiﬂow-up on specifie.assignments. A

»and what is being. taught, that person-is in_a good position to know
tﬁe needs of fndividual children-and of the students as-a group. A°-
‘specialist gin devise (or find) exercises, games, and vesource :
" materials distribute to teachers for use with parents. .The
- specialist ?&n also conduct training- sessions for parents and teachers. °




Parent coordinators are already responsib]e for handling the logistics

_ . of meetings and other ;eveits that involve papents. _Since they meet

* . frequently with parents at home and at schooi,othey can recruit for
“training sessions,’ transport. materials to the'homeg answer questions,
and assist parents with home teaching activities. “In large districts,
parent: coordinators and curriculum.specialists. often work together;
the specialist develdps the’ home ‘teaching program whi]e the parent
coordinato impsements it - e

1,\:\

ln districts with no specia]ists or parent coonginators, principaJs
and teachers assumg“the responsibility for home teaching activities..‘
The principal schedules meetings, sends out ooticeg to parents, and -
supervises the overgji program. Teachers compiie‘materials for home
use, conduct training, and ‘follow-up: on- specific assignments. B

1 "-\" ! ..

DRC

However»coordination is to be hand]ed/ it 1s alsé helpful to have < .

input'froh an. advisery. group of parepts.. The grayp can be a . ;
subcommittee of another:parent group (such as the. :PTR) or, forived .
specifically to help in coordinating home. teaching activities. key.
responsibtlities of .advisory groups. include: ~suggesting techniques
for recruiting parents, serving as leaders in training, and helping in
the lonitoring of activi des. . . .




B. ASSESS NEEDS AND RESOURCES

e

In home based instruction, the emphasis is on meeting the needs of students
rather than the needs of parents.” The primary purpose of activities conducted
at home’ 1s to supplement what students are learning at school. An impdrtant
1ngred1ent of this strategy is to use the results of student assessments to

" identify areas that need strengthening for each student. For example, you may
discover that some students need help with a basic skill, and thus attempt to
involve parents in reading or math exercises with their children. 1f you have
many bi1ingda] students you may want to emphasize the mastery of English. In
the early grades, you may encourage Earents to help their children get ready
to read. Parénts can help thei} children with specific assignments, or ‘
participate in a home tutoring proaect geared toward a particular goal (e.g.,
the mastery of borrow1ng in math). However parents participate, their
Aass1stance will be more valuable if you assess systematically what children
need to know and seek parental help in those areas. {

-

After student needs are -assessed, the developers of the home-based instruction .

program need to determine resources that can be used at home. Many exercises
will emanate directly from what is being taught in c¢lass (e.g., vocabulary,
words, spelling drfT]s, arithmetic combinations). Other more gene?a] learning
materials can be found in homes, libraries, resource: centers, and teacher
centers.

‘What_Works: Sdccessfu]“Practices
. Curriculum Guides )
@ Standardized Tests
e Classroom rrogress Records

] SkiNs Inventory . |

o Conferznces




»- Curriculum Guides

Most school districts have curriculum guides. These spell out the§~u
skills students are: to master at each grade level. You can encouxage
parents. to help their children master these skills by providing
exercises to be done at home .that supplement what is being taught in
class. For example, first grade students who are just beginning to
read practice word recognition activities at home. Fifth or sixth
graders who are beginning to learn fractions experiment with recipes
that involve dividing amounts of ingredients.

Stanqardized Tests

Schoo1‘§taff generally administer commercially-developed tests at the
beginning and end of the school year to assess academic achievement.

. Test results usually guide the selection of curriculum materials. You

can also use them to identify appropriate materials for parents to use
at home. For example, if a student is performing "below .grade level®
in reading comprehension, you -can specify appropriate books for the
student to read while the parent supervises. If a student is "above
grade level" in math, you can suggest extra lessons for the parents to
use at home. ’

Classroom -Progress ‘Records

The classroom teacher and/or aide keeps track of student progress on a
daily or weekly basis. Student records are useful when matching ‘
activities -conducted at home to a student's current classroom
performancé in each suqugt.

- Skills Inventory

The teacher performs .an inventory of each student's mastery of
particular skills (based largely on test results and progress records)
and writes a "prescription” for each child. Some of these
prescriptions—_are for_particular activities that parents obtain from a
resource center. Others describe exercises that a parent should .
practice with the child. '

4




¢ Conferences

Whichever methods are used to assess students' needs, it is usually
helpful to set up conferences between teachers and parents. The staff
responsible for coordinating home assistance meets regularly with the
classroom teacher or resource specialist to outTine the special needs
of each student. This procedure allows staff to prepare appropriate
materials for home usesbased on each student's progress through the
curriculum., - o

The school-parent liaison has consjderable personal interaction with
the teachers, students, and parents. The person develops an
individualized program for students, based on both parents’ opinions
dbout children's needs and professional staff recommendations.
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C. SPECIFY AND COMMUNICATE PARENT ROLES

*

The parents' role as teachers of their own children must be specified anﬁ
communicated to parents and to school staff members. If it is, then everyone

iw111AhQVe clear expectations regarding parents' assignments, thus minimizing

confusion and inefficiency. Parents will also be able to see more clearly how
they are contributing to their child's education and what effects they are
having.

LR

Soecify Parent. Roles

The parents.' role as teacher starts at the birgnggf a child. Being part of a
family is the child's introduction to the world. So, the parent is already
establishéd as teacher. But for home-based instruction to work, you neéﬁ to
define carefully how parents-as-teachers will supplement the work of the
school.

There are several means to specify a home-based instruction role. We describe
some below. ‘ <

What Works: Successful,Practiées
'} Polﬁcy Statement

s Advisory Groups and PTAs N

¥

e Policy Statement

. Administrators make it clear that they recognize and are willing to
provide for the parent's role as educator at home, by including plans
for at<home activities in-their district statement of policy. These
statements often include a budget for home activities and designate
staff to-organize and implement them. One-éxample is a plan that
specifies monthly sessions for parents on helping children to read at

home. The plan includes book lists and sources of reading exercises. y;”,v

¥

-
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e Advisory Groups and PTAs

Advisory. groups and PTAs -often include the encouragement of home
teaching among, their goals. The group describes—the parents® role as
educator at home in its bylaws and designates a subcommittee to ‘

organize activities. ~—

Communicate Parent Roles

_ Although. parents continually teach their‘children at home, they may not think

"~ of themselves as teachers. Some parénts feel that they are not capab]g of |
teaching their own children.. Others are unaware of how. their home activities
fit with what is being taught at school. The role of the parent in home-based
instruction needs to be communicatéd to all parents so that they are aware of
what possibilities exist. ’

™ What Works: Supcessfu] Practices
| ). Media Announcements
Parent Pamphlet
Parent Handbook
Advisory Groups or PTA Meetings

&

- ¢ Media Announcements

-

District policy on home-based instruction is communicated to parents
through announcements in newspapers oOr on radio or TV. For example, a
Superintendent publishes an open letter to parents in the local
newspaper in September stating that parents are important partners of
the schools and that schools need their assistance to help the
children. The letter describes. activities that have been planned and
encourages parents to check with their local principal for dates and
times of workshops to be held during the year. '

-

e Pareﬁt*Pamph1etrr . . e

Brief descriptions of home teaching‘activities are placed in a
pamphlet for distribution to the PTA, civic and- religious

- 100
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organ1zat1ons, and other groups that include parents. Pamphlets can
also be sent home with students: The pamphlet cites the potential
benef1ts of home teaching, both for parents and for their children.

Parent-Handbook

A parent handbook-provides more detail than a pamphlet. Produced by
the district, advisory council, PTA, or school, it includes excerpts
from d1str1ct policy or bylaws that describe goa]s for parent \
participation at home, describes sp cific -home-teaching activities
that parents can get involved in, and suggests strategles for solving
problems that arise.

Advisory Groups or PTA Meetingf

Parent meetings are a good p]ace to describe the role for parznts in a
home-based instruction program. ,A discussion of ways ‘to help children
at home becomes an agenda item ear]y in the year. A principal,
teacher, or district ‘administrator presents district plans.. Parents
discuss their children's needs and contribute to the overa]] plan.

;Q‘{
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D. RECRUIT PARENT HOME TEACHERS .

Since one measure of success for.this component is the pgrticip%tion of mgéﬁ
parents in at least one activity, you need to advertise widely and use several
recruitment techniques. Recruitment strategies may differ slightly depending
on “ie nature of the-planned activity. For example, all parents may be
invited to attend a workshoP on” "Using Science at Home," while only the
parents of bilingual children would benefit from a session on ways to use
English at home. '

—

Some activities require the selection and assignment of parents in addition to
recruitméﬁt,‘:ﬁf}emedial home-tutoring program, closely tied to weekly math
1essgn§, may require individual t}aining of parents and follow-up on the
completion of assignments done at home. A teacher.involved in this kind of
program may not be .able to give the necessary attention to all parents and
students. You may have to dec%de which students are most needy and select
only thos€ parents for pérticipation; )

*

1
2
!

What Works: Successful Prgctices
Advertisements

Advisory Group Meetings ' !
 Special Events '

Pérent~Educatioﬁ Workshops

Personal Contacts &

"o ’'Advertisements

-Promote interest among parents to participate in this component by

(1) publicizing it on the local radio, and (2) circulating information
about it through the use of fliers and notices. A "blurb" in monthly
newsletters or bulletins is .effective. .

v
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Advisury Group Meetings

[y

These- regularly scheduled meetings are a good place for recruitment
activities because parents, community members, and school staff are
usually present. School staff present the idea of involving parents
in education at home. Parent members .are encouraged to participate,
and are asked to recruit other parents, by telling them about
home-teaching activities.

Specia% Events

Cultural or social gatherings are often used to enlist participation.
Special events tend to draw large numbers of parents. Examples
include: orientations, open houses, -dinners/luncheons, and student
dance or drama performances. - -

If you have a resource center, invite parents on "field trips" to the
center. During these yisits, staff members explain the activities and
materials that are available and encourage parents to take something
home to use with their children. ‘

-

’

i
Parent Educ§tjoanr§shqp; , o ‘

Parent education workshops often include information about helping

children learn at home in addition to providing training for parental

growth and.development. A natural conclusion to a session on

nutrition, for example, is the construction of.a “"food group" chart to
. help children with their choice of snacks at home.

Personal Contacts

Outreach services are provided to any number of parents on a daily
basjs through the use of parent .liaisons. During the course of a
telephone conversation, home visit, or school conference, staff
members encourage parents tb—participa;g inaq?meetutoring»activities.u

R
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- working directly with :parents. ..

e  Workshops ‘ o,

R §

E. TRAIN PARENTS o o - ‘
P - : ,

Not all parents feel cémfortab]e being involved in day-to-day hqme
instruction, especially after théir‘children have started school. Many things
get in the way: attitudes that "real" teaching is the school's job and not
the parent's job; problems with Eng]ish; fear that what they tigch is not
correct or good enough; lack of knowledge about how a child learns and
develops; lack of understanding of the'materia1s a child br?ngs.homé: In
addition, teachérs and ‘administr.tors are sometimes doubtful of parents’
abilities to provide reinforcement at home or have had little experience

w

L]
— - -

Train%ng can help overcome these obstacles by building the copfidence of both
parents and teachers. Effective training can take many forms depending on the
nature of your home-based instruction program. Whether you use workshops or

one-to-one assistance, be sure to: (1) demonstrate how to make and use Ce

materials; (2) present a broad range of ideas on how to help children; (3)
provide resources-for frainees to use; and (4) emphasize the importance of ‘
commuii catiion between\Qarénts and teachers. ‘ .

-

RN

"What Works: Successful Practices
e HWorkshops

.| @ Resource Centers
. ) “ " o Individual Training

An informal workshop is developed and presented by a resource teacher on
activities and ideas that parents can use to help their children in
reading, math, and spelling over the summer months. Parents are offered
suggestions for teaching their children by using items in the home (e.g.,
cooking utensils, canned vegetables, and newspapers)-

— - T T ey — F N S N - -
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- Reading teackers Qp]d morning, afternoon, and evening sessions for

parents-of childrén in grades K-3. Teachers show paxrents how to make
flash cards for spelling words, and recognition of\pictureéﬁ_ .

Teachers and aides -specializing in second-language instruction conduct .

. training sessions. Parents.are instructed in the pronunciation and

meaning -of the vocabulary words<being used in classroom lessons in the
second- 1anguage.

-~

Resource Centers -

"Resource Center," "multi-purpose room," "learning place™ all describe

" areas set aside at a central-location where educational games and

‘materials are available. Parents check out items after learning how to
use them with their children. °

For interested parents, a paid aide schedules classes at the center to
instruct parents in the usé of goMe-teaching materials. Or, parents
visit the resource center and present "prescriptions® written by their
childrens' teachers to the supervising 'staff member. The staff member
helps eachi parent locate materials suitable for the child and

demonstrates how to use the materials at home.
‘ ) .

Individuai Training @

Some activities require that parents help their children with a
particular skill (e.g., borrowing in math, or reading-words that end in
OUGH). Since not a1l children need the same practice, home assistance
coordinators work with parent$ individually. For example, parents ‘learn
to use a commercial tutoring.program, which includes deta’iled ] -
dnstructions for parents with each assignment packet. Or, initial
training activities take the form of introducing parents to a specific
home teaching tool, such as a "game board" -designed by district pei.sonnel
to help parents tutor -their children in reading and math.

Y
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. F. ESTABLISH COMMUNICATION CHANNELS — R . '

Comﬁunication is esseptiq] for effective\hUmE:based instr?&tion. While

. educating a child is not an easy task, no'ong has to go it alone._gTeachérs
and administrators have much 4nformation. Parents know many techniques for
helping their children to learn. The clue here is sharing by setting up a
forum for -exchanging ideas. . ' o

The organizers of hpme teaching efforts also néed feedback from parents. Are ..
the suggestions arid ideas they give parents approbriate«to ihei? children? Do ‘
_ parents feel comfortable putting them into practice? Are the needs of
individual children baing met? Home teaching will be more effective if ' L
pakéﬁfsf'teachers,‘éﬁd administrators communicate frequently with each other; '

!

. What Works: Successful Practices
. .8 o Parent-Teacher Conferences | ' .. -

E owParent Rap Sessions ' ‘
e Social Interaction . ‘ :

o Parent-Teacher Conferences

Parent-teacher conferences are -a time-honored way for parents and
teachers -to communicate about ‘the progress of a child., This may be
+the best way to deal with- the learning process of individual
children. A few rules make conferences most productive: allow

‘ enough uninterrupted time to talk; schedule conference times that are
.convenient for parents; have school-work available to illustrate
specific strengths and weaknesses.;.-have_ready_some_suggestions for

5 home assistance; encourage listening by both parties.
r*?m@Mﬁmm%ﬂvmm R
Parents have many ideas to share about learning activities that have
been successful at home. Group discussion sessions can be held \ >
) monthly, each focusing on a different theme, such as using math
1 skills while cooging or developing reading while shopping. Parents
., , »
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are given 1ists of possible activities to condact in each of these
areas, and then meet at the end of each month to discuss their Ny
. experiences with the venture. )

4

o Social Intgréctibn -

Teachers, pgient advisory groups, or coordinators arrange social
meetings with parents who are involved: in home teaching. Pot-luck :
dinners are -useful for this purpose,-especially as a way to introduce
people to each .other at the -beginning.of the school year.- Less
. ambitious gatherifds are also possible, such as a social hour after
school or after PTA meetings attended by parents who are involved in
home teaching. - o
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G. . SUPPORT ONGOING ACTIVITIES | .

As with the other functional.areas, home-based instruction will need two kinds
of support: material support (services, supplies, and recognition), and
careful monitoring and evaluation. ’

<

~

o ﬁrijde‘Materigl'§upport‘ .
Home-based instruction may require TEStzmgbgrial support than other areas_
S _ _because activities. take place primarily in tﬁ% home. Hoyever, it may be R
necessary to arrange for child care and transportation so that parents can
attend workshops. Clerical support may be valuable for reproducing and :
sending out recruitment literature and teaching materials. _And recognition X ((-
‘ ‘ wi]i be important. Parents ;nd students will be more like}y to participate in
- home activities if they know that the1r efforts are appreC1atgd They will

) also ‘be likely to "spread the word, ". and that may encourage chers to

N participate.

A . -
R .
s — o

ém - * ‘ What Works: Successful Practices ;
‘ e Child Care '
e e e g~ Tramsportation :

N o ] C]erica] and Printing Assistance

¢ Recognition

° Chj]d Care

A room is set aside at school where volunteers care for children during
workshop hours. Or parents are given a 1ist of volunteers who are
willipg to care for their children while a workshop session is being held.

-

o - Transportation

Transportation problems ar® often solved by carpooling. A list of A
participants is cirSg1ated, and parents make their own arrangements. Or
else parents are'semd a diagram of local bus routes to the school.
. (These d1agrams are often available from the local bus company.) -Anotner
- - -good--idea is to have parent coordinators drive parents to school..

€
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¢ Clerical and Printing Assistancé - .

\ - 3 . 3
- The_district, as_well._as_the school, provides secretarial and duplicating

services. Districts often have a print shop located at one of .the
schools. The print shop teacher produces notices and materials (e.g.,
readjngilﬁsts,'ideas) to be distributed to parents. -

¢  Recognition ’ ,

H
Each monthly district newsletter features an article on ways that parent&
helped- their children that month. One issue shows parents and students \
sharing learning games in ‘the resource center. Another issue runs
photographs of several families at home working together in their "study
place." ’
Luncheons, dinners, and assemblies are opportunities to recognize parents
who have contributed to théir children's learning. A parent appreciation
ceremony honors the parents who participated in home. -assistance' during
the year. Certificates are provided to parents, thanking them for their
contributions to their children and to the school. A .prominent local
person (e.g., politician, superintendent) presents the tertificates and
emphasizes the importance of parents as partners in education.

-

Monitor and:Evaluate the Program

°

Monitoring is especially important for those home activities that are directly
related to partfcu]a} skills being taught in class. It provides information
"about whether assignments and suggestions for assistance are meeting
children's -needs and whether parents are having problems conducting the
activities. Mbnitoring can also be useful in evaluating the 9vera11 home
teaching program. Evaluation will te11 you which parts of the program seem to
be working best and which vital 5ngredients need to be strengthehed. You can
alse use the results of an -evaluation to dembnstrate the value of home
teaching to parents, teaéhers, School Board members, or funding agencies.

What Works: Successfg] Prgctices
Reviews of Completed Assignments

s Progress File
Tests
Contracts

°
‘ °
) e Home Visits —-- —--
e. Evaluation Forms

19-HBI
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Reviews of,Go@életed Assignments

Staff at. a Resource Center meet .parents individually and review completed

assignments, then help choose the next ones. Teachers and coordinators
meet and review student home assignments, to verify that home assistance
is contributing to student progress. Parents using a commercial
home-tutoring program mail assignments to the company, which corrects and
returns the materials.

ERS

. Progress File ‘

N ¥

Staff members maintain a card file of participants, showing what has been
completed and what the test results were. At Resource Centers using
"prescriptions” from teachers, staff members call parents when three
prescriptions have gone unfilled to find out why the parent hasn't
followed up on. them. »

Tests

Some activities consist of instructional units. Students passing a unit
test proceed to the next level. Eventually, the child can test out of
the program, indicating a year's progress.

)

Contracts .

Parents participating in home tutoring sign an agreement stating that
they will cooperate and complete the activities. The contracts are
reviewed periodically by the parent and teacher for adjustments and to
determine how the student is progressing. .

Home Visits

The home visit 1is .an especially good way to follow up on~the supplemental
instruction parents provide to their children. Materials—-are distributed
and- collected from parents. Completed worksheets and home-based drills
are reviewed and monitored at that time.© Any problems or questions that
the parent has are resolved. .

~ Evaijuation Forms i

Evaluation forms are a.formal way to get feedback from parents. At the
end of a semester, for example, parents answer a questionnaire on the
thoroughness of training and the usefulness of various exercises and
helpful hints. They also suggest other areas they would 11ke to pursue
with their children. v

b
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EXAMPLES OF SUCCESS

The follc ing e \mp]és of home assistance activities that were being
conducted at sites duﬁing the study. They are included here to give you some
ideas. . The possibilities, however, are wide-ranging; be sure to cheék the
Resource. Index in this Handbook for more ideas. '

1)

4y

d
) Training .Students at "Home

The réading specialists in one district organized & reading program .
to be used at home. The activities were to be supervised by

parents. First, the child's reac ng level was assessed by the
teacher. Second, the ‘teacher anc ild selected a book for the child
to read at home. The child read the book, returned it to school, and
made a verbal report to the teacher. Then, the child was given a
small prize and another book to read: ¢ :

»

Another .project prepared summer reading packets for children to use
to maintain skills learned during the school year. Each child was
asked to submit a list of interésts. The teacher selected books
based on the child's interests. and independent reading level. Each
parent was invited to come to the School, pick up the packet, and
discuss the activity with the teachers. However, if parents were
unable ‘to come- to the school, the packet was sent home with the :
children. . ' .

A district presented information to 400 parents about helping their
children with reading at home. After the entire group heard an
overview, they broke into smaller groups of 10-15 people to receive
ideas on what to do. (For example, a parent and child cut out
pictures, and the parent then helped the child create a story around
the pictures. Or, a parent read part of a book to a child and stapped
at the exciting part. Then, the parent encouraged the child to

finish the book alone or to read the remainder of the book to the

parent.). The small group sessions -were followéd by another large

group discussion where parents obtained answers to their questions
from staff or other parents. - :

A school counselor provided assistahce in Spanish for parents of
first_and_second—_graders—in-helping—the ir-children with reading. “The

goal was for parents to teach concepts in Spanish, thén in English.

*
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Concepts 1Ecﬂdded colors, shapes, -and sizes. Parents were instructed
to use materials found in the home and coordinate the .lesson with
gorma])actiyities"such as dishwashing ("wha. is the shape of this

ish?"), =~ , ‘

Assisting Studeﬁts with Basic Skills

1) The.multi-purpose parent room was- used to help parents provide
- -general-assistance) to their children. The rocm contained bulletin
boards filled with various instructions and-hints for parents to
follow when helping their children improve their basic skills.
*Bookcases,contajned’free,materia1s (e.g., pamph1ets,‘b?ochures). The
room also- included games and activities that parents could use if .,

-———— -they-brought-their-children-with-them.— — S 4,?:___“W.Tm?;w’_:

2) One large "Make-and-Take" workshoe ‘was held. for all parents by two
educational specialists. It included three activities.

"Shop with Math" - Each parent prepared a shopping list. They

added prices to the items on the 1list.from advertisements in the
newspaper. The shopping 1ist was to be taken home where parents
asked their children to determine amounts for multiple items - )
(e.g.,.6 grapefruits at 39¢ each = _? ). Then the child was to-
take the 1ist to the market, shop, and pay for the item$,
including .checking change returned. Parents were to monitor the

)

entire exercise.

- "Geography Puzz]ér" - Parents were given a map of the $tate to
paste on cardboard and cut up into shapes for a puzzle. Parents
. helped their children put the puzzle together. _ -

- '"Shake-Rattle and Add" - First, each parent was given an egg - }
carton and instructed to write a number in each cubicle inm the -
carton, Then, the parent placed two buttons in the carton, -¢losed
it, and shook it. Wherever the buttons fell indicated the two
numbers to be added. The game could be made harder by adding more
buttons or making thé numbers larger. '

- 3) Staff members at another site met to document which skills each
student was working on, so they could design actiyities for the
parents. Each activity corresponded to the particular reading level
of the child. Various materials were displayed on tables at the
workshop. Staff steered parents to the tables that had the materials
appropriate for their -children's reading. level. Then each child was
brought to the room. Parent and child éngaged in a "trial run" under
the ‘supervision -of. educational staff. At the end of the workshop,
parents took the materials home for additional practice.

10
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CHAPTER 6 - _
INVOLVING PARENTS IN INSTRUCTION AT SCHOOL

¢
oS

o Tutoring Students: Parents tutor studentss—one at a time or in small
groups, in 2cademic suhjects such as. reading and mathematics.

i . o

o Leading Class Instruction: Parents lead an entire class in lessons
such as alphabet, vocabulary, -and computation drills, or science

and social studies discussions. Vo

o Developing Lesson Plans: Parents;work with the teacher to plan

classroom instruction, such as how to introduce new material and
what students to put in which groups.

BT U

: . .- ¢ N

. o Preparing-Materials: Parents develop such instructional materials
) - as flash cards, *posters, or practice sheets for use by students and
the teacher. . E ‘

e Grading Studént.Materia]s: Parents score student tests and quizzes,
‘or grade student papers. . .

v

INTRODUCTION

What Is Parental quo]yemeht in\Instruction qt School?

Parerits participate directly in the instruction of students by assisting
tegchefs in the classroom either as paid aides, or ‘as volunteer aides. qu
this chapter we use the .general term "parent aides" to refer to both paid

‘ parent aides and volunteer parent aides. Although ‘paid parent aides receive
§¢~é~-~-“~iwgges~and~v01unteer~parent~afdesfdo“hot;“theT?“datié§'i?i’ﬁﬁﬁf§“§ﬁmiléfk thex'”_"“'41
‘help students with school work, supervise "drill" activities, grade student
assignmeﬁts,'dhq prepare instructional materials. Therefore, we combine our
recommendations.fdnfparents‘who assist on a paid and volunteer basis. v




vs; . .

Our study showed that parent aides offer important benefits to parfents, students, ‘
and the schools. First, parents can learn a great deal about the educational
prdcess, such as teaching styles, strategies for planning a curriculum, and
ways to assess the pace of a child's learning. Participating in the educational
- process -enables parents to exp.a1n future school ass1gnments to their own

ch11dren-—__x_ass1gnments are important and how to do them. Obviously there
is a pay-off for the children too; they are likely to ]earn more readi]yh:nd‘
to be more comfortable in schoo] if the1r parents are actively re1nforc1ng the:r\\
educational experience. T

Second, parent aides provide a very va]uabTe resource to the schools. In most'

cases, classes are large, teachers are very busy, and students need more

attention than they get. Parents can be a teacher's "right arm,” supervising e
students, providing’individua] instruction, or helping. with homework.

Third, parents can help bridge the gap that often exists between teachers and

students who speak other languages or come from different cultural backgrounds. ' ‘
Parents may be able to help explain certain concepts, using an especially i ’
effective word, phrase, or example. They may also make it easier for other

”parents of similar backgrounds to make contact with the school and understand

the educational process. «

depend on the resources available to you. But whether you pay parent aides or
not, this chapter will give you some good ideas for improving your aide

|

1

_ f

“Shou]d my school set up a’paid or a volunteer aide program?" The answer will . :
|

program. i
|

|

i

|
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What Is SUCCESSFUL Parental Idyo]vement inlInstruetion at Scthizw*/

1. ﬁarent aides are present in most classrooms. A successful parent
aide p}ogram must 4 nclude more fhan one or two parents. Since an
) overall goal is to help as many children as possible and get as
many parents participating as p0551b1e yo. should try to havet“,?
parents involved inall classrooms. This won't always be

possible, of cdhrse, but it is an ideal to work toware.

2. Parent aides instruct ‘students. Aides may be assigned ﬁany duties
both inside and outside of the classroom. However, to maximize the

9

N

. ‘benefft§=iisted=eaiﬂﬁer§=aide$=shou¥d=partieipaieﬁinrthe:actualifw
instruction of students in the classroom.

/]

3. :Aides collaborate reqularly with teachers about classroom
activities Parents bring somethin§ special. to the classroom:
f]uency in a language, familfarity with.children of different

- cu]tures, and ability to explain.ideas in a particularly effective
manneTH\\Therefore, parents can be valuable resources in determining
what is taught to- whomJ in what manner, and at what pace. Parent
aides need to feel that. they are-part of the instruction process.
Teachers can benefit from discussing thei;‘b1ans~w1th someone who is

teachers should collaborate regularly to determine appropriate
instructional strategies. '

C s

4. The parent-aide program has continuity. .Although it is possible for
-many parents to serve as. aides for brief periods of time, the quality
of involvement is improved with 1ong-term participation. Students, i
teachers, and parents must form stable relationships that continue
over a semester or.school year. Studants and teachers need to know

familiar with the classroom setting. Therefore, parent “aides and_

_whom they,can*expectﬁto;work~wi¢h~a;»anyméiven"time:”“Parent”“heed 1o

see the results of their efforts to assist students and teachers.

Thus; two or three parents who wdfk at pfescfibe&’times in each

classroom are preferable to many parents who constantly come and go.
- T #

S
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" 5, The parent-aide program has ijmpact. Parent aides should bring about . .
‘benefits for the school. Students®' achievement, attendance, .and

attitude toward .school should. 1mprcve, as shouid teachers'
attitudes. Parents' ability to help ‘their own children shou]d
improve, and their op1n1ons about the school- should become more
.o poéitive. Some effects may appear quickly, others more gradually.
But, in any case, successful parental involvement as instructional
e -~ Jajdes will have identﬁfiab]e_positive outcomes. g




VITAL_INGREDIENTS FOR SUCCESS

~
~ -

A. -PROVIDE-COURDINATION FOR ACTIVITIES 'V

. __/‘.,

If an aide program is to-produce benefits, ajdes' activities must be we]j i (.
coordinated. The presence of parents in classrooms requires careful planning
and'schedu1in%. Parents' talents and availability must be matched with
,teacheré! needs. Someone must be responsible for recruitingiand assigning
parents and for‘providing services that will ‘make involveément easier and more
productive.

gobrdination_of aides should not be left to individual teachers. They do not
have the time or the .overall perspective needed for effective coordination.

What Works: Succe;;fu1‘Practices

1 s Coordinator
e -Parent Advisory Group
o School Staff Members‘

?
e Coordinator

A coordinator is responsible for managing the aide program. This,

. coordinator often .operates solely at the district level. However, in a
very large district, coordinators should be based at individual schools.

. Typically, a coordinator for aides is responsible for all activities that
are -necessary- to establisn a siccessful aide program.

70 Parenf‘Adyisqry Group

A parent advisory group helps coordinate the aide program_in_many ‘
districts. The group (or -a- subcommittee) is responsible for recruitment,

o)
et
~I
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‘schedu11ng, and .providing support services. However, school staff retain
responsibility for training and monitoring aides and are the final
authority on what takes p1ace in the ‘classroom.

~ o School Staff Members

Another way’ to ensure coord1nat1on is to 1nc1ude this responsibility in the
job description of a member of the school or district staff--for example, a

principal or -overall parent. -coordinator.

Principals are typically

responsible for the instructional program within a school, so their

participation in coordinating parent aides is critical.

A parent

.
S—

coordinator, having deep ties in the parent community, could also assist in
coordination,. especially in resource assessment and_recru1tment efforts.

f oy
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- E7nSSESS NEEDS AND RESOURGES . - ' e

L~

To establish an aide program, you wil) have to get someé idea of what
Jinstructional assi;tande teachers need. Are aides needed to tutor students in
math? Does a teacher .neéd someone to set up a.science demonstration? You '
also need to know_when. parents are available to work as aides and -what
services. they afe‘wi11ing'§ﬁd'ab]éigélprovide. Of course, employment as a
paid aide require§ regular presence in .the classroom, but "regular" may not
mean "full-time." Teachers may néed aides only for certain subjects or
“certain €3mgs;gﬁﬁgng_jﬂgngnts who would beﬁva]uab]e in .the classroom, either
as gai’ ar voJuntéér aides, may be pvai]éb]e for only part of the school day.
‘In short, it is éésentia] to find out what gides are needed and available in

your.school or district. o
>

Finally, it will be important to match needs and resources, so that aides,are‘
neither overworked nor underworked and so that they are placed where they will

s -

do the most good.

L
[
¥

Lo | what Works: SuccessfillaPractices |
.- - - . \~\‘:§;‘):€;‘ =]
o Assessment Technigues

.

< Resource Bank

&

o

o Assessment Techniques
., Through questiorinaires or interviews, classroom teachers are asked where
they need-help=--specific subjects; types of students, times of day, or . -
teaching tasks. The results can be tabulated and -used to set_priorities,
prepare job descriptions, and support.funding requests from $choo) boards,
state education agencies, qu other organizations. N

Formal methods.are‘a1so useful ‘to assess avai]abﬁe resources. A good )
recruitment and selection. effort will help you in identifying- parent aide ;
resources."5q231ong before recruitment, you gan conduct a formal survey to

judge parerits' interest in serving as instructional aides and their related
experienpe.‘ - o N

N i . " NI
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Resource Bank

*

A resource bank matches needs to sources of assistance.

assignments for all aides, their spec1f1c duties, and assessments.of their
work. Once this system is set up, it is easy to review and revise the
selection and -assignment of parent aides, as needed.

&

o

The coordinator of
-the parent aide program-keeps a card file that inciudes past and current:

[




C. SPECIFY AND COMMUNICATE PARENT ROLES

4 ) N
‘If parent a1des are to be most rffective, rhe1r\roles must be c1ear1y ‘
specified and commun1cated Of course, the deta1ls of a work1nq relationship’

L between -an aide and a teacher are .best sorted out by those two people, as they

ta]keand“aqgust to each other. But it is 1mportant for+a district or, schoo];
to specify, in advance, ‘What range of duties are to be performed by the aide,

and how and when the-dide is to do so. This is especially 1mportant ‘for new,"/‘&v

"volunteers who-have not had much exper1ence in the classroom. They may, for.

-

example, be more comfog¢a§T§ if, they . initially make instructiopal materials --

rather than work directly with students. It is also importantjthat‘role
specifications be communicated to both a1des and teachers. This widl help

ensure that the teachers accept other adults in the classroom and;that'parenﬁs -

feel at ease, knowing what is expected -of them. * .

B -

Specify Parent-Aide Roiesl

A

There are three kinds of instructional duties that can be as§igned to aioes:""“,

(1) working directly with students; (2) helping the teacher dec1de on -
appropriate teaching techniques and materials; and (3) work1ng with .
instructional-support materials. For example, aides may work with students. 1n
one part of the classroom-or-in a reading or math: lab. They meet per1od1ca11y
with teachers to discuss progress and plans. Teachers and aides work in
para11e1, complementing each other's efforts. Another way to use aides is to
have them work more- closely with the teacher, presenting 1essons or showing
stidents how to perform-certain tasks The teacher int¥oduces the major
‘concepts for a lesson, then both the aide and teacher ass1st students in
achieving mastery. This kind of‘act1v1ty requires cooperat1ve p]ann1ng by
teachers and aides. Aides may suggest materials or strategies that seem
appropriate for all or some students and may suggest how to divide teaching

’

respons1b1ljt1es dur1ng the lesson.

-~
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- ‘ "ﬁhatiworks:‘iSUctessfuJ Practices |
Job- Descriptions f
LR - Funding Application
B | Specifications

. . e

" o Input from Advisory Group

o Jbb.Descriptions

\

Each draft of a job description is provided to a1des, teechers, and bther
7staff members, and their feedback is used in revisions.” The fimalized qob
) descr1pt1on c]ear]y 1nd1cates what the a1de s* duties w111-1nc1ude’

® . - -
N / = Yi- .

»y

. Funding Application Sﬁeciﬁications . T N

If the parent a1de program is.» be supported throuch a sbeC1f1c fund1ng
source (such as a federa] program), the funding app].cat1oﬁ specifies the
duties of parent aides in detail. Preparing a clear fourddation for the'
.program in the beginning is an effective way to awaid futuré confusion
" between teachers and aides. .

-

o Input from-Advisory Grggg,’ 7

Schoo] or district: pare’t’adV1sory qroups suygest duties for parent aides
react to “job descriptions before they are® finalized. Parent advisory’

groups 'will be familiar with resources and interests in the parent

population and, at the same t1me, be aware of sEhco] needs.

Communicate Parent-Aide Roles e v

; ~ N = -

Once appropr1ate 1nstr?;t1ona1 ro]es for parents in the classroom have been
carved. out, considerable. effort shou]d go into communicating these roles.
Parents need genera] information' about what aides will be asked to do, and
1nd1V1dua1 teachers and aides will have to agree upon spec1f1c classroom

dut1es and schedules. b " . )

¢ - . '
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\Nﬁat Works: Successful Practices
e Parent Pamphlét .

e Parent Aide Handbook

o Teacher-Aide Conferences

.

‘Group -Conference

&

e ParenfiEamph]gﬁ

" Brief job descriptions for parent aides appear.in a pamphlet for
distribution to the PTA, civic and religious organizations, and other
groups that include parents. The pamphlet includes iob descriptions. It
also cites.the benefits of parent aides' involvement for parents, students,-

_and schools, and identifies parents who have been active in the past.

e Parénthfae Handbook

The school or district provides aides with a handbook describing their
duties and includes names and telephone numbers of administrators who are
responsible for directing and monitoring their work. (The handbook can
also contain blank pages for note-taking.)

- t

¢ Teacher-Aide Conferences - _ ~ - R

L

7

»The individual teacher and aide meet to discuss what is expected of the

_aide. The two of them-should agree on the specifics of aide activities.
This conference will make the teacher feel more comfortable, knowing that
the aide's work will fit in with the classroom routine. The aide, too,
will appreciate knowing how -her/his specific duties are expected to fit in
with the-classroom routine. )

v’

e Group Conference .

It is ‘also a good jdea to arrange a conference including all aides and the
teachers with whom they work. At this meeting, aides get a chance to meet
other  aides and discuss questions and concerns that they all share. Also,
both teachers and aides will see that their efforts are part of a larger,

~ organized .program, and- therefore will be more likely to accept the goals and
requirements of the program. )

»

¥
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- OO
D. RECRUIT, SELECT, AND ASSIGN. PARENT AIDES- S L ‘ ,}

Recruitment is ohé of the most important aspects of a parent aide program,
because.necrujtment,efforts determine how many parents will become irvolved:
However, recruitment is not just a matter of publicizing the need for parént
aides« To get the most out of available parent resources, your program shou]d
offer a variety of opportun1t1es--a range of parent ski-11s and 1nterests, and

chances ‘to work JUEt“‘“féW“hdﬁf§“6F'mahy”houf§“péF_Week*‘ Your assessment of o
needs will of course be very useful for recruitment, since that assessment

'
4
1
t

ol W o Sl Sevam et ..-J"‘jv L.

will tell you what ski]ls, interests, and time.commitments are needed.

- + -}

As your recruitment efforts start to pay off, ybu will also need to develop
_procedures for selecting parents and ass1gn1ng them to serve particular ro]es
in particular classrooms. If you decide to include paid aides as wéll as
volunteers in your program, the duties of paid aides® should -be. clearly .
different, s0. that evenyoné understands why some posit%ons are paid‘énd others : o

are not. . " - . a

Inform Parénts of Opportunities . - v e

The strategies listed be low can be_ used in addition to bther efforts. that

schoo]s use. in recruiting employees. Note, though, that successful
recruitment includes a variety of methods, not just one or two. Methods that
reach some parents may not reach others. If you use several different methods
you stand a better chance of maximizing parent jinvolvement in an activity
.area.v Note é]so that if many children enter or leave the school during a
school year, you may need to mount a recruitment drive more than once a year
(perhaps ence in early fall and again-in late winter). |

. e et A ) A




Principal and Staff Involvement .

’ What . Works: Successfu1~Practi;e§—
"o Formal POTicy -
Job Description #

,Priqéiha] and Staff Involvemen

- @

Persona1‘Confacts
Notices. to the Home . -
Publicity

Word of Mogth

Formal Po]icl

The district establishes and publicizes formal policy that encourages
parent involvement as aides; so that parents will feel they have a
realistic chance for available positions. For paid aide positions, the
district has.an “"open door" policy that gives anyone, parent or non-parent,

-

a chance at -interviewing for the position. . ] . e i

-
[T PR

=

Another successful pb]icy rggarding‘paid aides is to establish a separate

parent aide category alongside the district's regular aide category. Those
in the parent -aide category might initially be assigned duties that require
less previous experience_than regular aide duties. ’

qob Description:

It s very helpful to specify qualifications-on job descriptions. The

coordinator, advisory group, staff members, or others who are involved in e

preparing job descriptions state specifically what the qualifications are
* for each aide position, such as: ’ ’

i

; Is ahigh school graduate;
. Possessesia famf]iarity with and understanding of the community;

.\'Disp1ays an understanding. of the culture and heritage of children at the
i schoo1; * A ‘ :

. }Iﬁ special cases, knows a language other th5n~Eng1isH.

' . . . ) . & :

—
An effective way to recruit. candidates, especially for paid aide positions,
is to consult principals and other school staff members. These individuals

e . . e PR
. 4
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tend to look for 1ikely candidates within the ranks of parents they already __ ‘._.;
know, especially parent volunteers. Thus, two needs are satisfied. One, )
parent volunteers have a unique opportunity to apply for paid positions; as

noted below, this provides an incentive for volunteering. Two, princibals

and other. staff are rewarded because they have identified candidates whom

they know will do a good job. .

'

Persona] Coftacts ) . S - e
Persona] contact 1s Q1ways an effective practice. It makes the parent feel
that she or he is “important and will really add something to the schools.
Personal contact also allows parents to ask questions about the nature of
aides’ responsibilities. There are several ways to establish personal
contact: -

- Home visits.by staff or fellow parents
- Telephone calls

- Informal recruitment by teachers-at.school or at some other event. -
Teachers are frequently influential in getting parents tg become
1nvo1ved because of their mutua] concern over the child.

-

; o
Notices to the Home

Mailing pamph]ets to the home descr1b1ng the aide program and exp1a1n1nq
how parents can part1C1pate is another way to reach parents. :Parents can
Jook at the information on their own time. A follow-up phorie call or visit
is helpful in answering questions and getting agreement to participate.

. - ) r
&

o Publicity .

«
L3

The need for“paid and/or volunteeraides is advertised in school or PTA
newsletters, grocery-Store bulletin boards, television, radio, newspapers,
and other available media. These-ads are bilingual, if necessary.

Word of Mouth

This "technique" 1is obviously informal but does provide contact with
qualified parents. For example, in classrooms where a bilingual aide is

. needed, a staff person may spread the word through friends or relations
" who, in turn, may know of a qualified parent.

e

| | 126 o '
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‘ Select and Assign Parénts :
ay . N . : /

Once needs and resources have been assessed and parents have been recruited,

parents must be assigned to particular classrooms for particular duties. For

example, a teacher may want’ a parent to tutor a few students in readihg. three
~ mornings a week, from 9-10 a.m. As another example, a parent who on]x‘pas

afternoons free on Tuesday and Thursday must.be paired up with a teacher who
needs that coverage. Or .a teacher who is new to the school may want an

, experienced aide assigned to his/her cTassroom.

-

What Works: Successfuf Practices

Advisory Groups —
Screening Committee -
?rincipa] Recommendations
Rotating Aides '

. .
o ~ . ‘ ;
‘ . -
. ‘
x

o Advisory Gré@s

Advisory groups often perform two important functions in the se]gction ‘
process. o . ]

- They help determine the qualifications that will govefn’the selection
of candidates. . .

~

- They play a part in the screéning process, which influences the final
~ selection of aides. ) - : : :

=4

. Screening,Cohmittée

. o

Schools set up a screening committee to interview prospective volunteers
and paid aides. £specially when paid positions are being filled, these
comnittees should include parents. In our study, we found that parent
members often made important contributions to the work of screening

conmittees. . g L -
. A
- * 15-1S : -
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: t“d"PrincfpaT”RéCﬁmmendat1ons

, MAs noted-above, a recruitment and selection grokess that includes
principals usually ensures that the most qualified parent candidates will
be considered. Principals know'who has worked capably at their schools in
the -past and have a strong sense of students' and teachers' needs. - -
_ Therefére, principals can provide valuable input in the assignment process,
by serving on screening committees or referring parent candidates.

Rotating Aides

Both  lack of turnover in aide positions and funding cuts can result in few. -
job openings. Many aidés remain on the job after their children graduate.
Although this stability results in an experienced, well-trained aide

component, it -excludes many parents with children currently at the school. -

A solution to this problem is rotating aides through temporary, part-time
positions or onto waiting lists for paid-aide or appropriate higher-level
positions. ' ‘ '




E. TRAIN PARENTS AND STAFF , : -

The effectiveness of classroom aides is greatly enhanced by caréful training,
not just for the aides themselves but also for teachers. In the absence of
tra1nnng, teachers often doubt the aides' ability to help in instruction and ‘
p]ann1ng. And aides, -being. 1nexper1enced in the c]assroom, often lack the
eonf1dence and ability to work -as effectively as they might. Under these
circumstances, teachers and a1des p]ace unnecessary limits,on_the aides.'
respons1b111t1es “and often grow d1ssat1sf1ed with the dide. prggram.

Preservice and inservice training is invaluables Training for aides includes
1nformat1on on their overall respons1b111t1es in the classroom, school rules,
specific teach1ng techniques, and classroom management practices. Tra1n1nq

for teachers inc ludes .information on how to determine what activities are
appropriate for aides, how to plan an aide's time=while in the classroom, ! how
to monitor an aide’ s work, and how to commun1cate effect1ve1y with aides. '
Preserv1ce training is especially jmportant, since it helps aides to funct1on
effectively in the classroom right from the outset. It alsp gives aides and
teachers a sense of confidence in theiF future interaction.

Another advantage of training concerns the parents of students in the -
"c1assroom. Parents must feel confldent that a1des aré able to work with and ‘
‘heip their children. Knowing that classroom a1des are required to go throuqh

a training program makes parents more comfortable with and supportive of a

parent aide program.

. s
-

One final note on training: it may be difficult to, schedule training sessions
at a time when everyone can attend, especially 1f the sessions are to include
teachers. as well as aides. Parent a1des may prefer evening sessions, while
teachers may prefer day sessions. You can conduct a formal or informal survey
among -aides and. teachers to see what times and days would be most convenient.
Or you can repeat sessions at different times and days so that peopld can .
choose ‘when to attend. ‘
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What Works: Successful Practices | h - .
"o Preservice Training N T

o Inservice Training e o :

o Workshops: : f?

)

Career Development

i <

. Preserw1ce Training . ) )

<

To prepare an ‘aide for the -experiences that lie ahead, a preservice
training session is offered at the beg1nn1ng of the schoo] .year. These
sessions, normally one to three days in length, should offer the aide
someth1ng more than content-area tra1n1ﬁg For example, one preserv1ce
session could include information about the schoo1, an explanation of the
various duties requ1red of aides, and a lecture addressing the
sensitivities that aides need to develop when working with students from
varying- backgrounds. A1l of these jtopics offer the aide a sound base from
which to approach classroom tasks, A preserv1ce session for teachers covers
such items as the effective use f aides in instruction, and involving
aides in planning. Such sess1ons can contribute to building pos1t1ve -

work1ng relationships between teachers and parent a1des. .
o B
A . ‘1
®
Inservice training, to be truly effective, is offered to aides and teachers
about every other month to rejuvenate their skills and attitudes. L
Workshops cancover such topics as:

InserviceiTraining

~ -

‘,‘r;Lessoné»p1ans"and’téachjng mgihodévi
- Making: and developing materiaTs. ‘ . o .o - |

- Teaching in biTingual classes ' S

Individualizing instiruction ‘ ' ' :
< - R ':/i

Team teaching - . : . o p

ChiTd psychology

Developing 1nterpersona1 strateg1es such as how to offer and accept . ?
feedback, and - ¢ , . ;

4

“t

Improving role of performance. s

-




These topics, and others, can be very. jmportant in helping parent aides
acquire the knowledge and skills they will need to work successfully with
students, participate in classroom. planning, and contribute to teaching
strategies. Some inservice sessions 'should be held for the teachers and
aides together. ' Joint training is beneficial because it permits teachers
.and aides to continue building the working relationships that are so
important in a classroom situation. ‘ :

0 NorkShogs

School-wide or district-wide workshops are held during the school year for
all personnel, to cover such- topics as improving human relations skills,
developing role.performance in the classroom, identifying_learning
-problems, -child-psychology, -and even the use of audio-visual or duplicating
equipment. Parent. aides should be invited to these workshops, and
workshops should be scheduled at convenient times. - '

[y “
A

TN

- Career‘Developmenf.“

P

A career development program -which is linked with a local college,
encourages parents to obtain teaching credentials or other certification
while helping out as aides. Parents take courses related to their work as
aides, while the college gives them credit for on-the-job experience. Such
. a program is an important way of not only supporting the training of aides,
but of offering them a chance for personal growth and satisfaction.
.. , Py

-

-




" F. ESTABKISH COMMUNICATION CHANNELS

.

‘ -

Effective parent éideg need COntihuaJ, up-to-date information eb0ut the
1district, classroom activities, student needs, and the work of other aides.
Communication channels must be -developed between the district, school and ‘
aides, between teachers and aides, and among*the'aﬁﬂé?rthehge]ves.

Communication between the dietrict/schoo] and aides keeps aides informed about
‘41str1ct policies and events, opportunities for inservice tra1n1ng, and ~
poss1ble openings for other jobs. Such commun1cat1on supports parents in
their work as a1des and also demonstrates to a1des that they are valued
members of the school conmunity.

<

4 =
“ A4 .

You m%ﬁht think that communication between teachers and aides is automatic,
because they are in the classroom together on a regular basis. But this is
not necessar11y the case, since teachers and aides will both be very busy
interacting w1th students; aides often ‘perform much of their work
independently. Thus, it is important that communication between teachers and
aides be act1ve1y promoted, so that both will know precisely what the aides'
duties and problems are, Such c0mmun1cat1on also develops closer rapport.

.

I

Finally, communication among the aides themselves is important. Since they
are peers, they can readily share their;probJems-and‘conternSZ“AfheQ can also
~ discuss valuable expériences and possible solutions to the problems they
encounter. | But again, as with communication between teachers and aides,
communication among aicd2s will be more frequent and. more productive if it is

Y

-

actively promoted. .

What Works: Successful Practices
. @ MWritten Communication ‘
o Written Schedule
Teacher-Aide Meetings
Attendance at Staff Meetings
-,Communication. Among Aides

Social Interaction 4,
soct n i A4113IZ )
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. @ Written Comu\m”eation

> Notices, newsletters, and directives ;?é“gént to teachers and aides.  They

' cover a-broad range of information, from items that are specific to the

school (e.g.; staff meetings, inservice training, guest speakers), ‘to items

that are specific to the district (e.g., yearly calendar of events,

employee salaries, new. appointments). This -communication keeps parent

aides and teachers informed about pertinent district and school ]
operations. It also helps aides to realize that they are an important part

of .the school community. - . \\;“ ’ . .o

o

Written- Schedule - f‘ ' ' i o

Large programs require a'ca1éndar'that indicates who is in which classrooms
and- when. The calendar can be posted in a central location or be
circulated to participating parents_and teachers.

Also, -individual aides and teachers meet to determine the aide's schedgﬁe.
This method: is appropriate for small programs. Although it is less formal- ~

than a.calendar, both parenfs and teachers should keep a written record. of
all schediles. Y ‘

R

w7 -

‘féabhen-Aide‘Meetngg

LY

~ The teacher and the aide communicate well through structured dai]ygl)ﬂgkiy,
or bi-weekly meetings. - (The frequency should be jointly agreed uron by -the
participants.) Such meetings serve several purposes. They build good _

* working relationships between ‘teachers, and aides, they .promote—the free
flow of ideas, and they enhance the-overall effectiveness of. the aide in
the cliassroom: “Not gnTy--do- teachers and, ‘aides plan their instructional

-strategies at these sessions, they exchange invaluable information about
such things as individual student progress, teachingsconcepts, and current
deve lTopments in- the classroon-, ' '

K

- Ongoing, daily informal: comfunication is another way of-meeting the -
informational needs of teachers and parent aides. Thesd&' sessigns are not
as lengthy as the structured meetings, but they can provide epough time to
discuss general instructional strategies for the following day.

-

" Attendance at Staff Meetings - ’ "

Aides will feel more-a-part 8f the school staff if théy are invited to
attend faculty meetings. A.policy ef inviting aides to faculty meetings
gives aides the opportunity to contribute to discussions concerning school
_activities and allows tham to learn, first-hand; about issues and policies
‘that affect-the school or district as a whole. z NN
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e Social Intenactjdn - ' oo '
SN
k\“

-

'Y Communicétion Among Aides

Aides caﬁ became étagﬁant if they are isolated from their peers. ;.
establishing regularly scheduled meetings for aides within the district,
you can encourage thg sharing of ideas and experiences with peers.

Information aides ga'in from each other .may then be "passed on to the
: -teachers with whom_they*work.\ S -

Another successful practice is to arrange for parent aides to observe the
work of other parent aides, so they can see different materials and. - ,
practices in action. This serves as a valuable form of inservice training.
as well. . S

. ) N . \ '

i

»

‘Meetings of aides and other school staff meet social needs as well as work
needs. Pot-luck dinners are useful, especially at_the beginning of a

school year, to get :people acquainted, and at the end of a yéarﬁﬁo
strengthen social bonds and increase the likelihood that aides will remain
nvolved next year. Shorter get-togethers are also a good idea during the
School year, such as a social hour after school or,aconversationduqing' ‘

tunch.




G. SUPPORT.ONGOING ACTIVITIES N 4
If a paréent a%&% program is to éuéteed,°jt will negd more than qood will from
districts and schoo.s. It will need two kinds of -support services: mSTefié1‘

support, and constructive monitoring and'eVa1uation.'

?
Y

Provide Material Support

)Thé p;rent aide program will be more 11;e1y to rin smoothly and effectively i%
Eides\have the necessaﬁy supplies and see that, the school genuinely values
their work. This‘kina of support may be more appropriate for volunteer aides,
since their particjipatijon requires them to make sacrifices without any ﬁéid
comﬁgngétion. But evéﬁ'for paid aides, material support is an important |
.~ factor in recruitingtba?énts‘tovwork'in the schools and enab]ing'thgm to do
(“théir‘best. o :

»

- What Works: Successful Practices

. ¢ Transportation
e Babysitting.
| o Recognition

. -

N l

Transportation . . s ¢
Helping with transportation is a much needed service. Schools assist’
parents in forming éprpbo]s or developing a list of names, addresses, and
te lephone numbers thdt-will allow parents to contact one another on their
own, ' Another practice is to reimburse parents for any out-of-pocket
tranqurtation-expenses,(such.as gas money or bhus fare). Parents can also
be ‘encquraged to ride with their children on the school bus, if there is
enough space. ) )

3
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. Babzs1tt1ng o - L - ‘ ;
v C s - R - ;
. Schoo]s arrange for babysitters .or ass1st in making child care . :

arrangements. This may take the fiorm of actually reimbursingparents for

any child care costs,. or deve1op1ﬁg a cooperative child care program where
one parent sits with-“the children wh11e other parents are working in the®.
¢lassroom, This could take p]ace either at the parents' homes ur in space

; e donated by the. schoo] . : A T "
o . ' ‘ ¢ l, ) .
¢ Recognition ; N S R
Award 1udcheons, teas, and other types of ceremonies show apprec1at1on Yor® ‘ ‘%
NIRSURSPReSY . [ (X391 s 3 for teachers who.work- 1. with aides. -One -example dis-an annual-- e
L. award given to the school with the "best"*volunteer-aide program. The
- criteria for success are that the program has a coordinator, a training - - -
: program, and a ratio of two ‘hours of volunteer service {or each child in -- j
the school. - _ i . . :
AR .. Pub11c1ty in the local nedaa is an effective wav to recognize parents' |
) . contributions. Newspaper articles, television p’ograms, or radio
., /. nterviews provide public recognition for aide{" work. A particularly :
W effective practice is to have p1ctures of aides pr1nted in a d1str1ct-w1de B
;o news]etter. :

Y e e " Y ‘o o |
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Monitor and Evaluate the Program .

. . Ve S .

By carefully monitoring the parent aide program, ‘céordinators and other school ~‘¢

* leaders can demonstrate the 1mportance of the program and tell v ether ‘ .

a_ass1gnments~for -aides heed-to be- reV1sed whethBr more (orfewer) aides are : i

. . ‘needed, and whether those aidés and teachers’ a]readv in the program think it i

\ © 1 ”is worthwhile. . This 1nformat1on 1s used’ to make ehanges in the program, to - ‘ :E

§:- " publicize the program 1n future recru1tment efforts, and to demonstrate the j

R worth of the program to adm1n1strators, school board members, and funding :

‘ 1agenc1es. For some aides, especially vo]unteers, evaluation may be’ hand]ed ' '
tnformally But, inm any case, some form of eva]uat1onx1s essential.
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. o . « 1 e Progress File . . : °

) " What Works: Successful Practices

Principal Visits

Teacher Monitoring
Advisory Group Evaluation: _ .
Ajge‘Evéiuaiion '
Se1f-Assessment

B
i

?

Proéress File

! ¢

i

- )
k)

ie-mm—————wA—mA«aévdﬁfﬁQ'=ﬁs#kept:f0rfeaéhwpaﬁdfaﬁﬁe'and-voJunteer;*recordingfwhenithey*‘

first started wor{ at the school; the classroom they are assigned to; what
their schedule is; how often they attend’staff/%éegjngsvand other school
events; and whether they -have used certgiﬁ support services (such as child
care or transportation). The card filé enables coordinators-to know
whéther a possible change in the aide's duties or schedule is feasible, how
well.the aide seems to 1ikg the work, and other facts which are helpful in
plannding and evaluating the overald program. ) , E

-

Rrihcjpu Visits C

N3

Because principals are'1ocated~permanent1y ai the schools and are

‘responsible for the educational program; it is often easier for them to
-observe teachers and aides than it woult be for someone from the district

office. Principals personally observe and converse with teachers and
aides, provide them with direct,. constructive feedback, and solicit any
relevant input from others. Criteria may already be, established and listed
on an evaluationgsheet. ® These criteria might encdﬁﬁaSs overall ability,
relationship with ¢hildren, and attifudes and appearance. The results of

‘monitoring*can“heﬂp“deténminewthe“areaS‘in,which teachers and- aides need -
more training. Personal feedback from principals also lets aides know

their work is significant.’ . .-
‘ Q@

Teacher Monitoring =~ - - ‘ -

Classroom teachers havé the most constant contact with aides and know the

-most about their skills and-performance. They can use the same methods as

those followed by the principals, or they can develop slightly different
ways. It is common for. teachers to give a list of duties ‘to an -ajde, then
sit down a month later and together evaluate how well the aide has
performed those duties. Such a method has proved effective in keeping
aides on target and helping them to become more proficient in the, »
classroom. Again, immediate feedback is provided so that aides can quickly
change their approaches to coincide with the suggestions of the reviewer.

*




" ..9 Advisory Group Evaluation

A subcommittee of a parent advisory group performs evaluations by visiting

~ each classroom that is using parent aides. Such evaluations are very >
beneficial to the parent aide because the subcommittees are made up of
parents who are likely to be sympathetic to the role the aide is trying to,
play. Further, because their own children may be in some of those
c]assrooms observers may be more concerned about the skills and:
petformance of the aide than observers who- have no children in the school.

"

—

® Aide Evaluation

.

. H_Ihescoordgnaxoraof_a_panen._aade.ppogram interviews the aides. themselves, e
to determine in what tasks they believe they have been most successful, in o

'what tasks they need more training, what kinds of material support are ;
needed, and other matters. This practice should be combined with others in T
evaluating paid aides. If resources for evaluation are thin, this practice

_is a relatively quick but valuable way to evaluate a volunteer aide effort.

-

: , , \
. e Se]f-Assessment , - .1
|

<

At per1od1c intervals, coordinators take stock of the program in a
systematic way. In interviews, teachers, adm1n1strators, and aides are |
asked- for their perceptions of siuccess, reasons for success or failure in . ]
specific duties, and satisfaction with the work of a1dps A less ‘
time-consuming alternative is. to review written reports ; of the practices
above: principals’ visits, teacher monitoring, and adv1sory group
‘evaluation. General problems, solutions, and other percept1ons can be
gleaned from these records without necessarily "taking sﬁock" in special
interviews. Still another method is to develop brief qugst1onna1res, if
you are fairly sure what you want to find- out. ?\\
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EXAMPLES OF ‘SUCCESS

Many of the sites in our study set up effective programs that involved parents
in instruction at school. Beélow we share four examplas

-

Providing Bilinguad Parent_Aides

A school d1str1ct sérved many newly arrived immigrant families. The
sghoon he1d bilingual réadnng_c]asses for children wha were just learning
English. Each class was conducted by a reading teacher and a bilingual
: aide who had been recruited from the parent population. Typically, the -

teacher presented 1essons to the group in Eng11sh The aide then explained
the concepts and demonstrated the tasks to be done 1n the students” own
language. -As seatwork progressed the a1de worked individually with
students who “needed ass1stance, using both Eng]1sh and the students’
1anguage to clarify the ass1gnment. Per1od1ca11y, the teacher and the aide

evaluated each student's progress with Eng]1sh and designed exercises to be

used individually by the students in o\ass or at home.
\ .

S

e

Providing Parent Aides in the Math Lab

«

~ g
As part of a remediation program, a schoo] maintained- a‘ﬁgth Tab where
students received individual 1nstruct1on on a pu]]-out basis from parent
math aides. 'Each ch11d brought a card from his regular teacher listing the
skills to be mastered that week. The a1des assisted the students, using
materials in the math lab appropr1ate to the skills the student was
learning. The students also took the skill cards,_home to practice them
with their parents on a specially designed game board. At the end of each
week the math aides discussed student progress with the teachers, and
together they determined wh1ch skills each student shou]d work on the
fo]]oW1ng week.

i




Providing Aides for Field Trip Instruction. S ‘ :

Teachers said they needed help in supervising students on field ;rips, SO

the principal recruited parents to serve-as field trip aides. -Each aide

received a handbook describing the school's philosophy and regulations,

procedures for checking in, and suggestions for encouraging good behavior. 1

To.make aides feel a part of the jnstfu;fﬁona]*proceéé,‘thé handbook also

described ideas for learning exercises that aides could lead on the ride to \ ;

and from the f%e]d‘trip site. The principal also encouraged school staff :

to learn aides' names, and. placed their pictdres on a bulletin board near

the staff lounge. ' . o o . ‘
|
\
|
|
1
|
|
|

Establishing a Rota;ing“Aide;Bnqgnqm

" A school had a surplus of parent volunteers for ¢classroom aide position§3
so a.part-time, rotating aide program was established: Parents .
participated in the program- for a specified amount of time, usually eight . ‘ .
to twelve wéeks; helping children go over concepts and lessons introduced ‘
by the teacher. At the end of the specified time, each parent aide was
replaced by another. The rotating feature of the parent .aide program
created a constantly growing group. of parents. who were capable of .working

both in the classroom and at home, as teachers of their own children,




e Curriculum Advice::.Each year ‘a parent advisory group reviews curriculum
o Budget Advice: . Aﬂpﬁrent advisory group- assists administrators in deciding
.o Personnel Advice: A parent advisory group participates 1n~1nterviewfng,

P <io;adminjs;natonshorapanentwgnchingtgrgugbggt;pgrental involvement --

' Y . ) /
* -CHAPTER 7
INVOLVING PARENTS IN ADVISORY GROUPS

-

materials and plans. The group indicates its preferences, and reasons for
them, to administrators. . .

on-bgﬂge% allocations, and in choosing among -programs to continue, reduce,
or expand. A ’ : :

screening, and recommending candidates for paraprofessional positions.

e Advice bn Parent Activities: A parent advisory gnoup.éffers suggestions

types of activities, how to attain success with them, and how to monitor
them. : : ‘ '

~ <INTRODUCTION

'What Is a Parent Advisory Gébup?

A parent advisory ngup*providgs advice to or consults with district staff

frequently the principal mechanisms for coordinating school support‘and parent

policies which affect school services, activities or budgets. t \\\\;\;

when decisiohs,are-beﬁﬁg made abou;—diétrict or schoo1’operations. The -group’
might include district and school staff members and cormunity representatives
as well as parents. ‘Many parent ‘advisory groups get involved in.a wide range
of activities beyond’aniSihg,and consulting. For ‘example, such groups are

education programs. However, in this chapter, we only -discuss advisory groups
that assist administrators and staff in making decisions or establishing




A

' While district and school administrators have the major responsibility for
making decisions about school-related matters, many parent advisory groups
contribute valuable assistance and support to decision makers. The nature and
extent of advisory group participatjon‘ih deeision{making depends on a
d1str1ct S pract1ces, p011c1es and procedures. However, administrators who
carve-out meaningful adV1sory roles for parent’ groups. received many benefits
for the1r efforts. For examp]e, adv1sory group advice has ‘helped several

.. districts 1mprove their curriculum mater1a1s and instructional methods. Other
districts have been able to make crgt1ca1 “decisions related to the
expenditure of funds and count on the active support of parents because they
consulted the advisory group during the. decision-making process.

—
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Seryjce Qh actfve_advisory groups also contributes to parents' personal growth
d_development. Parent participants are able, for example, to interact more

r .
' conf1dent1y with professional staff because of experiences on an adv1sory
‘ group. Such. parents.understand better how school-related decisions Qre made
: “and the constraints under which decision makers operate. \
i
:

‘
’ \
\K

1. " The parent advisory group.gets involved in s1gn1f1cant schoo] re]ated
areas. A parent advisory group ought to participate in making 1mportant
dec%éiqns. Qur study showed that the most active groups helped make
decisions about: (1) curriculum, or what in%tructiona] services are
offered to students; (2) the budget, or_how funds are allocated; (3)
personnel, or who provides educational services to students; and (4)
parent activities, or how parents are to participate in schools.

. 2. This 1nv01vement occurs regu]ar]xA The parent advisory group contributes

regu]arly to decisions on educat1ona1 matters. For example, a one-tjme




, . . . : . , . e :

A . . screemng of paid aide apphcatwns is not cons1dered successfu1 ]
involvement. A group. should be meeting. periodically to. discuss issues and

. to-make recommendations to decision makers. . .

3.‘ Th1s 1nVQ1vement has 1mpact Parent advisory group recommendati&ns are
l1stened to and, on .occasion,: lead to act1on. In other words, there

should be some evidence that the group s advice has actua]]y 1nf1uenced ;ﬁ
decisions made by d1str1ct or school staff. . ;

- +
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~ duties, such as recruiting parents and arranging for training.

VITAL INGREDIENTS FOR SUCCESS

A. PROVIDE COORDINATION FOR:-ACTIVITIES
1

+

Any group needs a. good dea] of Eoordinatibn to run efficienf1y and accomplish

‘1ts goals. Many d1str1cts make the mistake of assuming that a district
. ' adm1n1strator or advisory group- chairperson will handle coord1nat1on.

Admlnlstratqrs are often too busy with their regu]ar responsibilities to deal
effectively with the Togistical and clerical details of running an advisory

group. Chairpeople frequently do not recognize coordlnatJonHasupart_of their
role. - Therefore, it is essent1a1 that someone like a parent coord1nator, the
adV1sory group chairperson, or a teacher (with close ties to the parent
commun1ty) be given-direct authority and responsibility to perform critical

®

1 What Works: Successful. Practices |
| o Selection Criteria
o Coordinator Training -

L3

¢ Sé]ection Criteria

o -

A set of se]ect1on criteria he]ps a district choose its advisory group

coordinator. -Qualifications include: (1) prior experience with schools or

other education-related organ1zat1ons, (2) membership in parent advisory

groups, and (3) ability to -communicate well and work with parents and
?taff. In addition, bilingual proaects require prof1c1ency in the target
anguage. -




. Procedures for sé]ecting ‘the. coordinator vary. Appointment by the istrict
P administration js one alternative. Another is to have the previous year's
group vote for its choice as coordinator. . .

x

‘e .. ... .8 Coordinator Training

In many cases, districts need to -offer instruction to coordinators to

enhance their performance. The coordinator should be knowledgeable about:
advisory group operations; the role/responsibilities of a coordinator;

state and -district policies;. and parental involvement -strategies. Training

in any or all of these areas -gives the .coordinator the direction needed to
maintain a smooth-running .parent advisory group. Intensive, préeservice
training.may also serve to eliminate a lot of early confusion for the
coordinator in terms .of figuring out just what his/her role should be, and -
how it should be carried out. :

et




" B.. ASSESS NEEDS AND RESOURCES

S

e C ) ) |
The areas in which advisory group advice is needed will vary from district te

. district. In some districts, decision-making practices and procedures . .

éctua]]y prohibit advisbry group pérticipation in one or more decision areas.

‘ Therefore, 1t is. essent1a1 that you conduct a needs assessnent to determine

_Second, you need to take stock of parents’ skills and experiences that might

the dec1s1on areas in which adV1sory group involvement is both feas1b1e and
potent1a11y valuable. This assessnent will inform the spet1f1cat1on of a ro]e
for the groug{(the next ingredient).

4

help them .contribute to decision activities. For example, some potential
members may have served on persohhe1 committees for other organizations. This,

\

kind of information wiTl heélp you -deCidé how ambitious the dec1s1on-mak1ng/
role of the advisory group can be.

‘Many districts tend to exclude advisory group pa?‘ticipation‘ in certain .

decision areas because they assume that parents are not sophisticated enough.

A resource assessment in most of these cases will prove the assumption false; . ;'\3
in other instances, an assessment of members' expertise will identify re]evant o
skills that can be enhanced with a 's0Tid training program. A resource

assessnent can also assist the adV1sory group coordinator in sett1ng up

productive subcommittees.

\\\ What Works: Successful Practices
\ ‘ e Formal Survey Techniques =
- \\ e Informal Techniques ’
& : " e Advisory Group Member Biogﬁaphies;

P
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e ‘Formal-Survey Techniques = - o
Thepolgh questionnaires ;?'fohnal‘intgrviews, district and school level = "

dministrators are askedfabout the décision areas. where an advisory: group

can and should participfte. They are also asked why they think such

participation would be benefjcial. The‘resultS'cén'Qg used to formulate an o
‘advisofy group role in specific decision areas. ‘ ’
-y G T ' !

Ay tn

' Similarly, potential parent members are interviewed or sent questidnnajgés

that inquire about.their skills and past experiences in such areas as e

.curriculum, budget, personnel, and parent activities.
- ~ .» ;‘ - ) . ) _\ ) ' -~ i -

_ o Informal Techniques
Informal discussions and observations provide information-that helps you
decide in what kinds of decisions an advisory group can assist. Your
informal contacts with administrators and parents, your first=hand
knowledge of district practices, and your experiences in the past with
advisory groups all provide valuable information for an informal resource

~..——assessment.. - R S .

™
+

3

° Advjsofy Groqp Member Biograbhies

. Short, capsule sumaries of members' backgrounds and experiences are’

. developed by the advisory group coordinator. These “biographies" describe
in effect the resources available to the advisory group. They are
particularly helpful when specifying a role for the advisory group,

.deciding on areas for training, and setting up an effective-subcommittee

-

i

structure. C o S,
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"¢ - SPECIFY"AYD \GdMMUNICATE'- ADVISORY GROUP ROLES

] particu]ar,‘the tension and strain between administrators and parents that

~ . -~ ) -5

If an adv1sory group. is ‘going to contribu e to. décisions on d1str1ct

operat1ons, then there needs to be a commin understanding about the nqturé of -

the group's respons1b111t1es. In othfr words, the group's role should be )
we11 defined and explicit, iso that parents and adm1n1strators a11ke know what
to expect. N '

o g . - »

-

Djstricts that take time to specify a role for their advisory group and .
communicate this role to all involved-reap significant benefits. In

often Qccgmbany-advisory group’ decision-making activity in other districts

e w3

In spec1fy1ng a role for the adv1sory group, 1t is. important that parents;

are significantly reduced. . : . - o i
o - | / ¢
¢ Specify Adyisory‘Group Roles : -~ . ' : .
J - | c . A . '
3

parents feeling they should- have more 1n\1uence,over dec1s1ons. .

- teachers, and adm1n1strators be 1nvo1vedL1n defining the rolge. These three

groups need to agree on what the advisor group will be do1ng 0therw1se, .
there is a risk that adversar1a1 re]at1ohsh1ps will form with, for example,. \
adm1n1strators fee11ng threatened by thei1nvo1vement of the adv1sory Jgroup, _or
- . 5 ’ ) .
Once agreement has -been reached a fa1r1y‘deta11ed wr1tten statement of the
advisory group's role in district operations sh2h1d be estabiished. Such a .

statement makes the group's resbonswbi]ities Clear .to all” involved and serves

as.a preliminary bTueprint for action. In effect, the statement is a job
description.for the advisory group. ‘

-

The statement »starts out. by 1dent1fy1ng the broad dec1s1on areas in wh1ch the
advisory group will advise, sich- as budg t or cdrriculum. Then the statément
goes on to describe some of the specific [activities that the group will
¢onduct in each area of involvement. example, if the group is to




~Céhtributé to decisions about curricuium, it will have to establish ‘a process
- * 5 * . - v

advisory group will @ave in @ny‘decisiéd area; -Advisory activity can take
) many-fqrms,.ranging.fybmumaking recommendations to actually making a bihdih%

advisory group~responsigi1ity varies according to‘JocaT circumstances. -
However, whatever. the group's decision prerogatives, they should be caréfully
- b N * 1

described in the written\ftatemeht. o

. Ie
- v : .
N e \ ) _ - .
. . J y . .
) { What Works: Successful Ppactices ‘ f
. T - I E 1 - ”
. o ' By-Taws ' , 1
. - N A R .
L e - . | o Poticy Statement . !
3 N . > e Task Force . _ 1. .
: [\ i ’ 4 ) .
. . A
f S By-Taws

The approach used most frequently gg_estab1ish written guidelines for
) * advisory groups is by-laws. The key is to develop. by-laws that describe

clearly the areas of responsibility and related activities of advisory

groups. 'By-Taws also need to cite any legal requirements 6t procedures

f L'°  -that inpac decision making within a district.
. KU - 7 .
o Policy Statement .,  ° ‘ .

v e -

.'A district shows its support and recognition of an advisory group's role/by
* ipdluding the key elements of that role in a statement of policy. Distrjyct
' ‘. policy statements describe the areas in which the advisory group will be
D e working and its level of responsibility.in these areas; as well as making a
e budget allocation and designating someone as coordinator. 7

0
- s R

x £
s T

.

e A mi——

for, revigying and commeiting upon textbdoks. ‘
a | >\§ o "r X a ) ;‘ o »ooo
Finally, the writtén statement should define how much responsibility the Y

decision. As. we havefgmphasized throughout this cﬁaﬁ%er, the  degree of Py
‘ . . e &>

ho

-
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Task Force

»

Whether by-laws:or a policy statement are the end‘product, a task force is

a good mechanism- for,deliberating about a role for an advisory group. The
task force is compr1sed of parents, teachers, and administrators. It
o permits the cooperative development of by-laws or policy statements. It

ensures that all interested parties are represented in the procese¢ that
Jeads to formulat1on and approval of role statements for the adviscry group.

& -
-
’

;)
\

1

Communicate Advisory Group Roles

>_0nce the role of the advisory group has been determ1ned agreed upon, and
documented, it should be publicized on as widespread a bas1s as poss1b1e
This means informing parents, teachers; and adm1n1strators at large about
adv1sory group responsibilities. In addition, it is worthwhile to let Qeop]e
' know—of the process that was used to specify the role, so’that each segment of
the‘school/communfty‘will know that its interests were not overlooked.

é
»

What Works: Successfﬁ] Practices
. Pamph]et o Parent Handbook
¢ School Board Meetings

'
f ‘ |
t - . .
.
'

Lty

Pamphlet or Parent Han@book : E

8

Descriptions of the intended role for the advisdry group are included in
documents désigned for parents. These docufients are distributed widely, so
that most parents (not just those who will become group members) are
informed about the kinds of activities that the advisory group will be
conducting. Effective role descriptions for parent pamphlets and handbooks
require the translation of by-Taws or po]1cy .statements into s1mp1er
1anguage. .

%
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N ” :. ‘\\ V . . . . . . 7 -
. ® Scﬁoo] "Bpartd Meetings ’ .

.School boards -are the major policy-making bodies in districts; their public
meetings are often weéll-attended. These meetings present a valuable
\ . opportunity for sharing key aspects of the advisery group's role, including
potential decision areas and specific activities. One of the members of
the task force delivers a presentation on what the advisory group will be
dojngd-. He or she then answers questions and passes out pamphlets/fliers
" rabout the group. N C e

®

[y

;
1/
-




: N
'D. RECRUIT AND SELECT PARENT MEMBERS

-

. :
Aqw1sory groups can include teachers, school or district adm1n1strators, and
representat1ves from local commun1ty groups in their membersh1p However, the
effectiveness of advisory groups is increased by haV1ng as broad based a
parent membership as poss1b1e. In particular, it ds 1mportanﬁ for the group
to be viewed by district administrators as representative of all parents who
have ch11dren currently in. the schools. For example, if the d1str1ct has
ch11dren from several cultural/ethnit backgrounds, the adV1sory group should
have representat1on from each ethnic group, so that it is consndered a "voice"
for all parents. Therefore, a recru1tment process that af‘ords as many
‘ parents as possible the opportunity either to become members or to select

. representatives is critical. '

t

. ’ ; .
The recruitment process requires that several peopie expend considerab1e time

and energy. First, recruiters will have to reach out and attract the interest
-« of parents in genera] Then,. if recruitment efforts start to pay off, methods
for se1ect1ng those parents best-suited to serve on the comm1ttee will have to
be 1nst1tuted ‘

/
[

Infqrm Parents of Opportunities \\\

Recru1ters must develop and use a var;\ty of ways to spark the'interest of
parents in serving on an advisory.group. ethods that reach some portions of
the parent.population may not reach others. \f you use severa] different
-methods of informing parents, you stand a bette chance of maxﬁ izing parental
involvement within the group. ‘ ’ |

12-PAG




[ Persdnq] Contacts

-in-being a-members

Cultural, or social gatherings are good places to stage recruitment efforts

-coordinator can make a short presentation about advisory group service.

Media

<

| What Works: “Sﬁccessful Practices | .

sty
.

Personal Contacts
. Special Events
Notices Sent Home

.
.
.
o Media

]

-

Members of the advisory group and selected district/school staff taik to
individual parents about advisory group opportunities. Telephone calls are
one means for reaching out to parents on a personal basis. However, the
face-to-face contact involved in home visits is even more effective.

Either way, parents appreciate the attention and the chance to ask specific
questions about the activities of fhe advisory group. and the time involved

Specialvtventg

because *they attract large numbers of parents. For example, during the
intermission of an evening student music performance, the advisory group

She can call parents' 'attention to an information booth that will be set up
in the .lobby after the performance. .

Notices Sent Homé

Buliettns or newslettérs are useful in reaching Targe numbers of parents at .
one time. Frequently such notices are used. to spark general interest and ¢
are followed up with a phone -call or visit at a later time. Or,

alternatively, the notices include a phone number that parents can call to

get further information about the advisory group. Notices are sent home

with the.child or, if funds are available, mailed.

1]

Recruiters put ads in local newspapers, Or on radio/television, informing
parents of the personal and institutional benefits that come from '
participation in the advisory group. This is an especially effective
technique to communicate with those parents who do not usually attend
school functions. : : .

o




Select Parents i

. If you have beén able,to stimufate Qidesp?ead .interest among parents, you may
be in the enviable p051t1on of haV1ng more candidates than advisory group

‘ s]ots In this case, you will have to screen the candidates and then select
among them. ,/-

Factors that can be-used in the screening brocess,include: 'amount 6f
available time; {hterest in serving, especially as indicated by haV1ng been
previously involved in similar activities; skills and experience leJ 1s (or
w1111ngness to be trawned), and commitment to the advisory group's ro]e within
the district.

Once candidates have passed an initial screening, there must be a systematic
process in place to select among them.. The best selection process fo& a
specific district depends on community,characteri;tics, the number of
qualified candidates, qnd any rules for advisory. group membership. In our
study, for exampie, we saw some districts where open elections for group
members were held and other districts where the chairperson appointed parent
- members to'the advisory group. ‘

What Works: Successful Practices
. Standards Conta1ned in By-Laws
o Screen1ng ‘Subcommittee )

Pegsona]\iecommendat1qns : .
o School-Le s] Representation

&
. \
:

\\ R ,‘ -

\
A

‘s Standards Contained 1n By-Laws

Steps to follow in the screening and selection of advisory groups members
are outlined in the by-laws. By mak1ng standards both formal and public,




r

districts minimize the possibility.of misunderstandings on the part of
administrators, teachers, and, especially, parent. candidates. This is an
especially effective strategy if the by-laws are agreed upon by*@]]
interested parties. - . ‘

. \\\\
_ Screening Subcommittee - - -

‘ N

Present members of the advisory. -group are given the principal /
responsibility for screening future members. A subcommittee is dormed; the
majority.of its members are parents. The subcommittee assesses }he extent

|

to which candidates meet certain standards. After interviewing candidates, .

the subcommittee identifies those parents whose candidacy it sgbports.

. . - .
This strategy utilizes the knowledge and insights of “veteran/ parents,
while gkaranteeing a peer review for parent candidates. .

/
1

Personal Recommendations : /

s

/
The chairperson and. other advisory group members are askedl%o recommend
parents whom they think are particularly well qualified for membership.
District or school staff might also provide reliable suggestions. This
practice is often success ful because some parents earn a ﬂe]]-deserved
reputation for being dependable and interested in. shaping/ policies that
affect their children's education. : / .

School-Level Representation . ‘ /

i

In some districts service on schopllleve] advisory groups is treated as a
prerequisite for service on a district group. Parents demonstrate their,
compitment and gain valuabTe experience prior to becoming district
representatives.- ~ -
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E. TRAIN PARENTS AND STAFF \ i
- i

Intensive training for parent and staff members of adV1sory groups is a key
feature separating successful from unsuccessful advisory groups. " Well-

- conceived training- programs accomplish several purposes for d1st§1cts seeking
active advisory groups. First, partmcmpants develop important skills, and
rece1ve useful substantive and procedura] information. For e§amp]e, members
must understand the selection and recruitment standards for 9ﬁstr1ct employees
before. participating in personnel decision making. Second, tra1n1ng programs
imbue- parents (especially inexperienced parents) with a sense of confidence
about their potential contributions to the advisory group7 For example,. a
training program on reading a budget reveals to parents that they are quite
capable of making sense out of the tangle of figures. Third,~training
components devoted to 1eadership>deve1opmént ensure that the advisory group
will have an-energetic core of leaders. -

3
4

Both preservice and inservice training efforts are advisable. PreserviCe
tra1n1ng enables parent§ and staff to function efficiently on the advisory
group right from the outset. Inservice training is tailored to deal with the
"solution of recurring problems, s1nce by then participants understand well the
areas in which they need the most help. I

Although the training practicés,thht follow address the entire advisofy group,
they are equally applicable if your agvisory group is organized into multiple
subcommittees. No matter which of the practices you use, plan on periodic
-assessments to determine whether your trgining program continues to respond to
the real needs of members. ‘ ’




1.

& i ' .

What WOrKs:,,Sugcessful Practicés

0 Mémbershjp‘T%aiﬁing
‘Leadership Training

)
o Information- EXchanges
o Informal Shariqg[of Experiences

/Z‘ - @ Membership Training

; // : Training sessions for the ‘entire membership are held during the beginning
of %hg‘sghool year and at critical points throughout ‘the year. Topics
include:

- Advisory group role and objectives
State/district policies and practices \

Decision area information seminars (for example, on budget or curriculum)

|

3

Effective group processes

—r

\

. \
How to make good decisions X
) \

1
i

Sessions are conducted by district personnel; consultants from a local
university or other organization,-or by the most experienced members of the
_advisory group: - . \ '

!

il

Leadership T}aining ) ‘ \

Most parents need guidance in fulfilling a leadership rola iﬁ an- active,
policy-oriented group. Preservice sessions aré held for newly elected
advisory group officers, while inservice efforts are directed to officers

who have been on the job for a while. Valuablel topics include:

- Conducting~é mgeting, including the,use of pgvliamentary procedures

- Establishing communication channels -, \

- Setting up an agenda

- Managing a small group

- Using effective problem solving techniques

N




Opportunities for on-the-job leadership trainfng also exist. For example,.
inexperienced parents can exercise leadership within subcommittees, which
are smaller and more manageabie than the whole advisory group.

-

" Information Exchanﬁes k . T

Successful practices are shared among- functioning advisory groups.
Consultation with older advisory groups often eliminates having to learn by
making the same mistakes. Regional and state workshops are also good
vehicles for information exchange. In addition,.representatives from
successful groups can be brought in as short-term consultants to provide
inservice technic¢al assistance in a given area.

* Informal Sharing of Experiences .

Veteran advisors or members share their wisdom and experience in informal
conversations with newer members. These conversations provide invaluable
information to new members, especially during the initial stages of service:
when they .do not yet “know the ropes.”
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'F. ESTABLISH COMMUNiCATION CHANNELS

Advisory groups that participate in dec1s1on making depend on having members
who are well-informed about district po]1c1es, the day-to-day operations of
the schools, and advisory group business. It is, therefore, important to
estab11sn_§gmmUn1cat10n channels within the advisory group and between the -
group -and the schools. Further, if -an advisory group is meant to be a liaison :
between pg%ents and the $chools, advisory group members must maintain
considerable contact witheihe~parentrcommunity: To be sensitive to the needs

and concerns of the parent population demands frequent and honest

communicaﬂion. _ L : .
In many districts, advisory group members communicate we11 among

themselves but are isolated from both the parents and -the schools. Not only

do these groups lack the information and insights to participate in serious

decision mak1ng, but few people in the school system even know that they
cexist. when on the other hand, adv1sory groups communicate extensively with

the outside environment, their members feel know]edgeab]e and- valued.

Below we discuss a variety of practices for communicating effectively. With

your advisory group, try to use several of these practices in combination to

satisfy communications needs.




what Horks Successfu] Pract1ces

Frequent Adv1sony Group Meet1ngs
School Staff Pregentat1ons
First-Hand Observatgons

Attendance at S;hook\Board Meetings
Subcommittee Reports .

Distribution of Mater1a]s

Media-

Social Interaction

N
® ®» e 0o 0o 0o o o

2

Frequent Advisory Group‘Meetings

Well-run. meetings give adv1sory group members the opportun1ty to
communicate among themselves. To maximize this opportun1§y, you need to
consider seriously the time, place, and duration of meeti Each of

these elements should be negotiated to determine what will be convenient
* for the greatest number of members. .

In- add1t1on, structur1ng meetings carefu]]y will contribute to good
attendance and the quality of communication. An agenda ought to be
prepared and distributed (by the coordinator or chainperson) in advance of
each meeting so that members know what topics will be discussed.

Amp]e time should be built into. meetings for open d1scuss1ons among members

and attendees about topics introduced. Many districts also set up separate

discussion -groups composed of parents and district personnel who meet to
debate major issues, such as program monitoring in the schools. Reports
are then made to the entire advisory group. .

v
A

’

School. Staff Presentat1ons

a

One way that an adv1sory group which "has dec1s1on making responsibilities
can keep informed about district operations:is to hear periodic

Presentations from district staff. For example, the district supervisor of

instructional programs talks to the group about plans for 1ntroduc1ng a
pilot social studies program at three elementary schools. Time is provide

.

160.
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for membefs fo ask questions-and—canheﬁi on the plans. (This methd for
staying: informed should be combined with first-hand .observations so that
- members get a balanced view of -district operations.)

‘ . i \

i
\
i

First-Harid{Observations  +

\
Visiting on-going programs in the schools affords advisory group members
the chance |to .observe for themselves the operations about which they help
make decisions. They are also able to comnunicate directly with the °
teachers who are responsible for implementing district programs.- These \
-yisits infarm parents about what is going well with the pyograms and what
problems teachers are facing. . \ h\\¥\ \
. N ‘

&

Attendance a£ School .Board Meetings

The school board is the major policy-making body in any district. If an
advisory grpup>1s to participate-in decision making, then it should set up
communication channels betwéen itself and the school board. One way is to
_'have an adviisory group representative regularly attend board meetings.
This person| takes notes ‘on issues discussed, reports back to the advisory
" group, and .can, when appropriate, present the advisory group's position on

» .an -issue tolthe board.

I

Subcommittee Reports

ALLLE : ‘
If your advisory group uses a subcommittee structure, you should be sure
that ‘the-subcommittees communicate periodically with the entire advisory
group. Building in time at large-group meetings for subcommittee progress
reports is a good idea. Similarly, before voting on -any issue’ for which a
subcommitteq is responsible, the advisory group should seek a thorough
presentation of all alternatives from the subcommittee leadership.

{

' Distribution of Materials

-

Calendars and notices are circulated to announce meeting;;jmes;'dates, and
activities of the advisory group.— To--keep parents informed -and interested, -

‘copies of meeting minutes are distributed to all-members and to all parent

* non-mémbers who have attended -at least-on€ meeting. Minutes are also filed
in.a central.district location-so~they are available to any -interested
person. Materials will-havé to be translated into another language in

_those districts where substantial numbers of parents do not have a command
of English. . . :

\:’ -




o Media'®

Reporters from local newspapers are invited to attend and report on e
jmportant meetings so that the puB]ic is informed about advisory group '
activities. The names -of members in attendance can also be publicized in
these articles, serving as-an extra incentive to parents.

In addition, public-access television is available in many communities.

Videotape coverage of important advisory group meetings is thereby provided.

Social Interaction v

The advisory grioup sponsors social gatherings where members are able to
talk informally with parents and educators about the goals and activities
of the group. A pot-luck dinner is one such gathering. It's particularly
effective at the beginning of the school year to introduce hew members to
old members and to inform all members about the concerns and interests.of
parents. You can also plan social hours after group meetings, where )
attendees converse over coffee and cake. Many of the meeting's topics will
carry right into the social hour. .

. 22-PAG
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Ga. SUPPORT ONGOING ACTIVITIES * N Cot
}Adv1sory groups that can count on basic support services are more successt1
in meeting their goals and obJect1ves.. The pr0v1s1on of support serv&ces'by
districts seems- to have two kinds of 1mpacts _First, the_sery1ces are‘often

essential in enab11ng the groups to carry on bus1ne$s. Second,. the serv1ces
carry with. them -an implicit message to adv1sory groups that their activities T

" -parents. Some parents, “especially those w1th_young children and 11m1ted

1ncomes, shave to make s1gn1f1cant personal sacr1f1ces to participate’ fu]]y
By prov1d1ng seryices and supplies, you can ensure that entire segments of the v
_parent commun1ty won't exclude themselves from adv1sory°group part1c1pat1on ’ \
because of the persona] hardsh1p 1nvo1ved. . f ) -

PR

Y : : .

v - What Works: Successful Practices o

« Babysitting or Child Care ' | .
Transportat1on N | -

L N ~ K

1 R g
Clegical Serv1ces and Suppties ; SN -

Docunents

!

o

. » ' ] « = :/
o Babysitting or Child Care ..

Districts. provide child care services for children of advisory group
members while meet1ngs are taking place. Or, they encourage parents to

- are cons1deréd important to d1str1ct operat1ons.~ ' ) . f . 4” )
Provide Services and Supplies i o _ et
Involvement in an. active advisory group demands both time,and energy frbm " -

*

s,

Recognition ch

T
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form cooperative child-care arrangements where one parent. takes care of .
several children in a room in the school.while their parents are attending .
, ® a'meeting in another room. If the district has no funds for child care, -
| : you may want to help the -advisory group plan fundraisers. .

*

- " e Transportation T : .

@

_— Providing assistance with transportation or reimbursement for mileage
enables parents to attend meetings and perform other advisory group tasks.
For those parents who don't have a car or access. to public transportation,
the chairperson circulates a 1ist of the names and addresses..of members.

Ride;shqring mry also appeal to parents who wish to economize on fuel costs.

o -
M
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o [bocuments

"A variety of written materials are made available for advisory group
N reference. These resource materials include: (1) federal, state, and
- local program guidelines and regulations, (2) district and state program
o, summaries,’ (3) progFam handbooks, and (4)announcements, newsletters,
‘ ' agendas. It is a good idea to keep these materials in a central location -

where members and other ipterested parties can access thej easily.
' hS NG L

¢ Clerical Services and Supplies ‘ S ‘

Services such as typing, printing, and mailing are provided by the . . N
district. Frequently, the advisory group coordinator is the key person in
"securing such support. R ; . :

e st o eewe s s e
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. . To recruit parents who are not fluent in English, translating services are A

7 N necessary. On-going translations of proceedings may also be necessary at LT
‘ group meetings. < - ‘ . - i

r . . [y P . ., M M f
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o Recognition . ) . . |

The morale of advisory group members is sustained by recognition of their
services. An annual Juncheon or banquet honoring the advisory group is one
« " . way to exténd appreciation.. Another way is to recognize the individual
' contributions of members by having a "member of the year" award.

Coverage of advisory group activities by the‘ioéaﬁ media is another form of
recognition. People enjoy seeing their names and ideas in the newspaper or
on television. oo e ‘
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Monitor and Evaluate L o // Co

Periodically, the coordinator and\chairperson should téke stock qf advisory

group opef§tions, Tooking for waysfof jmproving the 7 ture and extent of \
-paf;icipation in decision~haking. This evaluation can take place on a formal
or informal ‘basis. But, at very least, ‘the mémbership ought to be asked abput-

their perteptﬁons of areas that need improvement and strategiés that might

-work well. ’ ~ )

~ s
*

=g

| ohhat Works: Successful Practices
. Se1f—Assgsgnent [ .
e Consultant Review/ T

PR
- 3

o Self-Assessment '

‘ ~ A .
At six-month intervals, the advisory group coordinator and chairperson
assess the “degree to which the group i meeting its goals and objectives.
- In formal interviiews or informal conv sations, they ask members and other
reqular attendees (including district /administrators) for their opinions
about the activities of the group and/ the ways in which improvements could

be achieved-

An alterpative is \to develop brief questionnaires to tap the same
information. Questionnaires are of jcourse sent out to more respondents

than ‘can be interviewed.

° Consultant Review ‘\ , T
! J I S )

For thoge districts tNEt have some money in their advisory group budget, an

_ outside consultant is prought in- to study group operations and make
recommendations about possible 1mErovements. This consultant should have a
proven ‘track record of \naving helped advisory groups in the past. _Once -
invited, the consultant)is giyen/access to all group documents, files,

members, and meetings.

Ld




-EXAMPLES OF SUCCESS
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" In our study, we saw many advisory groups that were mak1ng 51Jn1f1cant )
[
contributions to district or school decision making. Be]ow are brief profiles
of two such- groups. ‘

o Point Schoo]'Advisonkaommﬁttee

v

\ -]

.

The Point advisory committee was active in almost every.phaie of the ‘
" school's educational program. The chairperson had a desk in an office near
. ~the principal's and was in the school all day each day. She therefore nas
' a regular part1c1pant in ongoing discussions among schooT staff, acting as
the advisory comm1ttee s representative. She also noted issues that she
wanted to bring to the committee's attention. Beyond th|s o1going
‘ involvement, the Point advisory committee a]so‘helned formu]ateVesch year's :
( . master plan and participated in all personnel decisions. Etnalty, the ) .
’ ‘ advisory committee had sole responsibility for decisions about the pérenta]- ‘
involvement program, including parent'education activities, field trips,
cultural events, ete. ‘ i

t
1
i

. The advisory committee met montn1y in the school's Parent Rodn Agendas
. ) \ were set by, and the meet1ngs were conducted exclusively by,\the
chairperson. Staff and paraprofess1onals attended these meetPngs along
with parent members. Training for members was extensive and 1nc1uded :
. regd]ar monthly tyaining sesgions put on by district staff, 1bca1 '
university consultants, and community representatives. SubJects ranged
from the role of the advisory comm1ttee to parental rights. In add1t1on;

. some members went each spr1ng to a state sponsored workshop w1th other
’ advisory committees.
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Valhalla Distﬁﬁ;t Advisory Committee

The Valhalla advisory committee, consisting of 20 parent members, was

. organized -into an elaborate subcommittee structure. The subcommittees
lncluded the Personnel Cann1ttee the Site Transportation Committee, and
the Pol1t1ca] Action Comm1tteep The ‘advisory committee participated in
'dec1s1on making both 1ndependent1y and in conjunction with district staff.
It functioned autonomously when it: located ‘schoo? sltes to house various
district programs; raised funds for an advisory committee budget and
controlied its own expenditures (in the néighborhood‘bf $5,000); actively
recruited parents to help out with advisory committee-sponsored activities;
and interviewed and hired district aides. It worked with district staff
when it interviewed and recommended‘applicants for teaching positions,
reviewed and suggested 1nstruct1ona1 curriculum materials, and advised on
budget allocations. )
The entire advisory committee met at least four times annually. The
suQcommiftees met on an as-needed basis and reported their activities
regularly to the whole group. Meetings were conducted and agendas set
exclusively by parent mgmberg.




i PART IT -- THE SELF-ASSESSMENT MANUAL

INTRODUCTION

Purpose

.. - -The Self-Assessment Manual (SAM) can be used by anyone responsible for involving

. " parents in the education of children. It has two basic purposes: (1) to help i
@ you evaluate -your present parental involverient. activities; and (2) to help you w

diagnose problem areas in these activities so that you can plan improvements. :‘. A\
. To accomplish these purposes, SAM first helps you prepare a.profi]e‘o? your h ";j!‘

succeeded and where you may want to improve. After interpreting the profile, _
you will complete a checklist that should aid you in planning any impkovements: ) :
Finally, you will fill out a form that will serve as an action plan for yoqgj,ﬁf/”’E’ffMTE

ey

_efforts. . ST

parental involvement program that will show graphically where your efforts have 'f }
\

</ ’

Structure . \\ T /,,ff;“

T

SAM grows d{reg;Jy out of Part I: How to Set Up Parental Involvement Activities.
jﬁeﬁtwofﬁa?fé are meant to be used hand-in-hand, with SAM guiding your use of
T,,,/f:” Part I. SAM uses the Criteria for Success and Vital Ingredients discussed }n
] Chapters 3-7. It leads you through a systematic evaluation of your program B
- based oﬂ these sections of Part I. Because of their close -relationship, we

have suggested that you become.familiar with Part I before starting the self-

‘ S
: ' iSsessment process. .

H
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Contents o o .

SAM- is divided into five sections, each corresponding to one of the parental
involvement components covered jh Part I (School Support, Parent Education, etc.).
You- w111 find that -each..of the sections contains similar materials -- one
Profile. Norksheet one or two br1ef 1mpact quest1onna1res, one Vital

" Ingredients Check11st, and one P]ann1ng.Form

]

Before going on to any of the five sect1ons, read the next sect1on entit]ed
“How to Use SAM" carefully. It will explain the self- assessment process in’

considerable detail.

I3
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: . : HOW_TO USE SAM

‘ . The se]f—assessment process gonsists of four steps that.are explained below..
As you read, keep in mind that se1f—assessment ought to be an on-going process
You will probably want to use SAM mater1a1s more than once, as you move 1nt0
cycles of -assessing activities at Time 1, 1mprOV1ng them, and assess1ng them
“again at Time 2. \ ,

Lo, B

Step 1--Deve1op the Parent Invo]vement Profile - ‘ ‘ e

On page 9 you W111 find the Parent Involvement Profile, on wh1ch,youﬂﬁ"ﬂ
describe graphically how well your district is d g/Tﬁ’the’;;;; range of

- parental involvement cZz::heﬂts;/,Eor/eéEh’Eeahgie:t, the Parent Involvement
Profile 11sts,’1hﬂg,sh and fashion, the criteria for success presented
in t the,handbook Next to the criteria are scales. For example, the first

/,,,/ff””’"zer1ter1on in the School Support area is "% Parents:" next to it is a
sca1e.runn1ng “from 0 to 100%.

: A To complete the scales for a given component use the Profile worksheet and
‘° impact questionnaires found in the correspondmg sect1on of SAM. The worksheet
. s designed to ask questions derived from the cr1ter1a for success. After
?answer1ng these questions on, the worksheet, transfer your answers to the appro-
N\ 'pr1ate sca]e on the.Parent Involvement Prof11e Remember that the eriteria
| for success and related scales represent ideals toward which a parental fnvolve- '
ment program can strive. They are not absolute standards that you either attain
or, don' t attain. In fact you may be confronted with c'brcumstances in your
. :‘\ project that make tt unreaZtsttc to even estabZtsh a particular crzterzon as

\\a,Zong-term goal.
\\‘
Most WOrksheet jtems are stra1ghtforward factua] quest1ons that can probab1y
be answered by you or your staff; on occasion, you may want to seek he1p from

pthers who might be better acquaintéd with the component.

N ‘ 3-SAM




The worksheet Jtems on impacts are d1fferent We believe that the best way
to assess dimpacts is through survey1ng those people who m1ght ha}g/flrst-rand

-experience--staff and parents. Therefore, each sectio M contains a

page from one or more questionnaires (usual%y a parent questionnaire and
a teacher qUest1onna1re) *_For example, the School Support section conta1ns

a page from.a- Parent Questionnaire and a page from a Teacher Quest1onna1re,

oU can take the questionnaire pages from each section and put together a

parent survey instrument and a staff survey instrument.

-

‘ The results from these surveys can be used in a variety of ways: they will’
—produce 1nterest1ng, relevant information. For the limited purpose of .

filling out the Parent Involvément Rrof1]e,~we ask that you calculate averagz
scores and transfer them to the appropfiate scales on the Parent Involvement |
Profile. Directions for these calculations are presentea on the Profile . ‘

.

Worksheets.

Step 2--Interpret the Parent ‘Involvement Profile T |

By studying the co}np1eted Parent Involvement Profile, you will be able to ) ‘ A
determine which componenfs of your prograﬁ could stand some improvement. You ‘
should not feel that meet1ng each criterion is a win or lose propos1t1on If, .
for examp]e, only 50% of the classrooms in your progect have- a parent instruc-

tional aide (Criterion 1: School Instructional Aides), you haven't lost,

Rather, you've identified an area in which you might be able to improve and

set a higher® standard for your operations. Depending on condjtions at your

site, you may eventually set a goal (Step‘4)‘of increésing the percentage of
c]assrooms‘having*barent‘aides to 60% by next year. Or, given those conditions,

you may conclude that 50% is as h{gh as you can go. ‘ '

-

-

For thoée components where improvement is necessary and'possibie, you should
move on to Step 3 of the assessment process. . B . . ‘

" a questionnaire page.

The one exceptwn is the sect1on on adv1sory groups. It does not contain ‘ :

4
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i Step 3--Complete the Vita1 Ingredients Check]ist

If you want to improve your program (whether a 1ot or a little), the handbook
- can help. As we have said, completing the Vital Ingredients Checklists will ';gg
assist you in using the handbook to best advantage. ’

4

.o

Part I describes the seven ingredients that are vital to the snccess of
parenta] involvement 1n any component. In the Vital Ingredients Checklist
for a component we repeat the seven basic ingredients and prov1de a list
_of action steps that need to be taken to mix the ingredients into your
operations.w For each of the vital ingredients--n0>ma¢ter what component is

" being assessed--we recommend the- following procedures:, ’ : C
e Read the statements related to the ingredient and place ° )
a check by those that describe accurately steps you
have a1ready taken. .

.. If you are able to check all of the statements, then move
" on to the next vital ingredient. '

l. L)
o If you are unable to check a statement then look carefully

through ‘the pages that.are referented in the far right-
hand column of the Check11st ks

These are the pages in Part I of the handbook that contain information
related to that action step, including actual practices and strateg1es that
have worked well for educators around the country who wanted effective

parent involvement programs.-

&

Please note that in addition to the action steps Tafd out in Part I, we
have left space for you to write in any step that you deem necessary because

of local circumstances.

€

Having fil1ed out the Vital. Ingredients -Checklist and reviewed the appropriate
sections of Part I, you are probably ready to plan actual improvements for

your program. Step 4 will help you do so.




Step 4--Fill Qut the Parenta] Invo]vement Planning Form

Th1s form will enable you to plan systematically the 1mprovements you need

_ to make in any parental involvement activity area, based on insights and ideas
from Steps 1-3 in the self-assessment process. We recommend that you establish
plans for three-month blocks of time. ‘ ’

By reexamining'thé'ParentNTnvolvement Profile, you will be in a position to °
‘set goals. S1mp1y put, this 1nvo1ves determining where you are on the prof11e
for a criterion and’ where you want to be. For example, if the profile indicates
-that 30% of your parents participate in school-support activities, you may
.decide that a goal of increasing that rate of partiEipation to 50% is feasible
and desirable.

.

iThe next column on the form is the place to list objectives designed to accomplish

the overall goal. Here the Vital Ingredients Checklist will assist.. Those
checklist action steps that you have not yet satisfied can be listed in the
"bbjectives“ co]umn of the~form For exahp]e an objective in meeting the
goal of 1ncreas1ng participation in school- support from 30% to 50% m1ght be to
develop a new recruitment strategy

Next the obJect1ves need to be translated 1nto a ser1es of specific tasks.
You'1l be able to get some -ideas for ‘defining these tasks from the practices
and strategies descp1bed in the "What Works: Successful Practices" sections
of Part I. To fo]]ow through with our example, Task I associated with your
obJect1ve of developing a new recruitment strategy might be to have two
parent members from the district advisory group write a month]y newsletter
Qescribing upcoming activities for which parent volunteers are needed.
. ‘o

Finally, after establishing goals, objectives, and tasks des;gned to improve
your program , you should decide'on_reasonab1e target dates for completion. '
There are no simple guidelines that we can offer for setting target dates;

the amount of time that it will take to implement any element in your plan
_w111 depend great]y on local factors, such as resources at your disposa].‘

173 -
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ONE ‘THING 70 KEEP IN MIND: AFTER IMPLEME'NTING .CHANGES IN YOUR PROGRAM, USE
SAM AGAIN AFTER THE CHANGES HAVE HAD A CHANCE TO GERMINATE. '
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~ FIGURE 1.

THE SELF-ASSESSMENT PROCESS

T

STEP 1 i

Tt

Develop the Parentgl ,Inxglyg'mgn‘ t :

“.Profile - E

o Decide what components you
<~Wint to assess,

-

. Conductvparent and staff ‘

surveys for these
components. .
: o Score questionnaires and
transfer scores to .
Profile-Worksheets and |
Pm?“t- !

o Complete Profile Work-
sheets for these
components and transfer
informatfon to Profile,

-

o Determine -from the Profile
which components you want
to improve.

o Decide whether improvements are

" possible for these components.

e For components where improve-
mént is necessary and
*possible, go on to Step 3.

-

—

STEP 3

Checklist

o Read all statements for
an 1ngred1ent

e Check statements that des-
cribe your operations.

e If all statements are
checked, go on to the
-next 1ngredient

e If all sta*ements are not
checked, read the
references for that
Ingredient in Part I and
go on to Step 4,

»

STEP 4 .
F111 Out _the Planning Form

¢ By reexamining the Profile;
establish reasonable~.
goals for a component.

o ldentify -action- steps from
the. Checklist that are
objectives in meeting
your goal.

o Define specific tasks
associated with these
objectives.

o Set target: dates for
implementing your p'lan
of action.
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F - " . ‘ / B Scho?Z Support
!f T - . 4 .
S PROFILE WORKSHEET: INVOLVING PARENTS IN SCHOOL' SUPPORT ‘ .

follows: ' :

——— et

:
L - The Handbook (page: Bjs) defihes .successful school support as

Most parent> should be involved in at least one act1v1ty that
COntrﬁBUYes to the economic, political, or moral support ‘of

the schoo] . . ‘ ) 1

There are three aspects to this definition of success. \Paraphrased from
the Handbook, they are: ' |

1. 1Itis 1mportant fbr most Qarents to help, to obtaln _ - “'ﬂg”,*i,~
. and demonstrate broad-based support. unldss many T ,

people part1c1pate in some way, it is less 11ke1y
that ycur -goals will be met. Respons1b111ty»w1ﬂ1f

rest ona few shoulders,'and those—feq “individuals, . o :
F,.e—"‘d'"/

may burn tut and 1eayeaa“ﬂeadersh1p gap. \ ) ;
V

_ ZerPart1c3pat1on in at least one activity is an
LT -attainable goal. Most parents work, so they have
limited time to prOV1de services or resources to
scivois. But, since many schogl-support .activities
are of short duration and have “very specific goals, : v
" they provide opportunities for parents who are only: ;
- able tQ.TiEe ‘short-term commitments. . ,

o 3. "Contributes to the economic, political and moral j
) support of tne school" means that support activities
are important to a school's continued functioring. -
Schools always -require moral support--parents who "
are willing to express belief in the school's objectives
and goals--and occasionally they require .economic
and- no11t1ca1 support. Parents can contribute to
resources a school budget can't allow. Support from
parents :can influence dec1s1on makers to Peep alive
special programs. -

!

Judging the Status of Your School Support Program ‘ ) ’ . e

The questions below are based on the three statements imbedded in the

@

criterion for success. Answer -them here and then transfer your answers:
to the correspoﬁding sca]es on the Profile. R S

1. WHAT PERCENTAGE OF PARBNTS PARTICIPATE AT ALL IN SCHOOL SUPPORT ACTIVITIES’ ‘
(° Parents Participating) u L

I ] T 1T — I | 1 ‘II’ X
0 10 20 30- 40 50 QO 70 . 80 90 100% -

CC0-SMM qee
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Sehool Support’

=

2. HOW MANY DIFFERENT SCHOOL-SUPPORT ACKIVITIES DO YOU HAVE DURING THE
SCHOOL YEAR? (# of Activities) '

8 9 10.0r fore

sections of the Parent- and’géacher Questionnaiyes. Follow these steps:. -

a

.'KCompute the AVERAGE RATINGifor each questionnaire. .
Add aTl the rat1ngs;on a questionnaire) Write” the total at the bottom.
Divide the total you just{got by the number of items.
Write that number, (for ejample, 2.5)--the Average Ratlng, at the

bottom.

L4

2. Compute the TOTAL RATINGS for all questionnaires.

. a. Add all..Parent Questionnaire Average Ratings. TOTAL:
1 .
b. Count the number of| Parent Questionnaires.  NO-. QUESTIONNAIRES:

c. Divide Total by No Quest{onnaires. TOTAL RATING:
: (Parents)

- e = e e m e m wm = - = m ' m w mm = m e e = ==

a. Add all Teacher Questionnaire Average Ratings.TOTAL:

b. Count the number of Teacher Questionnaines. NO. QUEST}ONNRIRES: e

[

c. Divide Total by No'. Questionnaires. TOTAL RATING:
: - (Teachers)

1

f

- f
ONS iA THE SCHOOL—SUPDOPT PROGRAM HAD ACCORBING
mpa

3. WHAT CONTRIBU
ct Parents)

Ul
TO PARENTS7 \(I

—

f . B
o L ﬁ 1 T 1 4’ I l LA I AL N T

e

t

1 1.5 2 2.5 3 35 . .4

J
l
l
’ 5
l
i

4. WHAT CONTRIBUTIONS HAS | THE SCHOOL-SUPPORT PROGRAM HAD, ACCORDING TO
" TEACHERS? (Impacts: Teachers)

.} ]
ﬁ?rﬁllill‘lf'l]||11[|lll'l

R=Y

l\
\ 1 1.5 2 2.5 3
!
!




<

School Support

1
|
|

RS f‘:A ' PARENT QUESTIONNAIRE: SCHOOL SUPPQRT SECTION

l

-

I have volunteered to heTp at the school, or at home, But not as a c]assroom volunteer. o
o (Classroom volunteering will be covered in another Section of this .questionnaire. ) P
. ~ (Answer questions below.) i e
I have not volunteered to heip at the school. (Please |go on to the néxt pade.)
, .

\ Lo

\ . ~

~
3

|
) . |
HOW DO YOU FEEL ABOUT THE STATEMENTS BELOW? (Circle your choice. ﬁ

- a’ -

b N
. ' Strongly i Strongly
Agree ' Agree "Disagree Disagree
‘ o :
1. Parent volunteers have prov1ded useful items 4 L3 2 X
that are used in the school's programs. Y . -
) {
A 2. Parent volunteers have raised money that the 7 .3 2 1
= "school needs for its programs- |
i 7
3. Parent volunteers, who write letters -or speak 4 i 3 2 1
to officials have _helped keep- school’ programs i
. alive. -
1 .
‘ |
4, Parent volunteers have supported the school's 4 . 3 2 .]
: goa]s . - :
5. ‘Parent vo1unteers have supported the schoo]' 4 t 3 2 1
programs. . \

Total Ratings: No. Items:_ 5 Average Rating:

. e ‘ ) 3 ~ ' ' ) ‘ 1 Q1
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‘TEACHER QUESTIONNAIRE: SCHOOL SUPPbRT SECTION

e
P

HOW DO YOU-FEEL ABOUT THE STATEMENTS BELOW? (Circle your choice.)

A

Strong1y

) ’ . Agree Agfee

1. Parent volunteers have provided useful items . 4 3

that are used in the school's programs.
" 2. -Parent volunteers have raised money that the 4 3

school needs for its programs.. - s :

3. Parent volunteers ﬁ%o write letters br speak 4 3
to officials have helped keep school programs
alive. .

4. Parent volunteers have supported the school's 4 3
goals. '

5. Parent volunteers have supported the school's 4 3
programs.

Total Ratings: . No.

—————reet

I'tems: B

School Support

Disagree

5

Sffongiy
Disagree

&

Average.Rating4;L__




School Support .

' i . . /
VITAL INGREDIENTS CHECKLIST

¥

| VITAL INGREDIENT

N - - SR
N ,,‘\:.‘ S
i

AN ACTION STEPS

3
19

" . HANDBOOK .
| ~REFERENCE

PROVIDE
COORDINATION
FOR ACTIVITIES

\

Assignga person(s) at the.district or school level to be
responsible for: ™ )

a. -Arranging ééch school support activity.

b. Coordinating\qctivities so that they -do not conflict
with other prog<ams or activities in the school or
district. N ) .
Assessing school heeds and parent resources.
Recruiting parents\ :

Providing necessary sypport services and supplies. -

©

3-VI
6-SS. .
7-55*

\\\

(Space for Local Action Steps) |

ASSESS NEEDS AND
RESOURCES

<
Conduct’ a forma] or informal aséessménf of school needs.

N

Conduct a formal or informal assessment of‘wgét parents

A

. can and will do.

Match school needs and parent resources. ’ \\\,

AN

_ AN

(Space for Local ActionOSteps) ‘ ‘\\\\

i

* Handbook references for "What Works: Successful Practices" relating to action steps.

N\

AN
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School Support

VITAL INGREDIENTS CHECKLIST

&

" -

i

HANDBOOK |

VITAL, INGREDIENT | ACTION STEPS REFERENCE
SPECIFY AND C]ear1y'spetify what roles parent volunteers will and.will not 7-V1
‘ ‘have in the school. 10-SS*
"COMMUNICATE X : : e . S
Invo1y€ parents, teachers, and staff in agreeing on parent 7-VI
,?ARFNT ROLES volunteer roles. : o ) 10-5S5*
. -}
Communicate the agreed-hpon roles to potential parént vo1dnteerf. 8-vI
. . ) ' : 11-55*
(Space for Locaﬂ'Action“Sfeps)““~:“”‘* B — - ’
S - ‘Deve10p)a variety of recruitment strategies for attracting parent 9-VI
RECRUIT, SELECT volunteers to the school. 13-85 -
’ < 14-SS*
. AND ASSIGN i , )
© PARENT Develop ‘procedurés for matching. volunteers' ski1ls with the 9-VI
T school needs. 13-55*
VOLUNTEERS : . ’ 14-S5
“(Space for Local Action Steps)
. When. the activity réduires it, provide training for volunteers in: 16-SS
TRAIN . . o - 17-SS*
. Relevant school rules and policies. =~ - °-
PARENTS . _ . .
Information necessary for the- particular activity (for
AND: STAFF ‘ example, background information for a field trip,
: travel arrangements. and so forth).
Provide training for school staff on how to usg volunteers' 16-SS
most effectively. : ° ]7-SS*

Handbook reference for "What Works: Successful Practices" relating to Action Steps.
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/ /
VITAL INGREDIENTS CHECKLIST // /
P - 3. < - v
|- . ‘ [ HANDBOOK
VITAL INGREDIENT - ACTION STEPS .REFERENCE \
TRAIN PARENTS Plan training on the basis of formal and informal assessmente }// 11-VI '
, o : of volunteer and staff needs. ‘
"AND STAFF , ' ] _
(Continued) | Provide at Teast some training for staff and pqrents'tegether. }g:gg*
Evaluate mechanisms for communication between p;rents\and 12-VI'
i staff about school support activities.
(Space for Local Action Steps)
ESTABLISH Establish mechanisms for\communication between parents and staff T3=VI
about schoo1 support actiwties. 18-SS*
COMMUNICATION : ‘
CHANNELS L T Estab]ieh mechaniSms for communication among parent vo]unteers. }g:géj
' s v o 19-5$*
_ {Space for Local Action Steps) "
SUPPORT e . Provide mater1a1 services -or supplies that W111 make it easier 15-VI °
o . for them to volunteer, ( . 20-SS*
ONGOING , — : - ‘ .
Recognize -and reward the contributions of “individual parent - 15-VI
ACTIVITIES volunteers. L . fggéss
' -SS*

Ei—landbook reference for “What works Successfu1 Practices" relating to action. steps.
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\
) VITAL INGREDIENTS CHECKLIST ' ",/\ . _

| - - R / HANDSOOK. | .
VITAL INGREDIENT |- L7 |. . ACTION STEPS .y REFERENCE

SUPPORT . * | Establish procedures for carefully monitobing the school 16-VI

1. . B support program, in order to demonstréte its importance . 22-SS*
ONGOING and to tell whether assignments for .afides. neet to be . -
X : revised, whether more .or fewer voluntekrs are needed, | 1
ACTIVITIES . - and whether those a\'lready'parti cipating -think it is e
. worthwhile, - Lo - / . i
(continued) ‘ ) - , w I B
T ‘ M T e R ‘ ~ 4 ’ =
, T . ‘(Space for Local Action.Steps.) ‘ ‘ / '
ko B - : S— : — . % : .
* Handbook reference for "What Works: Successful Practices" relating ta action steps. ° . 0
li " PEY ‘. N - . = . . N . p X - ; )
. .t - oy N . PR i 7 . hd \’ “ : ~
! ’ . . ’ . / . ﬂ M L. N : B t;v{; )
. , . ¥ . : ‘q
‘! » "}
i . ! . . P
- 4 . ’ - * > .
¢ 1 .
Q : - E R :
} < N \ < -~ i ,! \ - el
. < oy o
) ¢ o . “ -//’ -
: / AT .
¥ o N , s, -%' \ ‘/ . ’ ) . ¢ . 0’
. Ly . M - - -‘ . = ”n ; - , .
~ i . ~ ‘. LY
1 4 . s K:i‘, L) . % - .
' - - ! . D
o A . -~ Ve . . ‘ /- ‘3 " . )
s X , '
. 1190 L. T ‘ Cote L L
7 ° .7 , o 2 - v .
; C f 181 .
< R - ‘ . ‘.’I . - -,' - ] * \ . ; ’1
» ’ 4 f ' . + 7 7 - _1;.,-‘>
w—— =T [ ¢ 4 -
¢ | » f - R -
1 ! / v _ ; 2




3 MO

%
£6M0

9 MO

4

PARENTAL INVOLVEMENT PLANNING FORM

School Support
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Pavent Education

‘ PROFILE WORKSHEET: INVOLVING PARENTS IN PARENT EDUCATION

The Handbook (page 2-PE) presents three criteria for judging your success at
getting parents involved.in parent education programs:

1. It ensures that a majority of parents participate in at
Teast one activity. Tnis is another way of saying that
the parent education component should be designed so that
most parents want to participate. This does not mean
that a majority participates in any one activity, but
' rather the total set of activities is diverse enough to
appeal to the interests of most parents.

2. It is targeted to the needs of parents of children in
the school. A parent education component must focus on
- veal wants and needs of parents. If not, few parents will
participate. Matching activities to needs goes'beyond
responding- to just a core group of parents. It means
finding out what parents in general want and providing
activities that are of popular interest, such as drug
abuse seminars and parenting workshops. Or it means
) designing programs targeted to the specific needs ~f
- jndividual parents, such as English as a Second Language,
. General Eddgation courses (GED), jewelry making, and
foreign languages.

3. Parents-feel that they learn-something.of value. The
uTtimate measure of the success- of a parent education
component is that parents feel that they have leanned

) something useful. Learning can be quite Concrete: for
example, the acquisition of a“new skill such as knitting
or dancing. Or learning may be more subjective. For
example, a feeling of greater.confidence when_dealing.
with public agencies. Eithér way, it is primarily
parents themselves who are able to determine the value
of parent education offerings.

P— e e

Judging ithe Statiis of Your Parent Education Program

The questions that follow .are based on the three criteria for Success
repeated above. Answer, them here and then transfer your answers to the

rd

corresponding scales on the Profile.

1. WHAT PERCENTAGE OF PARENTS HAVE PARTICiPATED INM AT‘LEAST ONE PARENT
EDUCATION WORKSHOP OR ACTIVITY? (% Parents Participating)

. [ T T UNEE— T T T T T I °
: . 0 10 20 30 40 50 60 70 80 90 100%
N 4
19-SAM. ¢
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Parent Education

-

{

WHAT PERCENTAGE OF THE PARENT EDUCATION WORKSHOPS, MATERIALS, OR ACTIVITIES :
DURING THE PAST YEAR WERE PLANNED ON THE BASIS OF FORMAL GR INFORMAL :
= ASSESSMENTS OF PARENTS' NEEDS AND DESIRES? (% Targeted)

T T T T i T I 1 { L o
0 }0 20 30. 40 50 60 70 80 90 100%

To cpmp]ete the next item, use the results from the Parent Education
section of the Parent Questionnaire, following these steps:

1. Compute the AVERAGE RATING for each auestionnaire.

Add all the ratings on a questionnaire. Write the total at
the bottom. Divide the total you just got by the number of
items. Write that number--the Average Ratigg-at.the bottom.

2. Compute the TOTAL RATING for all questionnaires.

.a. Add all Parent Quest1onna1re Average - Rat1ngs TOTAL

b. Count the number of Parent Questionnaires returned. NO. QUESTIONNAIRES

c. Divide the TOTAL by the NUMBER OF QUESTIONNAIRES.  TOTAL RATING y
- ' i (PARENTS )« ‘

WHAT IMPACT HAS THE PARENT EDUCATION PROGRAM HAD ACCORDINb TO
PARENTS7 (Impacts Parents)

\ | 20-SAH




‘ " o ' . Parent Education .

PARENT QUESTIONNAIRE: - PARENT EDUCATION SECTIbN

Have you attended any "parent education" or "adult education" workshops or activities at your child's
school (for example, sewing or cooking classes, "parenting" workshops, nutrition. programs, or
General Education classes)?

Yes (please write the name of the class or activities below) ’M\-
” A
#/
.
> 7’ -
No (please go on to next page) - f_ - , .
~n * - ’r' N }
h HONQPO YOU FEEL ABOUT THE STATEMENTS BELOW? (Circle your choice) N
™
Strongly Agree Agree f/—ﬂfsaggié /Strongly Disagree
1. The parent education éctivities that -4 3 2 15§§
I have participated in have given me ' :
useful information and skills.
2. Parent education activities have .4 i 3 2 1 ,
‘helped make parents more aware i .
of the School, and supportive ’ '
of its programs. “
Total Rating:____ MNo. Items: 2 Average Rating:___

o/
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Parent Education

VITAL INGREDIENTS CHECKLIST

HANDBOOK

VITAL INGREDIENT | ACTION STEPS REFERENCE
PROVIDE Assign a person(s) at the district or school Tevel to be responsikle 3-y1 7
for: . ) 4-PE*
COORDINATION N . . :
] a. Assessing parent needs
FOR ACYIVITIES b. Finding outside resources g ,
c. Providing necessary support services and supp]1es . :
d. Arranging and publicizing activities : .
(Space for Local Action Steps) -
Conduct formal or informal assessments of all parents' needs 5-VI° o
A . and desires for parent education activities and materials. 6~PE*
& ASSESS NEEDS C ‘
z : » i
AND Use the findings from these assessments to plan parent education - 5aVI .
_ activities, workshops, and materials targeted to parents’ 7-PE ’
RESOURCES expressed needs. 8-PE* :
- 1
Identify which parent education resoufces are available in 5-VI , i
the community already, and which will have to be supplied by 7-PE
the school. "8-PE* i -
¢ ; “
‘ 1
(Space for Local Action Steps) \
o .1
' . , L
; * Handbook reference for "What Works: Successful Practices" relating to the Action iﬁeg}
- 1
ro 198 o
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VITAL INGREDIENTS CHECKLIST

Parent Education .

. ¢
N 4

" HANDBOOK

WYS-€2

VITAL INGREDIENT ACTION STEPS REFERENCE
SPECIFY AND Formally or-informally specify a role for parents.as teachers 7-VI
d f . _PE*
COMMUNICATE . and learners 10-PE
PARENT ROLES : :
. Communicate the agreed-upon role to parents through handbooks 8-y1I
_or meetings to make them aware of what opportunities are open to. 11-PE*
.| them. :
Involve parents, ‘teachers, and adminis%rators in defining and 7-VI
agreeing upon these roles. ' ‘
v = K \ =
(Space for Local Action Steps) .
Develop recruitment strategieés that inform parents about activities 9-vI
RECRUIT AND and interest them in participating. ‘ 13-PE*
ASSIGN g ‘
PARENT If languages other than,EngTjéh are used ‘in the community, translate ~13-PE
. recruitment literature into those 1anguage%. 14-PE*
PARTICIPANTS * —
13-PE

Announce activities well in advance, so parents can arrange their

schedules. e

[

(Space—fov Local Action Steps)

i

* Handbook reference for '"What Works: Successful Practices" relating to action $teps. 201
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" VITAL INGREDIENTS CHECKLIST

%

P@ren%fﬁauéation a

*

—= N B -

HANDBOOK

<
. VITAL INGREDIENT —L// . I ACTION STEPS REFERENCE
TRAIN STAFF J If the workshop presenter has not worked with parents before work 11-VI
with him/her to sensitize them to the needs and concerns of parents

]

-

3

15-pEX

(Space for Local Action Steps)
‘J

L

Establish channels for parents to communicate to staff the1r needs
and desires for parent education act1v1tqes : . o -

¥

* Handbook‘reference for "What Works"

ESTABLISH Establish procedures for parents to evaluate parent education . -
activities and suggest ways to improve them. 17-PE*
COMMUNICATION .
5
CHANNELS °
¢ (Space for Local Action Steps) ° i
. SUPPORT Offer parents material services or supplies (such as transportat1on, ne 15-VI
T child care, tuition, or materials) that will make it easier for them 18-PE* )
_ONGOING . to-participate—in—parent—education—ectivitiesT ,
ACTIVLTIES , ‘ = : p .
(Space for Local Action Steps) =
‘ 2U3 :
A
\
\

Successful Practices" relating to the Action Step.

*
.
a
¥
)
[
]
S ¥
*
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o T , PARENTAL INVOLVEMENT PLANNING FORM
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 Home-Fased Instruction

PROFILE WORKSHEET: INVOLVING PARENTS IN HOME-BASED INSTRUCTION .

The Handbook (page 2-HBI) presents two criteria for judging your success at
- getting parents involved jn home-based instruction.

1. It involves most parents in at least one activity. Parental
participation in this area is really a continuation of what
parents already do with their children at home. The range
of possible activities should be broad enough, and requirements
flexible enough to suit the differences in parentaj‘ﬂmiérest
level and available time. Most parents can henefit #rom =
suggestions -for helping their children in some area.

2. It has pos1t11g_resultsnfon_the child. wh11e it may be
difficult to link increases in achievement test scores to
the help that students receive at home, there are other
effects of successful home assistance that can be traced.
Students whose parents help them at home not only Tearn more,
but they also have more positive attitudes toward learning.:
Attendance is better, students feel more comfortable with
‘classwork, and they come to school with greater confidence

when parents actively support the learning process at. home.

Judging,thé Status of Your Home-Based Instruction Program

The questions that follow are based on the two criteria for success repeated
above. Answer them here and then transfer your answers to the correspending

scales on the Profile.

1. WHAT PERCENTAGE OF PARENTS HAVE 5ARTICiPATED IN AT LEAST ONE ACTIVITY
SPONSORED BY THE SCHOOL TO ENCOURAGE HOME-BASED INSTRUCTION? (% Parents

Participating)

; | — — I l T j |
0O 10 20 30 40 50 60 70 8 90 100

To complete the next two items,(use the results from the Home-Based Instruction
sections of the questionnaires. . Follow these steps;

1. Compute the AVERAGE RATING for each questionnaire.
Add all the ratings on a questionnaire. Write the total at the bottom
Divide the total you just got by the number of items.
Write that number-- the Average Rating--at the bottom.

206

26-SAM

ho
3




Home- Based Instruction

. 2. Compute the TOTAL RATINGS for all questionnaires.

a. Add all Parent Questjonnaire\Average Ratings. TOTAL:_

¢ b. Count the npumber of Parent Questionnaires. NO. QUESTIONNAIRES:

c. Divide Tota, oy No. Questionnaires. TOTAL RATING:
—~ - (Parents)

- e wm e w mr e mr e o e S e e en o s e wm e e e e S e e A o m m as e  w =

1
a. Add all Teacher Questionnaire Average Ratings. TOTAL: "
¢ b. Count the number of Teacher Questionnaires. NO.. QUESTIONNAIRES:
c. Divide Total by No. Questionnaires. TOTAL RATING:
. ] (Teachers)

2. WHAT POSITIVE RESULTS‘.FOR THE CHILD HAS " = HOME-BASED INSTRUCTION PROGRAM
HAD, ACCORDING TO PARENTS? (Impacts: Par 3) ‘

9 1) 2 215 3 3ls 7
Tot. - Total Rating (Parents)

‘ 3. WHAT POSITIVE RESULTS FOR THE CHILD HAS THE HOME-BASED INSTRUCTION PROGRAM .
HAD, ACCORDING TO TEACHERS7 (Impacts Teachers)

x .
| T l | l B

‘ / i
1 1.5 ’ 2 / 2.5 3= ‘ 3.5 4

I/ -
Total Rating (Teachers)

207
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Home~ Faged Instruction

. ‘PARENT QUESTIONNAIRE: HOME-BASED INSTRUCTION SECTION -
I have used hints, ideas, or materials previded by the school to help my child learn at home.
(Answer questions below.) - _ S R
I have'NOT‘used hints, ideas, or materials provided by the school to help my child learn at :
home. (Please go on to next page.) : . :
HOW DO YOU FEEL ABOUT THE STATEMENTS BELOW? (Circle your choice.)
Strongly . Strongly . :
Agree - Agree Disagree Disagree ;
===="""""—"Ha&1ping my child learn
' «at home has:
fo 1. Improved her/his attitudes . 4 & 3 2 1
o toward Tearning. . -
w
= 2. Increased her/his attendance 4 - 3 2 1
- at school, ' - -
. 3. Made her/him more comfortable 4 3 . ) o2 : ]
with classwork. - '
4. 'Made her/him more comfortable 4 3 - 2 ]
with homework. B w
5. Helped her/him learn more. 4 ' 3 2 ]
) ‘ : . ) o
Total Ratings No. Items 5 Average Rating -~ oy
. . [
208 | S °
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T use-with their children at home.

- = === -TEACHER QUESTIONNAIRE: HOME-BASED INSTRUCTION SECTION

. I have, or the school has, provided hints, ideas, or materials for parents to use with their
~ childrenat home. (Answer-questions below.) o

I have NOT, and the school has NOT, provided hints, ideas, or materials for. parents to A‘}
(P1ease _go- to the next page.) ;T

| e SN
HOW DO YOU FEEL ABOUT THE STATEMENTS BELOW? (Circle your choicéxl\\

Strongly _ , Strong]y
: - Agree Agree Disagree Disagree
Parents' assistance to their e
children at home has: S T
‘ . T
1. Improved students’ .attitudes 4 3 2 1
toward learning. ——— STl
. ;\\‘\
2. .Increased students' 4. -3 2 1
attendance. ¢ : ,
3, Made students more -comfortable 4 3 2 1
with c]asswork. .
4. Made students more comfortable 4 3 2 1
with homework .,
_5; Helped students learn more. 4 3 2 1

Total Ratings . No. of Items 5 Average Rating

211
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. ‘ ' - ‘ Home- Ras2d Instruction

book Reference for "What Works: Successful Pr‘es'" relating to action steps.

VITAL INGREDIENTS CHECKLIST T e s
‘ s . .
, . o o ! HANDBOOK
VITAL INGREDIENT | v~ ACTION STEPS : o | REFERENCE :
‘PROVIDE ' Assign a -person(s) at the district or schoool level to be 3-VI
- : responsible for: : 4-HBI* .
‘| COORDINATION b BN
a. Organizing training workshops o _ R
"FOR ACTIVITIES b. Recruiting parents for workshops and home assignments -
c. Compiling lists of activities and materials for home use
d. Following-up on specific ass1gnment< .
e._Providing necessary support services. an,d.-fs.uppl:l;es,few_e,-.,4—---1 e
.4--—9 A : - . i “: .
«—- (Space for Local Action Steps) i
v . s . i )
L'o" | ASSESS NEEDS Assess (either formally or informally) student needs for ’ 5-VI
. . . . - *
v home-based instruction. . 6-HBI
p-] . .
= AND - _ ‘
RESOURCES Determine resources that can be used at home.
Deve]op home based instruction program based on s‘.uden't needs
and resources available. v
(Space for Local Action Steps) : »
SPECIFY AND % Prepare a written statement that def1nes the pagents role as ‘ - 7-VI
teachers of their own_children at home. .o e 9~HI* 01
COMMUNICATE , - —frd
) ' ' . Communicate parent roles 'to parents through media, pamphlets, . - 8-VI )
g 212 PARENT_ROLES . ; handbooks , meetings, etc,. ~ | 10-HBI* .
;HMGSp‘a.ce‘_for Local Action Steps) , 1 !
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VITAL &NGREDIENTS CHECKLIST

Yeme- Fused Instruetion

l ‘

: ~HANDBOOK - -t -~ —

/ i ~
| VITAL INGREDIENT i ACTION STEPS ) REFERENCE «
RECRUIT PARENT Use a Jériety of methods to inform parents of home-based ‘ 9-VI '
_instruction activities (for example, advertisements, meetings, 12-HBI*
- HOME events, workshopss -personal contacts).
| TEACHERS. : , ) - ‘
For certain programs; select and assign parents who arg . 10-VI .
- appropriate to participate in related activities (for example, 12-HBI*
remedial math home tutoring). v :
(Space for Local Action Steps) .
w i TRAIN ‘ Provide a variety of training activities for parents that: 11-VI :
— - - - *'
& PARENTS a. Demonstrate how to make and use materials. 14-HBI
= X b. Present a broad range of ideas on.how to help children.
c. Provide resources fbr trainees to use. . :
d. Emphasize the importance of communication between
parents and teachers.
(Spage for Local Action Steps) -
ESTABLISH Provide a variety of opportunities for teachers and parents to 13-VI
exchange ideas about home teaching activities.
COMMUNICATION ) . ‘ :
CHANNELS Give parents opportunities to express their feelings about 13-VI
participating in the home-based instruction program.. 16-HBI *
, (Space for Local Action Steps)

* Ha%ébpo Reference for "What Works: Successful Practices" relating to action step.
A

}
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e e L — - - - - — - = Home-mBz'se>1 Instruction £
5 ",: VITAL INGREDIENTS CHECKLIST j
— ’ , - o o o ~ | HanpBoOK ™ |
VITAL INGREDIENT \/ ACTION STEPS . RE§§RENCE
L SUPPORT Offer parents material serviges or suppTieé (such as child “ .ﬁé-VI
S ... careor transportation) that will make it easier for them J18-HBI* i
ONGOING ‘| "to attend-workshops-.and conferences. i °o
ACTIVITIES - —= — {
) Recognize and reward the efforts of parents who participate in ¢ i
‘home, teaching activities. ' i
g Establish procedures to monitor home activities that areé directly ‘;f 16-VI
related to particular skills being taught in class. ‘ i 19-HBI*
'3 Determine ways to evaluate the overall home teaching prog;:am F
@ for its strengths and weaknesses so that changes can be made o
T (Spacé for Local Action Steps) f;"\
* Handbook Reference for "What Works: Successful Practices" relating to action -s‘t'eg»*f
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_PROFILE WORKSHEET: INVOLVING PARENTS IN INSTRUCTION AT SCHOOL

The--Handbook (page 3-IS) -presents five .criteria for judging your success. at. ..
getting parents involved in instruction at school:

1.

School Instructional Aides.

-

Parent aides are present in most classrooms. A successful

parent aide program must -include more than one or two
parents. Since an overall goal is to help as many
children as possible and .get as many parents part1c1pat1ng
as possible, you should try to have parents involved in
all classrooms. This won"t always be possible, of course,
but it is .an ideal to. work toward.

Parent a1des instruct students. Aides may be assigned

many duties both inside and outside of the classroom.

"~ However, to maximize the benefits listed in the Handbook,

aides should participate in the actual instruction of
students in the classroom.

Aides collaborate reqularly with teachers about class- ;
room activities. Parents bring something special to .

the classroom: fluency in a language, familiarity with

children of different cultures, and ability to explain

ideas in a.particularly effective manner. They can be , i
valuable resources in determining what is taught to whom, o ’
in what manner, and at what pace. Parént aides need to

feel that they are part of the instructional process.

Teachers, in turn, can benefit from discussing their

plans with someone who is familiar yith the classroom

setting. Therefore, parent aides and teachers should

collaborate regularly to determine appropr1ate .

instructional strategies. )

The parent-a1de program has continuity. Although it is
possible for many parents to serve as aides for brief
periods of time, the quality of involvement is improved
with long-term participation. Students, teachers, and
parents must form stable relationships that continue over
a semester or school year. Students and teachers need

to know whom they can- expect to work with at any given
time. Parents nezd to-see the results of their efforts
to assist students and teachers. Thus, two or three: .
parents who work at prescribed times in each classroom
are preferable to many parents who periodically -come and -

go

The parent-aide program has impact. -Parent aides should

bring about benefits for the school. Students' achieve-

ment, attendance and attitude toward school should improve, o
as shou1d teachers' attitudes. Parents' ability-to help .
their own children should increase. Some effects may appear - . ‘

#-sA 22




School Instructional Atdes

. . quickly, others more graduaﬂy.K”But in any case, i
. ‘ successful parental involvement as instructional
' : aides-will have identifiable positive outcomes.

et

Judging the Status of Your‘Parent Aide Program

The qdestions that follow are based on the five criteria for success

: repeated above. Answer them here and then transfer your answers to the

corresponding scale on the Profile.

1. WHAT PERCENTAGE OF CLASSROOMS HAVE AT LEAST ONE PARENT WORKING AS. A
PAID OR VOLUNTEER AIDE? (% .Classrooms)

T T T T T T T T .|
« .0 10 20 30 40 50 60 - 70 80 90 100%

"\ . 2. WHAT PERCENTAGE OF TIME DOES THE AVERAGE PARENT AIDE SPEND ON
- . " INSTRUCTIONAL ACTIVITIES? (% Time on Instruction)

, — T T T 71T T T T TF T 1
. y -0 10 20 30 40 50 60 70 80 90 100%

3. WHAT PERCENTAGE OF PARENT AIDES COLLABORATE WITH CLASSROOM TEACHERS
IN PLANNING INSTRUCTIONAL STRATEGIES FOR CHILDREN? (% Planning Instruction)

4

I I R I |
0 10- 20 30 40 50 60 70 80 90 . 100%

N R A SR N N
|

- § \

L

4.

: WHAT PERCENTAGE OF PARENT AIDES WORK IN A CLASSROOM AT LEAST ONCE A
i
!
§

WEEK? (% Regular)

10 20 30 40 50 60 70 80 90 100% :

- 35l




. School Instructional Aides

To complete the next two ifemsd use the results from the School Instructional
Aides section of the Parent and Teacher questionnaires, following these steps:

1. Compute the AVERAGE RATING for each questionnaire.

Add all the ratings on a questionnaire. Write che total
at the bottom. Divide the total you just got by the
number of items. Write that number--the Average Rating--

‘at the bottom.

2. Compute the TOTAL RATINGS for all questionnaires.

b. Count the number of Parent Questionnaires.-

c. Divide TOTAL.by NO. QUESTIONNAIRES.

a. Add all Parent Questionnaire Average Ratings. TOTAL:

NO. QUESTIONNAIRES:

TOTAL RATING:
(Parents’)-

\\

a. Add all Teacher Questionnaire Average Ratings .TOTAL:

b. Count the number of Teacher Questionnaires. NO. QUESTIONNAIRES:

c. Divide TOTAL by NO. QUESTIONNAIRES.

-~ "

TOTAL RATING:
(Teachers)

4. WHAT IMPACTS HAS THE PARENT AIDE PROGRAM HAD, ACCORDING TO PARENTS?

(Impacts: Parents)

4 N

[Tr Tt [ r rrrr 1 1! I L RN AL
1 . 1.5 2 2.5 3 3.5
Co Total Rating (Parents)
5. 'WHAT IMPACTS HAS THE PARENT AIDE PROGRAM HAD, ACCORDING TO
TEACHERS? (Impacts: Teachers) .
rUTaoT IS L L T B ) ; | T T 1 ] . r*' T T 1]
‘ 3 3.5 4

1 1.5 2 ‘ 2.5
K Total Rating (Teachers)
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‘ . " _ - . School Instructional Aides , ‘

- ~

PARENT-QUESTIONNAIRE{ _SCHOOL INSTRUCTIONAL AIDES SECTION ' :

e

I have worked in- the classroom: As a paid aide____ . As a volunteer . . (Answer the questions below.) ;

I have not worked in the classroom as a paid aide or volunteer.

Y

HOW DO YOU FEEL ABOUT THE STATEMENTS BELOW? (Circle your choice.)

Strongly - . _Strongly . ’
Agree Agree . - Di'sagree ) Disagree . . ,4
1. Working as an instructional aide has made 4 3 2 1 1
me more knowledgeable about the school's :
educational program. _ .
.2. Working as an instructional aide has . 4 . 3 2 - o] ﬂ
helped me grow as an individual. . j
‘3. My suggestions about instructional activities 4 3 2 . ‘
have led to some changes in instruction in : . - .
"the classroom or school. , . :
Parent participation-as instructional aides has:
4. Tended to improve students' attitudes toward 4 : 3 2 ]
school. . a
5. Helped students learn. V 4 ‘ 3 ' 2 \ 1 ’
- 6. Helped teachers in their teaching. ) 4 3 z N

Total Ratings: _ No. of Items: 6 Avcrage Rating:
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HOW DO YOU FEEL ABOUT THE STATEMENTS BELOW? (Circle your choice.)

[+]

-

- ) ‘ ' 1
TEACHER QUESTIONNAIRE: SCHOOL'INSTRUCTIONAL AIDES SECTION

__ I have had pqrents~working‘inihy classroom: As péid,aides

(Aﬁswer the questions—below).

Parent Participation as Instructional Aides
has:. )

1.

Helped me to be more respohsive‘to‘the

-individual needs of students.

Helped me achieve my instructional goals.

Tended to improve students' attitudes
toward school.

Helped students to learn.

Improved the general educational .climate
within the scﬂoo]. :

Helped parents become more knowledgeable
about the school's educational program.

Led to some changes in instruction as a
result of parent aides' suggestions.

-

Total Rating

Strongly
Agree

& » % o

“Agree

I have not ‘had pargnté working in my classroom as paid aides or volunteers.

. of Items

P

School Instructionaé Aidéé’

Disagree

—

As volunteers

Strongly
. Disagrge

Average Rating

| | '
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VITAL INGREDIENTS CHECKLIST °
LA

‘ , School Instructional Aides .

‘VITAL INGREDIENT

ACTION STEPS

HANDBOOK "
REFERENCE ,

b3

L

- aide program. T -

.|'PROVI DE Assign a person(s) at the district or schoo] level to be 3-vI .
| ' résponsible for: 5-IS*
COORDINATION a. Recruiting oarent aides
. b. Matching parents' talents and avai]ab111ty
FOR ACTIVITIES with teachers' needs.
c. Provid1ng necessany support services and supplies.
. (Space for Local Action Steps)
ASSESS NEEDS Assess (either forma]lyfor informally) teachers' needs for 5-VI "
instructional assistance. 7-15*
AND
1 RESOURCES Assess (either formally or informally) parents' interest, 5-VI
: skills, and availability. 7-1s*
Use the findings from both assessments to organize the'parent 5-VI*
: 8-1S

(Space for Local Action Steps)

* Handbook reference for "What Works:

Successful Practices" relating to the Action Step.
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School Instructional. Aides

b

. . M e . - _ e \; |

I : N VITAL INGREDIENTS CHECKLIST . ;

| - = -

i. ' o | HanDBOOK :;

[ | VITAL INGREDIENT \///. . ACTION STEP _ "~ REFERENCE - :

— S - - . ‘ N 1

, A :

} . SPECIFY AND Prepare a written statement that deflnes specific -rales, 7-VI -~ L.

. K tasks, -and 1nstruct1ona] duties for parent aides. o . 9-1s - y

COMMUNICATE ‘ . _ 1 10-1S* -

N . PARENT ROLES . - L I : B

LT ‘ ' Involve parents, teachers, and administrators in defining ¢ | 7-vi

aides' roles.

o>

5 ‘ . . Communicate the agreed-upon role to parents and teachers “ 8-VI

7 through pamphlets, handbooks, conferences, etc. 10-1S . -
i . 11-1S* ;
s gl Hlak in that the role i pon by ~] &
= ake certain that the role statement is agreed. upon by - 8-VI |
§§ interested parents, staff, and administrators.- - 10-1S* '
-~ — — S - ° '/,1
Have individual teachers and parent aides meet to agree upon ’ { 9-Is . - R

the aides' specific role in each classroom ¢ ) 10-IS**

differentiate the duties and responsibilities of each so that
it is. clear why some are paid. and others are not. A

. (Space for Local Action Steps) *,

If the program includes both paid and volunteer.parent aides, J/~ 12-1S

t -

. 230
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VITAL INGREDIENTS CHECKLIST

<

School Instructional Aides ‘

| - HanpBoOK

WYS-LY

How to determine appropriate activities for aides.
How to plan an aide's time in the classroom.
How to monitor aide's work.

o0 oo

~ " How to communicate effectively with aides.

VITAL -INGREDIENT | v/ " ACTION STEPS REFERENCE |
RECRUIT, SELECT Provide a variety of opportunities for parents of diverse’ 9-VI
: : . interests, skills, and availability to participate in-the 12=1S° .
AND ASSIGN school.. ’ : < 13=15*
| PARENT AIDES . ” —
i Use a variety of methods to inform parents of opportunities . 9-VI
in the school (for example, principal and staff recc menda- 12-1S
tions, telephone .contacts, notices sent home, local 13-1S*
\ advertising, etc.) . .
Develop ways for selecting and assigning parents to particufar 10-VI .
.classrooms for particular duties. 15-1S* .
1 (Space for Local Action Steps) ”
TRAIN PARENTS . Provide preservice and inservice tréiﬁing for parent aides 17-1S
¢ on: l : : - 18-Is*
AND STAFF a. Aides' overall responsibilities in the classroom.
b. School rules and procedures.
c. Specific teaching technigues.
d. Classroom management practices.
Provide preservice and inservice training for teachers on:. }g-IS*
‘ -1S

.~ a

* Handbook neferénce‘fqr "What Works: Successful Practices" relating to the Action Step.

S




School Instructional Aidbé

v

VITAL INGREDIENTS CHECKLIST

<

, ' ’ ' | HaNDBOOK
| VITAL INGREDIENT v ACTION STEPS t- REFERENCE
TRAIN PARENTS Schedu]e at least some training sessions that a]]ow parents 12-VI
) and staff to work together.
-’| AND STAFF
“(Continued) 1. Survey parents and teachers to schedule training at times that - 17-18.
: - ““are convenierft to everyone.
Plan training on- the basis of formal or informal assessments " 11-VI
. of teacher and parent needs.. \
‘Evaluate the training and use these eva]uat1ons to plan future S 12-vI
training.
(Space for Local Action Steps) . -
ESTABLISH Develop communicatidn channels between the district/school and 13-VI
- . J{ aides to keep aides informed of district policies and events, 20-1S
' COMMUUICATION inservice training opportunities, and job openings.
CHANNELS , Act1ve1y promote regular meetings and other forms of commun1cat1on " T3:VI
4 between teachers and aides. 20-1IS
. Actively promote regular meetings and other forms of communication 14-VI
among aides. \ 22-1S*
(Space for Local Action Steps) )é\ %
’ \ ’ 1A

* Handbook reference for

-

"What Works,: Successful Practices” relating to‘the Action Step.
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‘ School Instructional Aides’ .

7

WYS-et

. in order to demonstrate its importance and to tell whether assign-.

ments for aides need to be revised, whether more or fewer .aides are
needed, and whether those aides -and teache+- already in the program
think it worthwhile. | :

® VITAL INGREDIENTS CHECKLIST
) . |/ anosook |
VITAL INGREDIENT ACTION STEPS - "REFERENCE }.
SUPPORT Offer parents material services or supp1ies'(such as transportation 15-VI 1
reimbursements or babysitting) that will make it easier for them 23-1s* -
ONGOING to work as aides. .
ACTIVITIES — - =
Recognize and reward the instructional contributions of individual 15-v1 =~ |
parent aides. < 23-1S* |
‘Establish procedures for carefully monitoring the parent«aide'progrém, 16-VI*
24-1S

o

(Space. for Local Action Steps)

* Handbook reference. for "What Works: Successful Practices” re1$ting to thé Action Step.
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:PARENTAL INVOLVEMENT PLANNING FORM

‘GOALS | . OBJECTIVES - TARGET COMPLETION = |
(PROFILE) (VITAL INGREDIENTS/ACTION STEPS)  TASKS | DATES. :
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. Advisory Groups

PROFILE WORKSHEET: INVOLVING PARENTS IN ADVISORY GROUPS

T 1nvo1vement of your adv1sory group in the schoo1

The Handbook (page.Z-PAG) presents three criteria for judging the successful

1. The parent adv1sory group gets 1nvo]ved in s1gn1f1cant
school-related areas.. A parent advisory group ought to
participate in mak1ng important decisions. Our study
showed that the most act1ve groups: helped make decisions
about: (1) curriculum, or what instructional services

“are offered to students, (2) the budget, or how funds are
a]]ocated (3) personnel, or who provides educational
services to students; and (4) parent activities, or how
parents. are to participate in schools.

This involvement occurs regularly. The parent advisory

_group contributes regularly to_decisions:on educational

matters. For example, a one-time screening of paid aide
applications is not considered successful involvement.

A group should be meeting periodically to-diScuss issues

" and to make recommendat1ons to decision makers.

This 1nvo1vement has impact. Parent adv1sory group
, recommendations are Tistened to and, on occasion, lead to
' action.. In other words, there should be some~évidence.
that the group's advice has actua]]y influenced decisions
made by district or school staff

Judging the Status of Your Parent Aduisorerroup

The questions that fd]]ow are based on these three criteria and ask you to
Judge the role that your advisory group plays in each of the four decision
areas Tisted in the first criterion.

~

When answerikg each question, think about the decisions that have been

made in the schoo] or d1str1ct over.the past year in an area. Then decide
how you would desGribe your adv1sory group's role in most of those decisions.
Use these definitions to help decide where you would place your advisory

group on a continuum from "no involvement" to "major involvement" in
school or district decisions.
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No Involvement The advisory group was not even informed about
activities in a given area, .and was never asked
to advise on any dec1s1ons that were made in

that .area. !
L Informed only "The advisory group was kept informed- about
o -~ _ activities in the area, but was not asked for
RS any adv1ce * -
Minor ndTe The adv;sory g}oup was "asked" for advice about

decisions, but fbr the most part it went along
with staff recommendations, with little discussion .

;ﬁ;y¥~ . ”~or advice being offered.
Major role The advisory_group gave advice that was regularly

heeded by school or district dec151on makers.
The group was an 1mportant part of the overa11 s
decision process in the area. R

11 WHAT ROLE DOES YOUR ADVISORY GROUP PLAY IN DECISIONS ABOUT CURRICULUM OR .

" INSTRUCTIONAL SERVICES TO.BE OFFERED TO STUDENTS? (Role: Curriculumy .
l T T i T ] ] ' T T I ‘II'V:
No . Informed Minor Major . '

-

Involvement Only ‘ Role o Role

2. WHAT ROLE DOES YOUR ADVISORY GROUP PLAY IN DECISIONS ABOUT THE BUDGET OR *
HOW MONEY WILL BE SPENT (OTHER THAN ITS OWN BUDGET)7 ~(Role: Budget)

] l I ; T s T T ]
No . . Informed Minor Major -
Involvement Only Role Role
3. WHAT ROLE DOES YOUR ADVISORY ‘GROUP PLAY IN DECISIONS.-ABOUT PERSONMEL?
(Role: Personnel)

l T L l 1 T ' T T T '
No Informed Minor Major
"~ Involvement Only Role Role.
‘ ]

4. WHAT ROLE DOES YOUR ADVISORY GROUP PLAY IN DECISIONS ABOUT PARENT ACTIVITIES?

(Role: Parent Activities) . E

| T T T [ - 1 - | T T T | . :

No : Informed =~ .. . Minor - Major _ :
‘Involvement - Only 240 Role Role

46-SAM
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.- VITAL INGREDIENTS CHECKLIST

Advisory Groups

.
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HANDBOOK
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N
|

VITAL iﬁﬁREb}ENT 1 ACTION STEPS REFERENCE
PROVIDE Give someone authority: and responsibility for seeing that: 13-V :
CObRDINATION a. .parent members are recruited or elected - 4-PAG*

IRl . b. the advisory group receives training /
FOR T ¢, -meeting logistics are satisfied L

d. the advisory group receives needed support
ACTIVITIES ' ‘ ‘ _ N
-ff Y {Space for local action steps) .
| “ASSESS Conduct an assessment to determine decision areas for - 5-VI
advisory group involvement. 6- PAG*
NEEDS : : .
AND Survey parent membgrs to identify related skills and experience. 5-VL
. - . 7- PAG¥
RESOURCES - .
(Space for local action steps) } -
SPECIFY AND Involve parents and staff in defining roles for the advisory 7-VI'\‘ ‘
group. 8-PAG
COMMUNICATE 9-PAG*
. - - . ‘ -
' 'LQPVISORY ‘ Inform parents and staff of the roles to be played by the 8-Vl
fakouﬁ ) advisory group. 10-PAG*

) - - .{; — / - .

ROL S\ (Space for 1océJ action steps) ///

* Handﬂbgk Reference for

Y

"What Works: Successful Practices” re]ating-to the Actioh §¥eg§. .
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VITAL INGREDIENT ACTION STEPS ’ | reFEreNcE |
= I - ' ‘ — ' ‘ —
| "RECRUIT: Use a variety of techniques to interest parents in serving T
T e . on the advisory group. - 12-PAG.
- 'AND"(SELECT PN . x o . 13-PAG*
 PARENT ’ - —
o App]y a process systemat1ca11y to select parents for the: 10-VI' -
MEMBERS- , adv1sory group » R ]4 PAG* | ..
) - - (Space for local action steps)
TRAIN ‘ ‘}_ Prov1de training to the advisory group on the subJect matter 11-VI
S . for decisions, and on group processes. 16-PAG
|- PARENTS AND : T~ 17-PAG*
“STAFF T '
(Space for .local action steps)
ESTABLISH Put- into practice techniques for communication among advisory 13-VI
nd ‘ ) _group members;, and between the advisory group and the school. 19-PAG
COMMUNICATION , 20- PAG*
CHANNELS : = | . y !
(Space for local action steps) ! :
* Handbook Reference for "What Works: Successful Practices" relating to the Action Stepst.
. 1




Admsory uroups

| - e o " HANDBOOK
- VITAL INGREDIENT N © ACTION STEPS : / REFERENCE

L

SUPPORT ONGOING = | _ . Provide ‘services and supplies that the advisory group needs ) :‘1‘5-V,I
. . . to funct1on effecti ve1y , . - 23-PAG*
| ACTIVITIES S _ . . : - \ ' R

Es
“«

4

Momtor the advisory group to verify that it is succeedmg
1n meeting. its objectives.

!
LN . - - v
ey - b

(Space for local action steps)

* Handbook Reference for "What Works: " Successful Practices® relating to th\e\Aqf:ion Steps.
e :
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This part of the handbook is intended to help you get as. much information
and assistance as possible as you fashion meaningful parental involvement

in your district. The resources discussed fall into three major. ategories:
reading materials, forms/documents, and people. The first section| of the
Resource Guide presents reading materialé and forms/documents that\have
_been used with success in organizing parental involvement activitieF. The
second section describes a set of procedures for locating people who can
provides services in the areas of traininé and technical assistance. Each

section is preceded by its own brief introduction.

&




BIBLIOGRAPHY/RESOURCE INDEX

The .following section contains a Bibliography and Resource Index of per-
tinent books and selected materials that can be used to assist school — — —
administrators in developing parent_involvement programs. This sectioﬁ\a1so
) _gﬂ»,gpntajns—eopies~of’§5ﬁ51§_?brms that we thought would be useful, for example,
when- organizing a new volunteer program or conducting an advisory group
survey. -Although these materials were not used in the preparation of the
preceding Handbook chapters, we feel that they can contribute to coordinating
successful practices in the area of parental involvement. /
For your convéﬁignce, the reference materials have been divided into maj%r i
categories. The Bibliography sources are listed first, followed by the ;
Resource-materials and sample forms. : . /

———

/
. ‘/
- HOME-SCHOOL RELATIONSHIPS (material that deals with developing
positive interpersonal relations between parents and school
personnel) . !

- SCHOOL. SUPPORT (resource material * that offers ways for schools
to obtain support’ from parents for their operations, /such as
fund raising) ) /

/

- PARENT EDUCATION (information concerning educational programs
or books that can teach parents about parent-chi]dz@e]ations,
parenting skills, health and nutrition, etc.) :

- HOME-BASED- INSTRUCTION (ideas that parents can-usé to help
. their children learn at home) /

/

- INSTRUCTION AT SCHOOL (materials for aides and volunteers who
work -with children in the classroom) .

- ADVISORY GROUPS (materials related to the organization of
) parent advisory groups, suggested advisory group-activities,
’ and information concerning involvement of parenﬁs)

- SUPPLEMENTARY MATERIAL FOR STAFF (additional information per-
taining to parent involvement that may be of interest to
school and district staff) .
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y < [ Howe-scrooL RELATIONSHIPS | ¢ <3

BIBLIOGRAPHY e~y
TITLE: School-Community,Interaction:
AUTHOR: . Richard . Saxe I
* " PUBLISHER: McCutchan Publishing Corporation

Berkeley, California: 1975

MAJOR IDEAS: The purpose of this book is to describe changes in school-
' community interaction and- to suggest appropriate responses

by educators in general, and administrators in particular.
This is done by addressing the problems of school-community
interaction. The book may be used by a group interested in
school-community interaction or by staff who wish to supple-
ment or validate the central ideas presented in the individual
chapters by performing some of the suggested activities at
the ends of the chapters. The suggested activities are
listed as ways of testing the author's concepts against the
real, specific school-community interaction in the several
areas available for study by readers. Some topics covered
in the book include: Community Relations: Semantics, p. 5;
School District Organization, Bureaucracy and Schools, p. 17;

Educators’ Opinions of Community Relations, p. 33; Determining .
Community Resources, p. 1413 Two-lay Communication, p. 163;
. On Citizen Participation, p. 229. Appropriate for staff. ‘
- ~ {265 pages.)—- - L L

= —

TITLE: Planning and Implementing parent/Community Involvement into
the Instructional Nelivery System: Proceedings from a
Parent/Community Involvement Conference ‘

€

AUTHOR : Charles Barletta, Rober Boger; Lawrence Lezotte and
BetR Hull, Editors :

- PUBLISHER: The Midwest Teacher Corps Network
1 East Lansing, Michigan: 1978
MAIN IDEAS: This book contains documentation .of the proceedings from a —

parent/Community Involvement Conference sponsored by the
Midwest Teacher Corps Network of Michigan State University
which brought together six of the Parent/Community Models
which are recognized as excéllent examples of home/school
cooperation. These models were designed to help both

T ) teachers and parents to work more effeqtive1y with thé

“child.._Contents include: Systematic Use of Human Resources:

Structured~Tutoring, p. 24; Preparing gducators for Parent :
Involvement, p. 4475-Parents are Teacheqs Too, p. 52; n
Community Involvement Activdities: Research into Action, p. 12. .
Appropriate for staff and parents. (104 pages, Bibliography
included.) .

. ) ;
----- - 231 o
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PUBLISHER:

CTITLE:
AUTHOR:
'PUBLISHER:,

; ‘ MAJOR IDEAS:

TITLE:

AUTHOR:
PUBLISHER:

MAJOR IDEAS :

MAJOR IDEAS:

?“"II’ TITLE:
-  AUTHOR:

Bui]digg Effective Homl-Schoo} Re]ationshjps
Ira J. Gordon and—Wi]Ti&m F. Breivogel, Editors

Al]yn‘and‘Bacon} Inc. . \

—Bostod,.M§§swxn 1976

The. aim of this bodk is to offer practical suggestions in

- which "social people® and!|parents can work together for

the enhancement of the ledrning of children. Discussions

focus on: Toward a Home-School Partnership Program, p. 13
Training for Home Visitations, p. 53; Home Learning Activities '
for Children, p. 130; Desijning an Evaluation for Home-School
rograms, p. 149. Appropriate for staff and parents.

(239 pages; Bibliography included.) ‘

Y

Teachers and Parents: A Guide to Instruction and Cooperation

Robert B. Rutherford, Jr. and%Eugene Edgar

Allyn and Bacon, Inc.
Boston, Mass.: 1979 \ .
The book describes systematic procedures that teachers can
follow when dealing with those {student problems best
addressed through cooperative efforts with parents. It
provides a rationale for teacher-parent cooperative endeavors
and offers specific techniques for interacting with parents
in various situations--all designed to enhance the effective-
ness of teachers and parents in yorkinngith each other and
in dealing with. the -children for\whom they share responsi-
bitity. Section discussions include: Exchange of Information,
p. 3; Teacher-Parent Cooperation, p. 19; Interpersonal Commun-
ication Skills, p.977. Appropriate for staff. (254 rages.)
. ' ‘ J

——— \
School, Family and Neighborhood: The Theory and Practice
of School-Community Relations

Eugene Litwak and Henry J. Meyer - T~
Columbia:University Press

New York: 1974 .

The book offers guidelines to practitiioners concerned with
local school-community relations of educational institutions.
Practical suggestions are offered, sometimes in prescriptive
language as proposals for action rather than as rules. The

two sections of the book include: Part One, Schoo1-Community
Relations: Theoretical Framework, and|Part Two, Mechanisms

or Linking School and Community. Appropriate for staff.
300 pages. R




TITLE:
AUTHOR::
PUBLISHER:

TITLE:

AUTHOR:
PUBLISHER“

~ Parker Publishing Company, Inc.

MAJOR IDEAS:

) (fynthia Wallat and gichard, Goldman . ‘

~~Columbus;-Ohios 1979 . . _ | -
MAJOR IDEAS:

101 Pupii/Parent/Teacher Situations and How to Handle Them o ’

‘P? Susan Mamchak and Steven R.. Mamchak

West Nyack, New York: 1980

This book contains 101 of the most chalienging situations
faced by teachers in their dealings with students, parents,
and even other teachers. In each case a corrective action
is given, and in many cases, more than one. - They are
courses of action that are educationally sound, ultimately
effecfive, and specifically designed to prevent recurrence
in the future. Subject topics include: -Communicating
with the Non-Involved Parent, p. 70; Methods of Dea11ng
with the Hostile Parent, p. 77 Inv01v1ng Parents in
D1sc1p11nary Decisions, p. 96; Getting Parents to Participate
in Academic Actions, p. 104, Appropriate for staff.

(225 pages.) ‘

Home/School/Community Interaction: What We Know and Why

We Don't Know More

Charles E. Merrill Publishing Co.

et m v e

This book is intended as a gu1de a manual of refé?ence or

a set of working tools for parents, educators, and students

who intend to contribute their services to educat1ona1 con-

cerns. It provides a summation of what the authors knpw

about the development of school/community communication and

a, guide to future ventures which recognize the school’s

capacity for positive contributions to society. The book

contains descriptions of successful home/school programs,

parent education programs, advice articls, and references

to inexpensive information sources. These may serve as

the focus of class or group discussions. Data from research
studies are also included to convince the reader of the

importance of school-community communication. Topics of
.discussion include: Parents as Educators, p. 129; .
Parents as Contributors to Decision Making, p. 129 - T
Appropriate for staff. (232 pages; B1b]1ography Tncluded ¥y




: . \ TITLE: - Elementary Teachers Guide to Working with Parents
AUTHOR: Helen. Heffernan aﬁd‘Vivian Edmiston Todd

. PUBLISHER: Parker Publishing Company, Inc.
West Nyack, New York: 1969

MAJOR IDEAS: This book presents various techniques that make for good N
-————— —rapport—between-school and parents. Topics include: '
| Developing the Basis for a Conference, p. 19; Bujlding an
Effective Rapport with Parents, p. 35; Securing Parental
Involvement, p. 133; Developing Program Innovations, p. 155;
_Preparing School Personnel for Parent Conferences, p. 185.
Appropriate for staff. (210 pages.)

TITLE: ‘ Between Parent and School

] Ex ~ » .
AUTHOR: " Murray M. Kappelman, M.D. and Paul R. Ackerman, Ph.D.
PUBLISHER: The Dial Press/James Wade

New York, New York: 1977

underestimate their impact upon the school system when
ultimately change for the specific child has to occur at -
the local school level. Each child will be helped only when $fgf”i
there is sufficient rapport and understanding between parent;
teacher, and school. This teamwork, geared toward creating
—— - — - -a-flexible-school..en¥ironment that can adjust-to every child,
should be the ultimate goal of parent, school, and system. - —-——
To enter this team, the parent must know what ‘the other :
members do in their -jobs, what their expectations. and
- objectives are, agg#hoW’%he team as a whole  can best be\
utilized in_the-School setting. In addition, the bdok !
poiq§§?out'that parents must understand his/her'own‘chi]ﬂ,-
__the special problems and possible -solutions, the alternate
- -7 routes to maximum education, and the options for the future.
- Part I, The Insiders; talks about the role and function of
T . the school staff; Part II, Children, focuses on the spécial
e learning problems of the child; and Part III, Parent Power,
-7 presents ways in which parents can serve as advocates to
) their child's education needs. Appropriate for parents.
- (296 pages; Resource list for parents included.)

T ‘ ‘ MAJOR IDEAS: The major focus of this book is to state that parents often




TITLE:
" AUTHOR:
- PUBLISHER:

s

MAJOR IDEAS:

-—more.

Working Together: A Guide to Parent Involvement

. ‘ R
Anthon»/s. Coletta, Ph.D. \///

Humanibs Limited
Atlanta, Georgia: 1977

renewing the sense of tfust between home and school and

creating ‘a partnershi p’basd on clear commun1cat1on/and

rec1proc1ty In t ¢ best sense of the térm, this textf /

envisions parents/ané teachers "working together;/once
/ -

'/ ‘ |
The concepts present:j/throughOLt this book are a1med/é% / g

A

/;

6-Rgs.G.




=’ PUBLISHER:

TITLE:
MAJOR IDEA:

- PUBLISHER:
ii‘ll" TITLE:

AUTHOR:
COMMENTS :

TITLE:

MAJOR IDEA:

s

" [ HOME-SCHOOL RELATIONSHIPS
RESOURCE MATERTALS

Moreno Educational Company s "\
7050 Belle Glade Lane \
San Diego, CA 92119 , N

quents--Your Invo1vement‘Can Help Your Chi1d

" The Flexible Learning System, "Communicating and Working

PUBLISHER: -

~and Texas Education Agency -

SAustin,TX . . . L T
Program Handbook: Parent-School-Community Involvement and

Parent Education - , ]
This handbook contains a variety of suggestions on how to f
pull together the parents, the school, and the community. °
It gives many specific examples of activities.

s e

The author shows the value of parental involvement in the
child's school. He gives helpful hints on how parents \

can get to know-the school personnel -and vice versa. \\
This illustrated 32-page booklet givées step-by-step |

methods _for helping parents become interested and in-
volved in school activities. Written in Spanish and ) \\
English. . Y

Far West Laboratory

San Francisco, CA
g™

with Parents™ ,
Margaret Robinson s

Available through ERIC #ED 129 456.

- -

Southwest Educational Development Lab-
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D © -7 i~ 4 Home-School Relationships (Cont'd)

3 - . ¢ ] T ‘ 2
PUBLISHER: National Committee for Citizens in Education .
i Wilde Lake Village Green, Suite 410 :
Columbia, MD 21044 : 7
TITLE: . Single Parents and the Public Schools: How the Partnership
Works : )

MAJOR IDEA: This 77-page paper discusses programs and policies that
. schools have that are responsive to single parent families.
. Included are suggestions for parents, and suggestions for
- schools. $3 25. ™

> -~

"PUBLISHER: National School Public Relations Association
i Washington, -D.C.

TITLE: Working with Parents (A Guide for Classroom Teachers apd
Other'Educators : ‘

MAJOR IDEA: This brochure has practical suggestions for teachers, on how
to contact parents, how to talk to parents about a variety
of top1cc Very helpful to elementary and sécondary teachers,
. and gives ideas to the parent.coordinator for working more

effectively with parents. ~ * . ‘

. N P e *

PUBLISHER: National C1ear1nghouse for Bilingual Educat1on
1300 Wilson Blvd., Suite B2-11 . '
Ross1yn, VA 22209 .

> ~ o

TITLE: Working With The Bilingual Community

P

MAJOR IDEA: . An anthology of papers d1scuss1ng the importance of parent
and community. 1nvo'lvement inbilingual -education programs.
90pp.  $4.50. .

‘TITLE: NSBA B1b11ography on Multicultural Educat1on

AUTHOR: " Jack Levy

’ . N
MAJOR IDEA: Lists books, films, and television programs designed “to
' help educators promote intercultural tolerance. .
49pp $4.90, . ST e

&
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\ Y " BIBLIOGRAPHY
¥ \ »

, { v )
- TITLEY l Organizing School Volunteer Programs ;
' AUTHOR:- . Barbara‘Carter and Gloria Dappér ;
PUBLISHER: -~ Citation Press ‘ Y
’ X New York: 1974 I ) ' .
. MAJOR IDEAS: OﬁtIines how to develop an efficient and innovative volunteer ?J/;E

program in the schools. Discusses organizational recruitment
- and ‘screening of volunteers, providing orientation and N
training, serving as liaison between the schools and the
.volunteers, initiating new programs and services, providing
in-service training worksheps, searching for funding and
coordinating efforts with other organizations in the e

e . community. Appropriate for staff. (162 pages.)

: TITLE: -Parent Volunteer Programs in Early Childhood Education: C
‘ A Practical Guide ‘
AUTHOR: Henry C. Brook III . o AR
: PUBLISHER: .~ Linnef Books > | ;o
§ Hamden, Conn.: 1976 ’ ] 2
| . T « \ o

MAJOR IDEAS: This. is a practical resource book for parents, teachers,

librarians, and administrators--now involved, or considering,
bacoming involved, in"a_parent volunteer program. Includes
i . séctions discussing: Orientation Information for Parent
— V01unteensT«pT~56§£@gtendance Records, p. 59; Volunteer ' §
—_— Information,=~p.“B0; Library Publications,:;p. 61; Parent
: Coordinator Job Description,-p.-63;.and other staff job
. descriptions (i.e., secretarial, grounds supervisor, clerk), = - -
p. 68-72; Volunteer Self-Education, p. 7% Supervisor :
Evaluation of the Volunteer, p. 92.  Book provides excellent
models of questionnaires, evaluation forms, parent award
designs, cover letters to parents, volunteer record of
attendance, job descriptions, program library publications
. .- list, etc. -Appropriate for staff. (114 pages; B,
.- * Bibliography included.)
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PUBLISHER:

TITLE:

‘PUBLISHER:

TITLE:
. AUTHOR:

PUBLISHER:

- iy induiutdAmta)
~ ‘. \
\

 TITLE:

National Committee for Citizens in Education
Wilde Lake Village Green, Suite 410
Columbia, MD 21044

*

SCHOOL SUPPORT ,
RESOURCE MATERIAL ~ L.

Fund Ra1s1ng by Parent/C1t1zen Groups N

MAJOR IDEA: A step-Bg-step guide to fund-ra1s1ng act1v1t1es. _Takes

. Sources of, support to the development ¢f a “fund raising

" tax~-exempt o

. MAJOR IDEA:

+ Schools, and Suggested Volunteer. A1ds '\\
v MAJOR IDEA:

parents nd citizens through the basics, from 1dent1fy1nq .
plan. Tellks how tq handle follow-up and cultivate donors,
includes sa g]e proposals, suggestions on how to form a .
ganization, tips on reporting back to donors.
(52pp’ $2 50 )\
) \

N

Vo1unteers TQ Public Schools : O
Houston, TX \ ' ‘ :

Vo]unteers in Public St hoo]s (VIPS) Handbook

N\
N

Houston Pub11c Schoo]s C .

N~
This handbook summarizes the\ Houston vo1unueer program--
its history, gu1de11nes for volunteers and schoo] staff
members, guidelines ¥cr human r§1at1ons "It also describes

each Vo1unteer provpr’ as well procedures and policies.
Tl R st s e

Los Ange]es C1ty Unified School
District Volunteer and Tutorial Programs
Los Angetes, CA . \\\\

How To Organ1ze A School Volunteer Program in Ind1v1dua1

/////

The book]et conta1ns suggest1ons for organizing a program.
Some of the samp]e forms might be very helpful.

¢

259
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MAJOR IDEA:

- TITLE:
MAJOR IDEA:
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TITLE:

MAJOR IDEA:

i

[4

TITLE:
MAJOR IDEA:
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j ‘ } School Support (Cont'd)

e

. [ . :
. 3‘ ‘, v g/ N H\
National School Volunteer Prognamﬂ Ich - :
300 North-Washington Street ) /

Alexandria, VA 22314 //

-- f R
N .

and Education

Partners for thg Eighties: Business

This is & compendium of 24 outstanding models of local
partnerships between' the business community and the schools.
Models include: ..adopt-a-school, méntor, community resource
and inte[nship‘programs. Order #P-4. $5.00

~

------ . \

\

~Partner! for the Eighties: Handbook for %eachers

9 . ‘
A 24-pége handbook for teacher; who work with school
vo]ung ers or who want to leann effective management

techn?ques for school volunteer involvement. Order #P-5.

$2.75

Scth: Volunteer Programs: Lvery;hing'You Need To Know To
Stayt Or Improve Your. Program

This book includes tips foq/setting up a district-wide g
program, recruiting, orienting, training, working with o
teachers, maintaining voluhteer morale, and evaluating

g program. Sample forms are included.. Order #P-4.

Schoo]-Vo]untéer Programs

(15 mihutes, s]ide-tapeZpresentation)

Shows Now organized school volunteer programs tap the
resources of the community to provide extra help for
teachers, and students,?and in the process, volunteers
become bridges to the community. Order #ST-400.
(Rental - $15.60/month.)

\\ -j-:-; . f_ \ ”.i

Toward A More Caring éocietx_ T

-

(12 minutesx slide-tape presentation) ‘

A documentary of the/ former First Lady, Rosalynn Carter's
visit to the\school volunteer .program of Springfield, MA.
This presentation is excellent for recruiting and orientation
of volunteers\and for recognition events. Order #ST-500.
(Rental - $15.00/month.)

\|
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PUBLISHER:

TITLE:

MAJOR IDEA:

PUBLISHER:

-~

TITLE: -
AUTHOR:

MAJOR IDEA:

PUBLISHER:

TITLE:
AUTHOR:

MAJOR IDEA:

The Home and -School Institute, Inc.
1707 H Street, NW
Washington, D.C. 20006

101 Activities for Building More Effective School-
Commun1ity Invonement \ 0

Reaching the Neighborhood Parent

This is a guide for parental involvement in the PTA and
other community activities, focusing on interpersonal
?2111s)and‘locating available community resources.

8.00 * a '

N

National School Volunteer Program
(of the Public Education Association)
New York, NY

Anna W. M._No]f, Adele B. TunfEk\ .

.This brochure suggests ways to contact parents; it attacks

myths about minority group parents; and. it discusses ways
to talk to parents; it describes successful parent’ groups
in Detroit, Philadelphia, Cleveland, and NeW- York.

-

Des Moines Area Community College
Des Moines, Iowa

Your Volunteer Program J

Mary T. Swanson _.

This is a good handbook for a general volunteer program.
It is especially helpful in areas on promoting volunteer
programs and recruiting and keeping-volunteers. It also
has a good bibliography on many topics.

DO
<
ot
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Pt

- —Sampl_e gParént Interest Su’rve:y6 - ' ‘

Pl T N b

7
>

Dear Mr. and Mrslx\

I am asking for your‘;‘help‘;i,n ordei to enrich and ealarge your child’s pro- A -
-gram at school. Voo T
iz . : R
Do you have a hobbi\togshare‘? ©_If yes, specify. . . ’
: _ L. ) -
. L 4\ ! . . ) .. &

Do you have talent you aré willing to share (cooking, sewing, woodworking, T

music, art, dfamatics,. other)? If yes. what? -
! e .

Have yow/had experiences!youare willing to share (travel, etc:)? if yes, .

please specify. ; . . ‘

7 i ‘

Do.ypu have an occupation or an association with a local business or . :

7

If yes, please specify. —————

_indugtry of interest to chiildren?

!
¢ Would you be, interestedlin helping with any of the following?__.__If so,
please check. oo '

i R ~
——Telephoning — Typing. © _.__Bulletin boards
—— Cutting out i ___Pasting - ____Library research

pictures 1___Tutoring . Filing ’ :

g . . .
Do you have some ideas of ways you'd.like to become more involved in such
a school program? : -

What time would you be able to be with us? Please check.

Before school . Noon ——After school

—.—Morning — . Afternoon ——Other

Are there others in your family or neighborhdod who would be interested in
this program?____If yes, please specity.

) \ ~(Sign as desired)

’ *Elliot L. Richardson, Meeting| Parents Halfway~-A Guide Jfor Schools. Washington; u.S.
Office of Education. Department, of Health, Education, and Welfare, 1970. p. 16.

-
Py .

oo
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‘ ~ SCHOOL VOLUNTEER APPLICATION

X

Basic. Information

‘ﬁame . Address
\
Phog ; ~
How many children in school? _____ Names Grade____
X Teacher's Name(s) ] ) ) Grade___ _
) . - _ Grade____
) ' Grade____
Past Experience as a Volunteer
.. Please note here any past- experience you have had as -a volunteer in

schools or any other community activity. Note such things as activities,

time spent, did you work alone or in a team situation?

.

- -

Volunteer Commitment

Do you have.ahyrpreference as to what you would like to do?A (e.g. Class-

room work, Clerical, Library, etc.)

P

M «

How many hours per week could you spend volunteering in school? ]

. Would you be willing to undergo founﬁgtion training for volunteer work?
‘ (e.g. Attend workshops, Training Meetings, etc.) ) .

Areas of Expertise.

A
Please note here any areas of expertise you may have. These may be
professional skills such: as typing, clerical work, librarianship, health
worket or any other'skills you may have. .

'

< ~ '
.

Other areas of help may be related to hobbies or pastime activities such
as weaving, pottery, reading, macrame, woodworking, needlepoint, paint-
ing, etc. : : ‘e .

" o

: You also may have experience ir some areas of enrichment such as playing
a musical instrument, drama work, poetry appreciation, creative writing,
or singing. Please note these here if you would be willing to share
thew with children. .

.

Please return this form to the Parent Coordinator when completed.
Thank you for being interested in our Volunteer Program.

-

204 ;
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Pear Parents,

On Tuesday, May 27, 1980 we will have a special day
called 6th Grade Day. Thls day is planned for 6th grade
students”and their parents. Following is a schedule of the

day's activities:

9:15 - 10:15 Spelling Bee
. 10:15 - 11:30 Academic Games
11:45 - 1:30 Lunch and Awards Ceremony

1:45 - 3:10 Talent Show and Fashion Show

You are welcome to come te any or all of the~activities.j

We will have a special lunch prepared for the students
by the cafeteria staff. We are asking that the parents send
- ¢cakes or pies on 6th Grade Day so the students will have a
special dessert. &Also, Please send cakes or- pies onlz(

There is a lot of work to be done in preparing for 6th
Grade Day. Therefore, we need a committee of parents to
help. We will need parents to help decorate-the cafeteria on
Ménday, May 26th, and to serve desserts on Tuesday, May 27th.
Please help us 1f you can. We want this day to be a great
suc¢ess for your children, Since this is a special day,
please ask your children to dress approprlately. It is wvery
important that we know if you are coming to eat lunch with
your child so the cafeteria staff can prepare enough food.
Please check the appropriate boxes below.

Sincerely,

--.-————.———--u——-——-—-—-.———u...-—-—.--..————..--—-———————————————-.—.—--

\[::]I willi help decorate the cafeteria on Monday, May 26th.

I will help serve ‘desserts on Tuesday, May 27th.
[} I plan to come and have lunch,w;th my child. (Cost $l 15)
-E:j f\will send a dessert on Tuesday, May 27th. [ [CAKE [ PIE

Parent's Signature

Child's Name °
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TITLE:
AUTHOR:

PUBLISHER: -

MAJOR IDEAS:

TITLE:

~_AUTHOR:
. PUBLISHER:

MAJOR IDEAS:

PARENT ENUCATION mﬂ

BIBLIOGRAPHY

Parent Education

Evelyn Pickarts and Jean Fargo

Meredith. Corporation
New York: 1971

This book is addressed to the people in the educational

and mental health- fields who deal in some way with the
confusion parents feel about child-rearing, and who see -
the preventive task that confronts them. The book attempts
to come to grips with the difficult problems facing those
professions and agencies as they search for effective 7
approaches. Topics of discussion include: Parents. are
the Prime Teachers of Their Children, p. 5; The
Learning-Valuing Focus: ‘A Teachable Content for Parent
Education Programs, p. 31; Adult Learning, p. 87; The
Parent Educator: Selection, Preparation and Training,

p. 117. Appropriate for staff. (311 pages,)

----- °

The Family as Educator ‘

Hope Jensen Leichter, Editor ‘

Teachers College Press

Columbia University . .
New York: 1974 ' L .

The‘purpgge of the book (a co]]ectioﬁ,of essays) is to

_convey that education within the family is a fascinating

subject in:-its own right and one that holds great promise
as a field for systematic investigation. The idea for

this book originated from a composium on “"The Family as
Educator"-held at the May, 1973 meeting of the National
Academy of Education. Topics of discussion focus on:
Perspectives on the Family as Educator, p. 1; Parental
Goals: .A Cross-Cultural View, p. 52; Grandparents as
Educators, p.66; Economic Aspects of the Family as Educator,
p. 92. Appropriate for Staff. (129 pages.)

-----
2
<
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TITLE: Guidance of thé Young Child . ’
AUTHOR: Louise M. Langford and-Helene Y. Rand ‘ |

PUBLISHER: . John Wiley and Son, Inc. . : . ) @
New York: 1975 ’

MAJOR IDEAS: This book presents basic facts concerning child. deve1opment )
and various points .of view relative to child guidance in ) S
such a way that the student can formulate an .individual :
and personal philosophy of guidance. Instead of a detailed
account of human development and teaching. theory, the d
book is intended as an introduction for students who will

do further .course work and. research before. they-assume
responsible positions in guiding groups of children.

However, the information provided should be ‘helpful to all
adu1t§'uho want to learn someth1ng"about how ch11dren .
develop, and who want to recognize signs of progress®

toward the maturity of the child. Topics include: Types

and Techniques of Guidance, p. 24; Physical and Motor
Development, p. 42; Persona11ty Deve]opment p. 58; Social
Development, p. 76; Language Development, p. 94; Learn1ng,

p. 114; Sleep and. Rest p. 144; Food for Ch11dren, p. 156;

The Mean1ng and Value of Play, p. 184; Stories, Poems,

and Television, p. 218. Appropriate for--staff and

parents. (281 pages.) , .
- e

TITLE: " Prime-Time Parenting

AUTHOR: Kay Kuzma

PUBLISHER:, Rawson, Wade Publishers, Inc. . e
: ' New York: 1980 :

MAJOR IDEAS: Th1s book is directed toward working parents who are
striving to be prime-time parents--parents who are vitally
interested ih maintaining positive relationships with their
children even though their work schedules permit less than
a twenty-four-hour-a-day vigil. Contents include: Quality

_Time. Tbgether The Key to Success, p. 3; Sharing the
Child-Care Respons1b111ty, p. 31; WOrk1ng Parents and Their
Problems, p. 60; Prime-Time D1sc1p11ne The -Preventive
Approach, p. 175 Solving Job and Family Conflicts,

p. 228. Appropr1aue for parents. (305 pages. )

18-Res.G.




© 7o TITLE:
. AUTHOR: -
‘ PUBLISHER:

'MAJOR IDEAS:

‘children who grew up under reasonably good home conditions.

The Learning Child T e

"Dorothy H. Cohen

Pantheon Books
New York: 1972 -

This book discusses at length the styles of growth and
learning that seem characteristic of large numbers of

Three stages of the early school years are discussed.

"~ First, the five-year-olds..and. the contemporary confusion

—

about beginning reading. Second are the six and sevenHyear .

olds and the need during the primary years for an
intellectually stimulating -1ife-which the current three
Rs curriculum does not by itself sat1sfy And, third,

is the period from eight to eleven, in which the f1rst
major identification with the values of the adult world
creates serious questions as to how-school and home
learning can support moral growth and personal integrity.
Contents include: Kindergarten and the Parent, p. 98;
Intellectual Life in the Primary Grade, p. 144; Eight to
Eleven: The Intermediate Years, p. 205; Parent and Child
During the Intermediate Years, p. 297. Appropriate for
staff and parents. (360 pages.)

~
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PUBLISHER:

TR -

;

AUTHOR:
MAJOR IDEA:

" PUBLISHER:  _
TITLE:
MAJOR TDEA:

lt °

_ the teen years.

markers.

PARENT EDUCATION-
RESOURCE MATERIALS ‘)n:

National Education Association )
Order Department !
The Academic Building

Saw Mi11 ‘Road .
West Haven, CT 06516 - . ) - -

How to Listen to Ybﬁr Child, and
How to Get Your.Child to -Listen to You ) -

. Don E: Hamachek ) e e
(= N L;\‘.-"

Ideas are reinforced that parents have to listen to their

.children if good relations between them are to exist, and .
if they want their children to listen to them now and in.

(Two cassette tapes, two filmstrips-and-

guide, 10 minutes each. Also, a reversible 14-page

illustrated booklet.) '

Educational Planning and Product Development - : ]
7416 Twin Brook Circle
Chattanooga, TN 37421

Parent/Teacher Game

Bingo-type game for 6-24 players, with calling cards and
Parents and teachers learh more about rearing
and teaching children. The game calls attention to and
reinforces parent/child and teacher/child relationships.

-~ _-—— —-The-ideas_that are presented can be discussed while the

game is in progress. L

Pl

Enjoy Your Child (series): Three illustrated paperbacks.
1) "Enjoy Your Child," 2) "Enjoy Your Child at Home,"

3) MEnjoy Your Child at Home and School." Good for anyone
interested in children. '

These booklets share several ideas: 1) be positive with’
children, 2) discipline should be firm but fair, 3) behavior
is molded by example, etc. Good general reading for parents.
Provides "how-to's" and "how-not-to's" when working with
chiTdren. o t
— .
2E9..
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MAJOR IDEA:

PUBLISHER:

TETLE:
AUTHOR:

MAJOR IDEA:

2N

‘Parent Education (Cont'd)

[

Y
- PUBLISHER: . APOD Publications >
1427 - 41st Avenue
‘ Cap1to1a CA" 95010
TITLE: vSett1ng_L1m1ts and Rules for Children
~ AUTHOR: ﬁarris Clemes, Reynold,Bean
d.;MAQQB IDEA: A 33-page booklet of easy to-use methods for setting rules
7T - --- _at_home and clearing. up communications within families.
There are ‘excellent sections dealing with being consistent,
fhtt1ng chores to the child; choosing_effective consequences,
. rewarding good behavior, and examples of workable rules.| . N -
The: booklet is attract1ve easy to understand, and wr1tten T
nn a very practical- manner. - ) f
TTTLE“““—~-~_~~~Ra1s1ng Children's Self- Esteem

——— . o n

Th1s 48-page booklet demonstrates how parents can help

children become more self-confident, improve school per-

formance, develop good values and attitudes, get along

better with others, and more. In addition, the authors L
(Beam and Clemes) give valuable advice for 1mprov1ng family L
1ife. The booklet is easy to read and understand.

"E. P..Dutton

2 Park Avenue -
New York, NY 10016 7

Helping Your Teenage Student
]

. Marvin Cohn

This gu1de gives parents the tools they need to help
teenagers cope more successfu11y with the increased
academic/demands of. today s junior and senior high
schools.; The author g1ves timely methods on what parents

-.can do to help teenagers improve reading and study skills.

Written pr1mar11y for parents -of high school students, but
possibly useful for parents of 7th and 8th grade students: - — - —. -
239%pp. | .

|
!
i
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PUBLISHER:

TITLE:

oMAJOR IDEA:

PUBLISHER:

[ _TITLE:

. \\ °
MAJOR IDEA:

| J MAJOR IDEA:

Parent Education (Cpﬁtrd)'

/
/

U.S. Department of Agriculture
Science and Education- Administration

For sale by: Supt. of Documents '
U.S. Government Printing Office .
Washington, D.C. 20402 //’ -

FOOD: A Pub1icatiqn oﬁ Food and Nutrition /

/

*A series of publications by USDA that are designed to ;
give up-to-date, reliable information about fo d and !
nutrition issues, and suggestions on how to a gly this '
information to your food decisions. Inc]udesyarticles,
calorie charts, recipes, etc. Extremely attractive
magazine, well designed, easy to read. 65pp.

National Congress of Parents and Teachers Tm——
700 N. Rush Street ~ , :
Chicago, IL 60611 _ )

Today's Family in Focus: Eight illustrated pamphlets pro-,
duced by the Natianal PTA. Titles: 1) Parent Education,
2) Children's Rights and How Parents Can Protect Them,

3) Work and the American Family, 4) The Family in Today's
Educational World,-5) Parents, Children, and Preventive
Medicine, 6) Children and Values, 7) Developing the Mind -
of the Child, 8) ABCs of Children's Social Developments.

" The pamphlets are aimed at parents of elementary school
children. Useful in parent education programs, themes
for PAC meetings, or basic information for at-home reading.
The booklets are attractive and contain helpful information
.on working with families. ‘

_Superintendent of Documents : ‘ )
U.S. Government Printing Office ‘
Washington, D. C. 20402 "~ ) o~

-

Follow the Yellow Brick Roads _ _ .

This 82-page catalogue is actually a resource book containing

career education ideas in four major sections: T) Classroomsy— —. _

2) Community Resources, 3) Counseling and Guidance, and 4) ‘

Management. Each page is headed by a statement that expresses”

a career education idea and its relationship to a specific

gzcgt of education. Meaningful for parents and students. -~ .
.40, . ) \ .




.. ," Parent Education (Cont'd)
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T ©

" PUBLISHERY >T/ Supérintendent of Documents
. U:S. Government Printing Office

L3

_ Washington, D.C. 20402 - .
TITLE: . Communicating with our Sons and Daughters , '
AUTHOR: . Marcos Behean Hérnandéé

MAJOR IDEA: _  This 16-page, illustrated booklet examines the role of
Mexican-American parents in the educational lives of their
- children. It is addressed to Chicano parents who are
("* . . lTooking for ways to best prepavre their children to meet
. the challenges of growing up and becomg adults in today's
. © complex_and sometimes confusing world. Written in an easy

<
-

. to read format. $1.10. .
TITLE: Look Out for.YourseifZ Helpful Hints for Selecting a s
Schao] or College - NE N ’ <
”:ﬁxﬁbR‘TﬁEAf This..16-page_booklet is designed to help parents and students

ask the rightquestions _to determine if the program or school

they are considering is the best for them. Tt“Lists questions
other studénts have foupd helpful in avoiding plablgms: ... .
also lists additional sounces of information to help with more
specific questions. The booklet is well organized and\easy to
read., $1.00,

¥

. N
. ¢ -
. B
. \
< .

PUBLISHER: Public Inquiries . : RN

National Institute of Mental Healkth - N
5600 Fishers Lane
Rockville, MD 2085% o r
TITLE: - Caring About Kids ) ‘
MAJOR IDEA: I1lustrated, pamphlets directed toward parents and teachers

that describe what can be done to help-children (and parents)
who have these specific problems: "Helping the Hyperactive
Child" and "Dyslexia." G -

.
4 N ¢
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TITLE:

MAJOR IDEA:

PUBLISHER:

HAJOR IDEA:

PUBLISHER :

AUTHOR:
TITLE

MAJOR IDEA:

R

o

Supply Divison ’
Naticnal Foundation March .of Dimes ‘
P.J0. Box 2000 |

Jhite Plaines, NY 10602 ° ]

Inside My Mom - Dentro De Mi Wama

This. filmstrip is targeted to h1gh school students or
parents with limited educational backgrounds This enterta1n1ng
and_informative cartoon presentat1on approaches nutrition as

) the basic element of life. It is a natural’ 1éad-in for -

discussion about the basics of prevent1ve health care. Also
available in ;pan1sh (Produced as a f1]mstr1p for a rental
fee o* about $10, or'as a slide tape for about $15.)

National Education Association N \
1201 - "16th Street, N.W. co
Washlngton . C 20036 3

This organ1zat1on publishes filmstrips, books, leaflets, and

booklets on a varieiy of topics including parenting, motivation, "‘

helping your child to learn, discipline, etc Write for a free
catalog. - \

-

/

Research Press -Co. .
2612 . Mattis

. Champaign, IL 61820 . | -

("‘

Bill Wégo:7eale¢, Iary Burnett, Bernard Salzberg, Joe Buruett

The Art o Parent1ng

{ -~ N

A sers eséof'f1ve f1]mstr1ps and five parent manuals designed
to_provide parents with an understand1ng of their child's
behavior patterns, and to assist.them in dev1s1ng techiniques
and meﬂﬁods for_handling whatever problems arise. Specific
attention is given to .areas.of communication, assertiveness
and behavior management in such a manner that will promote
dl?yuss1on and exploration of possible solutions, rathef than

prgmote the idea that there is only one way to hand]e a
s/ uation. Purchase price: $]25 |

N
i 9
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Parent Education {Cont'd)

Assessment and Measurement Program
Northwest Regional Educatjonal Laboratory
. 710 SW 2nd Avenue .

/ Portland, OR 97204

|
+ TITLE: A Parent's Guide toiTesting\in the Schools

MAJOR IDEA: The booklet 1dentif%es andgzkswérs some of the questions ‘
parents have about tests. It\ was prepared after con- _—
sultation with parents in. the\Portland schools' Title I o

. program, ' , “

B B
+%

/ s . : 12
PUBLISHER: Public yea_1u$’sgrv£ce ' .
) ) . 5600 Fishers LaneJ .
: Rockville, MD 20857
TITLE: " plain Talk About Children With Ledrning Disabilities
o . - }1 N - ’
MAJOR IDEA: The author explajns who a learning\disabled child is,
B . _why the child has this problem, an .how-adults can help.
- ) . - o s e ‘
. ' PUBLISHER: Anerican Civil Liberties Union ~ \ |
A S | ) , Literature- Department :
I ‘ 132 West 43rd Street
T ¢ . New York, NY 15036
‘' TITLE: The Rights of Parents
’ B ) ’
.MAJOR IDEA: The guide helpélparents become aware pf the rights they
posses. to profect themselves and their children from un-
v necessa.y—and [illegal-.action of the sEate. It includes e
chapters on such topics as Control and Discipliné of Children, \

' Education of Children, Parental Rightg and Family Integrity, \\
[ Jeparated and Divorced Parents, and Preventinc Parenthood .
n,addition,/appendices include an*index of assistance organi- . \
zations for /parents and a 1ist of uniform state laws on
- , ' adoption, child custody, etc. Written in an easy to read,
o . simple question and answer format. $2.50.

} ‘ - 2:'74
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PUBL ISHER:

TITLE: |

MAJOR IDEA:

PUBLISHER:

" TITLE:

- MAJOR IDEA:

oo s 2 e Iy R e s o ns e sy e s Em e s =y rs nEm oy meor s/ et mm - 0 o

N Paréni Education (Cont'd)

Lawren Productions, Inc.’
P.0. Box 666 . -
Mendocino, CA 95460

The Confident Learner: Seif-Esteem in Children

Principles for helping children develop self-esteem are
statgd‘whi]e the camera follows relevant scenes in several
classrooms. Targeted toward teachers and parents, sé€lf-

.image and self-motivation are stressed. (This 16mm color

sound film would be ideal for parent education and teacher
in-service training.- It runs for 15 minutes.)

Recruitment Leadership Training Institute
Administrative Services Building

Temple University

%hi]ade]phia, PA 19122

What Does g,Reading Test Test?

The authors of this 25-page booklet present test information

and how it is graded and evaluated, and the usefulness of

test data. This material could be used as an-effort to

explain to parents how children will be (or have bggn)‘tested._
Some technical words, but information is basically under-
standable. ‘ :

l;
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| ‘
\ , A
PARENT INVOLVEMENT PROGRAI SURVEY

ADDRESS

Chiidren in Schoo1(s)‘

: Name of Child Age x o School

-
s

1

| : V ‘
' NAME__ ‘ L PHONE _____ .
I would like to learn more about:
things 1 can do to help my child in school
i how to help in the school and classroom
1 woulq be interested in:
i just getting.to know more parents in the community

being.in & group that has fun and gets me out of the house '

- craft classes

learning more about what's going on in the conmuni&y for me and my family

If a group of parents got together, I would like to talg about: “T
ways to talk and l}sten.to my childéen and°;ork out problems

ways to get my chi]dren to do what they need to do -~

ways to manage so tha* ny children get good food, and health care

. ways to feel more comfortable talking with -teachers, counselors, doctors,
nurses...all the people who work with my children

ways to deal with 1iving in a community of many different cultures and a
chance to learn more about each other

ways to talk with my children about big things 1ike 1jfe, death, love, sex, o

work, responsibility, education, money, trust, honesty, prejudice, drugs,

alcohol, etc.

1 could go to meetings: - in the mornings _. -3 in the afternocn ;
" in the evening = 3 on weekends . ..

1 think the best place for parents to get tdgether is:

’ in a home’ 5, at the school _ ;

communi ty cgnter/]ibrary ; -

dgther:’ ) _ .
. L RT7
RETURN THIS FORM TO YOUR CHI[,D"é TEACHER BY

P
*
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THE INFORMATION YOU NEED

. . i “
! B
Bringing up children is not simple these days, mainly because the S~ :
parenting job has many parts. Every parent feels 0.K. about how -
‘they're doing on- some parts....and every parent-feels they could .
learn more about other parts. <o . J
; o
This Jist tries- to show you "the parts of the job of parenting” %
to give you a clearer idea of where your greatest interest is... :
and to give us a clearer idea of the best programs to plan. Thanks .
very much for taking the time to fill this out. , : w
. . ' v 2 o E ' SR
y £ g ! <
THE PARTS OF THE PARENTING JOB . 8 ! a8
S EZ v BE.
. . e } °T o
T Y N | md=
" o 5258 ! 35%
: = Vv w ) OEE .
a, provide good food and health care. , . ... . . .. 300 i [] (Circle the »
: ’ ) ! three items ?
b. see each child's strengths . . . . . . . . . . . . (3000 ¢ [J you checkee :
: : : here that
cr hnow.what to expect at different ages. . . . . . . ggog oy i are most
' . ! important
d. know how to help children learn. . . . . . . . .. gog oy 0 to you
: ! right now}
e. be clear about my values with my children. . . . . 0oa [}N‘E (]
P . P ‘
f. be clear about my feelings with my children. . . . [J (J (] ! (]
. ! 1]
g. get children to-do what I feel is important. . . . {J [J [] E (]
' ’ ]
n. find good ways to work out problems. . . . . S..0an E (1
: 1
i. get agreement among adults-on what to do . . . . . goag oy Q , .
> 1]
’ )
j. know how.to talk about things that are hard to . H
talk about (1ike love, sex, drugs) . . . ... . . . [J (3 (] E (]
k. find ways to have fun as a family. . . . . R (oo i ]
1. ha&e good relationships with relatives and/or E .
friends who are a real part of family life . . . . (][] [] ; (]
’ i
m. bave good-relaticnships with people who work with :
my children (ljke teachers, coaches, doctors). . . [J {1 [] E (]
n. have workable relationships with neighbors and . . h
other people in thé community. . . . . . . . . . 3010 1
Name: . R Phone: i
» Addrass: ;
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' HOME-BASED \INSTRUCTION ' g <3

BIBLIOGRAPHY

TITLE:
AUTHOR
PUBLISHER:

MAJOR IDEAS:

TITLE:

AUTHOR:

- PUBLISHER:

MAJOR IDEAS:

N\

Teachinc¢ Young Childr;:\%o Read at Home

Wood Smethurst % \\ ,

McGraw-Hi1l Bock Company N
New York: 1975 .

\
\

The author suggests that for some EQildren, home may be a
good place to begin the highly individual process of learning

to read and thus provides suggestjons\tp parents. about
reading and preschoolers. Topics include: An Overview of
Home Reading Instruction for- Preschoolers, p. 3; What to

Do If You Decide to Teach Your Child Beginning Reading at ~

Home, p. 105; Teaching Beginning Reading Skills: A
Step-by-Step Program you can Follow at Home, p. 109.
Appropriate for parents. (237 pages; reading hist._for
parents-teachers included.) '

—— ‘ N
N

AN

Early Education: A Handbook of Teaching Ideas and
Techniques . ’

Macmillan Professional Magazines, 'nc.
Greenwich, Conn.: 1976

This handbook for early education is full of ideas for
teaching colors and numbers and shapes, for stimulating
language development. and.-for making children excited
about the written word, whether they are readers or
prereaders. All these ideas are integrated into broad
curriculum areas and are firmly based in a philosophy
that -believes that children learn while 1iving in their
classroom, in their neighborhood, in their homes, in the
hole, wide world. Topics included are: Things to Make,
. 32; Science, p. 41; Language Arts, p. 80; Reading
Rgadiness, p.. 88, Appropriate for staff and

pArents. (106 pages; Bibliography included.)

-----

“
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TITLE: 87 Ways to Help Your Child in School

AUTHOR : William H. Armstrong
) . -
PUBLISHER: ‘Barrons Educational Series

Great Neck, New York: 1961

MAJOR IDEAS: Provides simple practices (such as language exercises,
working with colors) that can be used in the home to help
the teacher and the child. Most suggestions are very old, .
but they are time-honored and in no sense obsolete. ) \
Appropriate for parents. (214 pages; Bibliography included.)

]

o

TITLE: Early bhi]dhOOd Education in the Home
AUTHOR : Elinor Tripato Massoglia .
PUBLISHER: | Delmar Publishers . ‘ -

Albany, New York: 1977

MAJOR INEAS: A book in which the author proposes a framework around which
a new role can be developed--early children/adult educator.
The book is addressed to all persons who deal in some way
with parent and early childhood education. Contents include:
Establishing Home-Based Objectives, p. 1; Creating Home-
Based Programs, p. 22; The Homé Visitor, p. 31; Developing
Work Plans, p. 41; Administrative Planning and Onerating,
p. 56; Planning Workshops, p. 104; Viewing Human Development,
p. 115; Developing a Record System, p. 255; Evaluation,
p. 264. Appropriate for staff. (312 pages; Bibliography

included.)
TITLE: Helping Children Learn to Read, A Primer for Adults
" AUTHOR: C. Thomas Pickering, Western Carolina Univ.
PUBLISHER: Chesford, Inc.

342 Madison Avenue, Suite 473
New York, NY 10017~

MAJOR IDEA: The author gives practical suggestions about reading for
‘ parents, teachers, and special reading programs. Ideas
about reading readiness, beginning reading, coordinating
home and school instruction, etc. Includes book 1ists and
word lists. 200 pp. . 1977. '

]
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& HOME-BASED INSTRUCTION <3l
RESOURCE 'MATERIALS
B
“ .
PUBLISHER: Dallas (TX) Independent School District
3700 Ross Avenue .
Dallas, TX 75204
TITLE: Tips For Parents

MAJOR TDEA;

PUBLISHER:

CTITLE:

" MAJOR IDFA:

TITLE:

MAJOR IDEA:

© PUBLISHER;

. it

TITLE:

MAJOR IDEA:

I11ustratéd paperback which includes activities and tips
for those persons who work with children. It is published
as part of a program called "Partners in Reading," 1977.

The book can be used as a resource or guide to help parents ™

plan activities for boosting the reading skills of children
in grades K-3.

Recruitment Leadership Training Institute
Administrative Services Building

Temple University -

Philadelphia, PA 19122

The Role of Parents as Teachers

I11ustrated booklet provides specific activities that are
designed for helping children-at home. It is easy to read.
Good for parents and primary teachers.

v : s

7

-

Helping With Reading At Home

Suggested reading activities that can be used effectively
at home and/or at school. These activities are described
in simple terms and can be presented to groups of parents
who in turn can try them at home with their children. 27 pp.

3

b

State of 'North Carolina

. North--Carolina -Department of Cultural Resources

Raleigh} NC 27611

Reading Is The Family

10-minute color/sound film fi11ed-W§th jdeas and sugbested
actisities for parents to use to strengthen the reading
skills of their children. :

------
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TITLE:

TITLE:

PUBLISHER:

TITLE:.

PUBLISHER:

TIN.E:

MAJOR IDEA:

MAJOR IDEA:

MAJOR IDEA:

e
-y

Moreno -Educational Company
7050 Belle Glade Lane :
San Diego, CA. 92119 -

Parent-Child-School Series: Four illustrated booklets
written in Spanish and English. 1) "Parents Learn How
Children, Grow," 2) "Parents Teach Your Children to Learn,"
3) "Te«ch1ng Ideas for Parents to Use with Their Children,"
4) "Preventive Discipline and Positive Rewards for Your
Children." The main thrust of edch booklet is given in its
title. They are useful for presenting information at parent
sessions. The hooklets are written in a simple, easy,
step-by-step manner.

- - -

-

Parents and Students: Learn How to Study and Improve Your
Grades -

o

IT1Tustrated bocklet g1ves practical suggest1ons on how a
person can study and improve his/her grades. Written in
Spanish and English for parents and students. 31 pp.

- -

Avatar Press-
P, 0., Box 7727 .
Atlanta, GA 30357 ) -

TV: The Fam11y School

Illustrated paperback of 63 pages. Anyone would find this
of interest. The authors (E. Morris and F. Gregory) show -
how TV can be used to help educate children. Games and other
ideas are suggested. Exceilent for mini-workshop. '

3

Appleton, Century, Grofts
New Century Urban Education Series
New York., NY

©

Teachlng “Parents Teach1ng

This is.a programmed guide conta1n1ng spec1f1c strateg1es
for working with parents to teach them how to work with

‘their children. Positive reinforcement is particularly

stressed-. o —

------
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PUBLISHER:

TITLE:

MAJOR IDEA:

© PUBLISHER:

TITLE:
AUTHOR :
MAJOR IDEA:

PUBLISHER:

A o

TITLE:
MAJOR IDEA:

COMMENTS :

TomTEREEE T 4o Ao R T oTEmoammmAe ST o Tmom W rewm s mmmm @S tes AT T

Home-Based Instruction (Cont'd) / .

Qo

Southwest Educational Development Labofatory
Austin, TX ) o

School and After: Parents Help/ , : N

Part of the Bilingual Early Childhood System, this handbook
discusses ways to involve parents in their children's educa-
tion, It is primarily directed to the kindergarten teachers.
The home activities supplements are related to the skills
taught in tne bilingual kindergarten program.

Publications . : S
206 Whitten Hall : I ~
University of Missouri T

Columbia, MO 65201 ' -

\Children's Reading: wq§tuParents Can‘;;\To Help

Richard.D. Robinson

This 20-pagé‘111ustrated booklet provides workable suggestions
for parents to help them create the best atmosphere for develop-

- ing their child's reading skills. The author tells’ how to ‘ .

establish a home reading program. He also gives 50 specific
suggestions for parents on helping their children become
better readérs. ¢ -

The JUDY Company
310 North Second Street . )
Minneapolis, MN 55401.. . e

Parent/Cnild Toy Lendipg Library

A program for parents, teachers, or volunteers to provide
learning experiences that build specific skills in language
development, problem solving, sensory awareness, fine motor
~coerdination, and to provide content that builds sélf-image
for the child, his family, and his people. (Developed by the
Far West Laboratory for Educational Research and Development.)

This is an eight-weekAcoﬁrse that can be operated by a local
community person who need not have training in early childhood

education. . -




«
-
,,,,,,,

Home-Based Instruction (Cont'd)
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5 !
PUBLISHER: Instructional Materials and Equ1pment Distributors
i 1520 Cotner Avenue
Los Angeles, CA 90025

£
ES . N

TITLE: School and Hoine HWork Together

L

IR
I

-
Targetéa’fawiéachers. Suggest1ons are given to help teachets
T work success fully with parents when children have specific
Tearning problems.’

AUTHOR: . Harold Burks . I

MAJOR IDEA:

PUBLISHER: Oregon. Model Center . 1 ‘ ok

\

\

|

|

|

*1

Monmouth OR 97361 . K ) . a
-

\

\

Oregon College of Educat1on .
TITLE: Helping Your Child Read At Home
) - T
'AUTHOR: Apigaiqu. ;alkin- - — -
. MAJCR IDEA: ITlustratéd, 8-page booklet which gives practical and
simple suggestigns for parents to help children build

reading skills\ Humorous illustrations. Very useful

for thelping paﬁfnts find p051tive ways to work with =
their childpen<i« , . ’
o o

Wt memecs

!
y

PUBLISHER: Cal Industries '
76 Madison Avenue T
/ New York; NY 10016 j

TITLE: Johnny Strl] Can't Read--But You Can Help Him At Home
AUTHOR: Kathryn Dlehl
MAJOR IDEA: This 75-page booklet gives detailed instructions on how to

help children with reading at kome. Tips on the use of -
. vowel sounds are given. Directed at parents and teachers.




PUBLISHER:

=R

. TITLE:
AUTHOR:

[
PUBLISHER:
I

TITLE:

!

! -\

©  PUBLISHER:

TITLE:

. -

R " Home-Based Instruction (Cont'd)

Kenneth:E..C1ouse
333 Quail Hollow Road
Felton, CA 95018 . ®

Who Mé? - Teach Reading?

MAJOR IDEA:

Kenneth Clouse, Dorothy Swan _
Filmstrip/cassette tape with guide (14 minutes), designed
to help parents realize what an influence they have on
their children's reading habits.. This resourceé also has
information that will "help parents to "‘know what they can
do to help their children succeed academicalTly, and how
to do it." (Inj]udes two booklets for use with parents )

Al

Project Follow Through

Bank Street College of Educat1on

610 West 112th Street
New York, NY 10025

L

MAJOR IDEA:

How Parents Can Support Their -Children's Learning

This booklet stresses the parent's continuing role in
educating children as they grow up. It describes ways to
reinforce education at home through cooking lessons, /
convgréat1on games and assistance with reading.

Edisto Public Schools -
Orangeburg School District 4

P.0. Drawer A -

Cordova, S.C. y

-

Learning Is Fun: .A Guidé for Parents of Childrén Agés

4, 5, 6, and 7 R / ) i

MAJOR IDEA:

This handbooP offers several exercises which Jparents can
use at home to develop children's general ledrning skills

and more specific skills in.reading and math.
N . H d;‘ X

.
...... i
" .
.
- . L2
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. PUBLISHER:
1

L3

TITLE:

MAJOR IDEA:

PUBLISHER:

: AUTHOR:
TITLE:

MAJOR IDEA:

PUBLISHER:

—
TITLE:

TITLE:

e ey

 MAJORIDEA:

. MAJOR IDEA: .

8

* The Three R's Plus CL e

- . ‘.
~. »

Home - Based Fnstruct1onl(Cont’d)

f'-‘

Public School 243 . /
The Weeksville School ; -
Bank Street Co]]ege Follow Through Program :
District 16

Brooklyn, NY 11213

Parents and Children Share Experiences in-Learnﬁng ) .

This booklet discusses the goals and strategies of ‘home-
bgsed instruction. It also offers specific ideas for
instruction, such as games parents can piay with. their .
children, and suggest1ons for organ1z1ng'parenta1 1nv01ve~ -
meEF in home teaching.

B ¥ o
‘
i

- -

-——— .

o - R N

Division of Deve]opment S .
North Carolina Department of Public Instruct1on

.

Betty Jean Foust .

- e

Helping Your Child to Read 3 B

f

This booklet suggests severa] learning exerc1ses that
parents can use with childreén before they enter schdol,

during. the early school yeafs, and when they become 1ndepen— e
dent readers, / « Y

@ <
e

- an e g wa

The Home and Sch001 Institute, Inc.
1707 H Street, NW :
Washington, D_p 20006

A Family Affair: Education o . . 7

This book pro&?des "rec1pes" for helping children 1e€Fh ,
at home. It also reviews much of the research on home- based
instruction. ($10.00)

.
4
W

v

This is a book of"recipes" for imbroving students' basic
skills in read1n9 math, and thinking, suitable for
($12.00)

grades K through/8




" Home-Based Instrﬁction (Cont'd)

TITLE: " Bright Idea

MAJOR IDEA: This bookiet uses comics to provide ideas for helping
families solve daily life problems. It-shows how parents
.and children can create their own comics for instructional
purposes. The book features an introduction by Art Buchwald.
($16.00)

PUBLISHER: Casis,E1ementak§ School -
(Early Childhood Program)
Austin, TX

TITLE: Inexpensive and Easily Made Instructional Materials: A

MAJOR IDEA:

PUBLISHER:

TTTI B

MAJOR IDEA:

Training Manual For Teachers And Parents For Working H1th
Prescﬁoo1 Ch11dren

k-3

This hooklet contains many stafddard kinds of activities
that parents and teachers can do to help develop skills
in preschool children.

Developmental Learning Matéria]s
7440 Natchez -Ave.
Nites, IL' 60648

.=

A Catalog For Parents

s 3 Pk e S e e e 8 Sranms Gt mides 1 s a0y

i npe A in s

This 24;page booklet is a catalog of learning materials
which can be purchased by parents or teachers to facilitate
and encourage learning in children. These materials can be

—used—-in—-the-home or at school.

/

/

PUBLISHER:

/

TITLE:

MAJOR IDEA:

Houghton-Mi fflin

. .666 Miami Circle, N.E.

Atlanta, GA 30324
(plus other locations in TX, CA, IL, NJ)

Your Child and Reading: How You Can Help |
Su Nino y La Lectura: Como Used Puede Ayudar

This 14-page booklet gives practical ideas on how parents
can help their children with réading in the home. It in-
cludes a bibliography of selected books that can be used
as starting points. (Available in English or Spanish.)

----- - 287




. Home-Based Instruction (Cont'd)

| ‘ TITLE:

AUTHOR: Paul McKee o

Primer for Parents (How Your Child Learns to Read)

|

MAJOR IDEA: This 30-page booklet gives fresh insight into how children J
learn to read. -It uniquely puts parents into the position w

of finding out what it's 1ike to be a child trying to Tearn |

for the first time. Expiains the hows and whys of teaching . |

reading to children. ) |

- |

2

'

| .

? | | "
w | .

SOURCE : . RESOURCE MATERIAL :

Edith Perry ""How Can I Help My Children Do Better
Home/School Coordinator In School?" :

Title I . ' "Math Tips for Parents--Parent Mapual"
Jackson Public Schools (Grades 4, 5, 6)

1593 W. Capitol Street "Home Visit" (booklet before/during/after)
Jackson, MS 39204 Letter to parents requesting their help

and support in the Family Reading
Project--a checklist of 12 ways to
work with your child at home.

, 288 , S
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TITLE:

—

AUTHOR:
PUBLISHER:

MAJOR IDEAS:

TITLE:

INSTRUCTION AT SCHOQL <3
N BIBLIOGRAPHY

Utilizing Teacher. Aides in Differentiated Staffing

Howard Brighion

Pendell Publishing Co.
Midland, Michigan: 1972

A book designed to help develop the managerial skills of
teachers -charged with 'the responsibility of supervising
aides in- the classroom setting. Topics discussed inciude:
The Teacher Aide Concept, p. 9; Goals and Benefits of )
Teacher Aide Programs, p. 41; Legal Status and Responsibility
of Teacher Aides, p. 734 Program Initiation, p. 79; )
Classification of Teacher Aides, p. 115; Selection, p. 149;-
Training, p. 167; Utilizing the Aide, p. 185. Also pro-
vides specific examples of Special Aide Usage on p. 213.
Appropriate for. staff. (247 pages; Bibliography
included.) '
. @

- -

Paraprofessional Work with Troubled Children

e ————— ——————

- MAJOR IDEAS:

‘AUTHOR : James E. Gardner
PUBLISHER: Gardner Press

New York: 1975

This book is about an example of‘exténsive use of para-

‘professionals at the Children‘s Cénter for Educational

Therapy in Venice, California. The Children's Center has
been neavily involved in projects using paraprofessionals
since the summer of 1966. It discusses the efficacy of
using paraproféssionals in various settings and activities.
Appropriate for staff and parents. (180 pages; Bibliography
included.)




TITLE:

AUTHOR:
PUBLISHER:

MAJOR TDEAS:

TITLE:
AUTHOR:

PUBLISHER:

MAJOR IDEAS:

Paraprofessionals in_Education: A Study of Thé Training and

Utilitzation of Paraprofessionais in U.S. Public School
Systems Enrolling 5,000 or More Pupils ]

Jorie Lester Mark

Bank Street -College of Education
New York: 1976

A study that focuses on programming,-training; and utiliza=-
tion of paraprofessionals in the nation's school systems.
The aim of the 'study was to fill a data gap in policy
planning and decision making for future paraprofessional
programming and funding. Appronriate for staff.

(108 pages; Bibliography included.)’

7y

Practica1 School Volunteer and Teacher-Aide Programs

Benjamin DaSilva and Richard D. Lucas

Parker Publishing Co., Inc.
West Myack, New York: 1974

This book gives administrators and teachers practical
guidance in planning and imiplementing volunteer -and teacher-
aide programs. It offers specific suggestions and ideas on

“recruiting, training, and effective use of volunteers and

teacher aides. Contents include: Establishing School
Volunteer and Teacher-Aide Programs, p. 15; Training
Volunteers and Teacher Aides, p. 35; Using Volunteers and
Teacher ‘Aides in Reading, Language Arts and Mathematics,
p. 109; Volunteers and Aides Assisting in School Manage-'
ment, p. 123; Developing Volunteer Community Resources,
p. 149; Recognizing and Evaluating Volunteer and Teacher-

.Aide Programs, p. 171; -Appendix_includes Sample By-Tlaws

7 — — — for—a—Schoot—Velunteer—Programs—p+—81—Apprepriate for

%

s

staff. (192 ‘pages)

rd




 TITLE:
AUTHOR:
PUBLISHER:

+ MAJOR IDEAS:

- b |

School Volunteers: What They Do, How They Do It v ‘ :

Barbara Carter and:G1dria Dapper .

Citqtioﬁ Press.

New York: 1972

This is a handbook for volunteers who tutor. It gives
tutoring tips, information about,the child, sample

AUTHOR:
" PUBLISHER:

MAJOR IDEAS:

- —— ——— e

activities for tutoring reading/and writing, néw math, -
science, and art. (Contents: e.g., the Role of the
Volunteer, p. 13; General -Tutoring Tips, p. 27; etc.)
Appropriate for staff. (168 pages; Bibliography included.)

Parents and Volunteers in the Classroom: A Handbook for

Teachers
Bette L. M¥ller and Ann L. Wilmshurst .,

R and E Research'AssocTates .
San Francisco: 1975

A handbook written for teachers who wish to involve parents :
in their classroom program, but who don't know how to go ‘ )
about it. Thé authors sharé Some_of thé attitudes found "'“‘"““
to be important when working with parents, and provide

suggestions for beginning a program which involves parents

and other volunteers. Topics include: Recruiting, p. 73

The Community as..a Resource, p. 19; Using Parents Effectively,

p. 29; Making Volunteers Comfortable, p. 51; Planning, p. 673
Orientation, p. 77. Appropriate for staff. (135 pages.)




PUBLISHER:
{

-

e
INSTRUCTION AT SCHOOL
RESOURCE MATERTALS

7

National Clearinghouse for B111naua1 Educat1on

TITLE:
AUTHOR:

PUBLISHER:

' ‘II’  TITLE:

&

MAGOR IDEA:

MAJOR. .IDEA:

" the teacher aide in the bilingual classroom.

1300-WilsonBlvd,—
Suite B2-11 -
Rosslyn, VA 22209

Teacher/Teacher Aide Ro]esi,Relationships, Responsibilities

Mari]yn Seymann ’ ‘

This. 16-page booklet. examines. thc role of the ;eachervand“, L
1.60.

<

P T T

Lawren Productions, Inc.
P. 0. Box 666 )
Mendocino, CA 95460

e e e e

Confident Teaching:

Enhancing. the Se]fJConcept e

The main thrust. of th1s 16mm color sound film (19 minutes)

is the idea of enhancing the self—concept of students t
while stimulating learning. It is very useful for the :
orientation of new teachers, aides, and adm1nlstrators.

(Rental fee: S¥;,per week.)

PUBLISHER:

’6’
SR TITLE:
. AUTHOR:.

MAJOR IDEA:

.St. Louis Pub11c SchooTs

St. Louis, MO

June Baehr, Coordinator of Volunteer Activities -

Thi's handbook's suggestions of various ways to use

"volunteers and its suggéstions for teachers who work.

with volunteers are particularly helpful.

|

|

|

( J

How To Utilize Volunteers And Their Services B :
|

43-Res. G;




PUBLISHER:

! OTITLE:
. AUTHOR:
“MAJOR IDEA:

Instruction at School (Cont‘d)

=

washingfbn Technical Institute
Washington, D.C. - .

ABC'S: A Handbook for Educational Volunteers o

Jewell C. Chambers {ed:)

-

. A pract1ca1 handbook with specific suggestions on inter-

viewing vqlupteers, administering a volunteer program,
recruiting vo]unteers -maintaining morale; -and-so- on. - -

MAJOR .IDEA:

PUBLISHER: Volunteer Service of Santa Cruz County, Inc.

Santa Cruz, CA . o~
TITLE. Eng]fsh Language Program For Chi]dren . D

‘ MAJOR IDEA: This is a handbook specifically for.volunteer tutors.
It contains many suggestions for oral language develop-
. ment.

PUBLISHER: Boston Public Schools, Title 734 N
—— I Boston, MA ‘
TITLE: Parent Tutorial Program
-AUTHOR: Linda J. Gu]brandsegl Parent Coordinator

This booklet describes how primarily Span1sh speaking
parents became involved in the schoo]

PUBLISHER:

TITLE:

&

MAJOR TDEA:

Minneapolis Public Schools , .
Minneapolis, MN - 5

How.to Init{ate and Administer a Community Resource
Volunteer Program

This is a guide to Minneapolis" experiences in setting up a
volunteer program. Their community resource volunteers are
people who present specific topics to. classes. Especially .
helpful are the sample forms which they use for more efficient 1
organization and recordkeeping. The guidelines for teachers

and for volunteers are also good (they have special pamph]ets °
to the teachers and to the vo]unteers)

rd

209 ‘ N
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: . PUBLISHER:

|

; TITLE:

| 4
| MAJOR IDEA:-

! (
‘ - pUBLISHER:

TITLE:

. MAJOR IDEA:

,/‘II'[ ' PUBLISHER:

CTITLE:
AUTHOR :
MAJOR IDEA:

PUBLISHER:

TITLE:
i' MAJOR IDEA:

. New York, NY

s ]

%  Instructioh at ‘School (Cont'd)

National Schoo1 Pub]1c Re1a jons Aséociation
Arlington, VA

-
v

School Volunteers: Districts Recruit Aides To Meet Rising
Costs, Studéﬁi Needs e

This. is a good pract1ca1 guide for recruiting and training
volunteers. It gives case studies as specific examples.

Des Moines Area Community College o ’i}//(ii:

Project MOTIVATE e
Ankeny, Iowa

Manual for Volunteer Coordinators and Teachers Using
VoTunteer Tutors

L g

This booklet describes ways to work with volunteers, and ways
to orient them and the faculty to each other. It also out-
lines an orientation and training program. The sample forms
are helpful.

he 4

School Volunteer Program

Schoo] Vo]unteér Reading Reference Handbook

Char]otte Mergent1me

o

This gu1de is used to train New York City vo]unteers to
tutor in reading. Specific suggestions for reading-activities—
on different word recognition sk111s are included.

- up i m

-

Superintendent of Pub]1c Instruct1on
Olympia;, WA . .

7

Tutoring Resource Handbook for“Teachers

A guide for teachers who are working W1th_vo1unteer reading
tutors.




PUBLISHER:

TITLE:
AUTHOR: -

MAJOR IDEA: °

-

PUBLISHER: -

TITLE:
AUTHOR:

MAJOR IDEA: .

PUBLISHER:

v
t

Instruction at School (Cont'd)

EAE
~

Denver Publit Schooig
Denver, CO - : .

Administrator's Handbook for School Volunteer Programs
. — v I

&

Harold D. Zier T

This handbook outlines the purpose of the Denver volunteer
programs and the responsibilities of various school per- ¢
sonnel--teachers-are responsible for training classroom -
volunteers. Sample brochures, newsletters, etc.,

. accompany the handbook. ‘ ’

Central Print¥hg“
Tampa, Florida

Calling A1l Volunteers
Roehm, J., Vacanti, L., & Hill, C.

A trainer's manual and a volunteer handbook to facilitate
orientation to school rules and regulations covering the '
following topics which concentrate on the most common . -
volunteer areas: reading aloud to children; tutoring ‘
individual children; playing games with children; ‘'sharing

hobbies, skills, and talents; lTistening to children rg;d

aloud; and helping with field trips. o —

Parents' Magazine Films, Inc.

TITLE: ..
Vs

AUTHOR:
MAJOR IDEA:

Nev. York, 1978 . ' N

Working in the Classroom

Gordon, I. J.,ﬂO]msted, P. P., & Horms, T. s

A set of five filmstrips which have as their titles:

(1) parent As a Resource; (2) Planning’ for Parent Parti-
cipation; (3) Training and Supervision; (4) The Program
in Progress; and (5) Evaluating Parent Involvement. Also
included are three audio’cqfsettes and a discussion guide.

w0 Y )




'Instruction at Schoel. (Cont'd)

¢

>

- ' a
PUBLISHER: .  Tacoma Public Schools s _ _
o ; Tacoma, WA *
%ITLE: workiné With Vo]hnteers: A Handbook for Teachers
AUTHOR: Bonnie Pinckney ' . ‘
MAJOR IDEA: This handbook is_designed to éssi§t teachers in working I
S . with and understanding the role of®the school volunteer. B

It discusses teacher responsibilities and tips ‘for helping
the volunteer .feel comfortable in the schogl- and in the

classroom. (23 .pages.) .
TITLE: ;, Volunteer Handbook — . - e
AUTHOR: . Bonnie Pinckney |
MAJOR IDEA: This 16-page handbook for volunteers is a companion to the *

. handbook for teachers listed above. It describes the role -
of the volunteer in the schooi;vdiSCusseswfesponsibiﬂities,
gives hints for working with chinren,,and~answef54questions

that volunteers-may have.’ - o i
..... ) ’ '

PUBLISHER: ~ North CarBlina Department of Public Tnstruction
, Division of Reading R

- Raleigh, N.C. | RS & e
TITLE: Volunteers and Reading
MAJOR_IDEA: _ This 14-page booklet gives volunteers in reading some .

\ background infoymation. It describes thebenefits- of —— - — - -

volunteering to ‘help students read, discusses tutoring
techniques, and lists suggested activities for classroom

volunteers.
TITLE: . Primary Reading Program: -Classroom Volunteer Coordination
‘Handbook . . '
MAJOR IDEA: Designed for the school or district volunteer coquﬁﬁator,
. . this handbook contains workable suggestions~for planning

and implementing a program for classroom Yg]qﬁteers. It
discusses assessment,“rgqtyjtmentswtrainjng, classroom
management, -and- the Fole of teachers and volunteers.

e~ (30 pages.)

" T | | - __‘2.\?8
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PUBLISHER:

.

- TEILE:

MAJOR IDEA:

«

. I Instruction at Schoo] (Cont'd)

‘ r
“Project' Follow Through -

Bank 'Street College of Educat10n

610 West 112th Street . ’ ’
. New York, NY 10025 oL

How Parents Can Support Their Children's Learning ‘ L

<

Thi's booklet strésses the parent's continuing role in
educat1ng children as they grow up. It describes ways

in which parents can.get involved in classroom 1nstruct1on,»

such as demonstrating crafts and skills and supporting
individualized 1nstruct1on .

-

<

PR

-
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SAMPLE FORMS FOR "INSTRU’CT;ION AT SCHOOL.

Q

Aruitoxt provided by Eric

“ERIC

» 2 ..
- ‘ c e “« : ;
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. Friday

REQUEST FOR VOLUNTEER SERVICES .

-1 feel T could:

. -% _ .. SUBJECT R AREA __TIME DAY

Supervige-small grouos.

Supérvise individuals.

Read to students.

Check. papers.

Prepare materials..

Set up audio visual.

FAY ©
: N - -‘J& -
Work in centers. Aot “
¢ Work in. art classes. . Nee
o\

work ‘in qusic,classes.

Do drill with flashcards.

K3

4
«})tyr

. WorkAén 1ibrary.

Supervise in cafeteria.

Go on field trips.

Help qith clerical chozés.

Help on -playground..”

Other:

*Day ér Days I can help:
. Monday
' “Tuesday ' -

Wednesday

Thursday

Hours I can hélp:

~

<

Parent’s Name

£

thild's/Children’'s Name

~

Address

Telephone

Teachear's/Teachers' Name

g
R VR
Fd

23()53 .

‘ w
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f
.

Dear Parents,

‘
b

We have had gpod response to our call for volunteer

t

. HéIp, and now have a-number of parents_preparing material, ‘

running office machines and working with studenes.

But we still need "you" to help our children. -If

you have any free time that you could help at
"School, call me at or , or £ill out the
form below and send it to school with your child.

I will logk forward ib hearing from you.

Sincerely,

©

Pzrent's Name

—Ghild's Name .. . S o

Horebasae Teacher

Tslephané,,ﬁ‘

Day I Can Work

Time I-Can Work

300 -
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i
|
i

____Grade: - = . Room:

(Sample teacher request-form-for -classroom volunteer help)
* d

REQUEST FOR CLASSROOM VOLUNTEER ASSISTANCE

Teacher: — . ] Date of Request: L

<

-

— I-would..like: the_volunteer to come on‘ (day), from _____

‘ L : B T - SR ———
(time) to . . (tipe).
Comments:
‘PLEASE SEND THIS REQUEST TO MRS. 3 ,- PARENT COORDINATOR,. AT

I would like a classroom volunteer to help me with the following things:

cutting and pasting materials
mimeographing'

cleaning. up the classroom

helpiﬁg class begin (by checking attendance,
- arranging the room, etc:)

-

supervising the children in the cafeteria
putting up bulletin boards

supervising children oq‘awfield trip =~
supervising children on the playgroﬁnd

general assistance such as taking children to
the restroom, helping with snacks, collecting
and filing papers and materials, translating
for children who don't speak Englisn, helping
with audiovisual aides, etc.

7

other:

-

LEAST -ONE DAY BEFORE YOU NEED A YOLUNTEER'S HELP.
301 -
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. (Sample questions¢§or teachers

to evaluate the program)
s

N -

1'

12.

QUESTIONS FOR TEACHERS ABOUT

_ How often do you have classroom volunteers help you?

: the kinds of things you want? yes . no

9,
10. © Other comments:

SRR N

THE CLASSROOM VOLUNTEERS PROGRAM

?

List ways you ..ave had classroom voluntéers help you:

= 7

Do. you feel the voiunteers have been adequately trained to do

In what areas do they need more particisaticn?

—e—
- ¢

Do you find you must spend more than 15 minutes planning. for

or explainihg an activity to a volunteer? yes no . ;“47

If you answered "yes" to #5, do you mind spending this extra
time? yes no

K

Have you. ever had to re-do a classroom volunteer's work? yes
-
no .

&

" If you answered "yes", for which activity (or activities)?

Do you find that classroom.volunteer assistance gives vyou more
time -t plan and/or to -work with ‘the children? yes no__

What suggestions do you have for the program?

o B - -

_ What other activities would you like volunteers to be ;rained to

do? - . o

4

,,,,,,

1f you have reservations about a particular volunteer, please talk
to me, Mrs. , parent coordinator.

<

-~ _53-Res; G.
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(Sample questions for classroom volunteers to evaluate the program)

.

-

" " QUESTIONS FOR CIASSROOM VOLUNTEERS ABOUT THE PROGRM

—— e nn oy e T »

‘e

~ . e
2 1. List the ways you have helped teachers:

2.  About how often do you voiunteer?

mmmmmm . ) o [y

3. Do you feel vou were trained well enough to do the kinds of
activities teachers ask for? yes no

’ . b In what activities or tasks do you. think you need more preparation?

-
o

4 5. Do you usually have a good relationship. with--teachers?—yes————

6. ~Dec you ugually have a good relationship with the children?
yes . no__ . .

7. If you answered "no" in #5 or #6, what kind of problems or mis- . ‘
.. understandings have you had? | ) :

E'f‘ ~
8. Do you enjoy heing & classroom volunteer? yes no

~

- s 9. Do you feel that you are helping the teachers? yes no

r

10.. What suggesticns do you have for the training?

G

11. What other kind of activities would you like to do in the class-
- room?

12. Other comments: -

o ——— oL - ——— Ll an °

NOTE: If you have had . lot of problems with a specific T
) teacher, pleas2 come talk to me about 1it. Mrs, : y .
r , parent cacrdinator. ' . ‘

- | 303
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T e —————

VOLUNTEER'S SELF INVENTORY —

7} Ask'Do I:

- make myself he]pfu] by offering my serv1ces to the teacher when there
is an obvious need for help?

g1ve the teacher adequate notice of absences by report1ng them to the
_office before the day begins? ]

realize that my whole purpose fo‘ibe1ng in the c]assroom is to ass1st :
the teacher in order that the students might progress more-rapidly.— - — .

avoid criticism of the students, teacher or schoo]?;

- have good communication-with-thg te€achers?

'““""~_ﬂﬂ_”'—*———_—*g;;—;;—;;;;;;¥;_;ﬂ;riend]y attitude\toward all?

accept criticism and suggestions without becoming emotionally upset?

emphasize the times when studen:s behave well and minimize the t1mes
when they fa11 to-do so? . .

\
plan for the activity that I have been assigned thorough]y, haphazard1y
or not at all?

‘e o
1

observe c]ose]y so as to know the individual students' 1likes, dislikes,
preferences, -enthusiasms, aversions, etc.

. find«opportunities for giving students choices or do I tell them what
"f\\ : to do at all times? : .

o veally listen to what students have to say? - ‘ - L ;j

\‘
1

give too much help to students rather than allowing them time to thinkf

aék duestions when I don't understand my assignment?

y -

evaluate myself at intervals?

-

Taken from Handbook for Volunteers, School Development Project, Miami, Fla.

‘r”_'\Q ‘ . .‘ * 304
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ADVISORY GROUPS <3l

_'BIBLIOGRAPHY |. lll. |

X

CTITLE: Advisory Committees In Action
“ AUTHOR: Leslie H. Cochran, L. Allen Phelps and Linda Letwin Cochran ™
" PUBLISHER: Allyn and Bacon, Inc.
RN Boston, Mass.: 1980 ,
MAJOR IDEAS: This._book provides a practical orientation to the implemen- __ _ .
T o __ tation 6f the advisory committee concept. The-book~ s~ ‘
' ' ~based -on the premise_that. before-advisory committees will B
; ~/ﬂ_;__lgg_usuedfe-f’»\“et;‘l:‘i‘V'éT&Té‘a-—D“ca1;1'o,na'1 personnel need to-under- o
" —‘*-§§§ndmthe~natune—and—functjon_éf_adyisonyﬁcommjitggsJ to —
; develop basic skills in using and organizing advisory ‘"

TITLE :
AUTHOR:
PUBLISHER: -

MAJOR JDEAS :

committees, and to have real -examples and illustrations that
may be adapted for advisory committee action. Topics -
include: The Development of Advisory Committees, p. 3; T -
The Structure of Advisory Committees; p. 275 The Equipment L Te
Facilities and Instructional Resource Review Function, p. 85; T~
the Community. Résource Coordination Function, p. 1073 The
Career Guidance and Placement Service Function, p. 131.

Appropriate for staff. (336 pages; Bibliography included,)

Citizen Participation in the Public Schools ‘ .

-

Robert H. Salisbury eyl

Lexington Books .
D. C. Heath and Company
Lexington, Mass.: 71980

This book examines-the practices.and politics of local
schools by focusing on ‘the issue of participation--the
possibilities and limits of active community involvement .0
in the public school system. Topics of discussion include:

Citizen Participation in the School, p. 21; The Community .

Contexts,.p. 59; Who. Takes Part in School Affairs?, p. 59;
Recruitment/Mobilization, p. 82; The Impact of School

Participation, p. 97; How Active Participants Look at -Their e

Schools, p. 163. ‘Appropriate for staff, (218 pages.)

-,

]

56-Res.. G.
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. AUTHOR:

\Ll‘ PUBLISHER:
e L

’ :; MAJOR IDEAS:

The Politics of Education

Jay D. Scribner, Editor , )

The University onChicagdvﬁFEss

Chicago, I11.: 1977

The purpose qf;thislbook'is'gp suggest the kinds of concérns
__of_the-politiés of education as a relatively new field of

disciplined inquiry and to present some of the current

research efforts. Contributors to the volume include both

practitioners and scholars, educators and political scientists.

Some of tne topics addressed include: Participation, )

Representation, and Control, p. 67; School Policy Culture-
and State Decentralizaticn, p. 164; Education and Politics
in Large Cities, 1950-1970, p. 188; Communication and

~

\-\

. ‘\\\
‘lllb TAUTHOR:

Decision Making in American Publi€ Education:- A Longi-
tudinal and Comparative Study, p. 218; Three Views of Change
in Educational Politics, p. 255. Appropriate for .
staff. (367 pages.) : - .

Community Participation in Education

Car1 A, Grant

PUBLISHER: ~~——Allyn-and Bacon, Inc.

MAJOR IDEAS:

Bostofi,"Mass.: 1979
Bo oh, Ma L“‘\*«\i%*\\
This book evolved from a conference on Community Participation
in Education sponsored by Teacher Corps -Associates, which )
was held at the University of Wisconsin-Madison:—¥he
contributing authors addressed themselves to such issues as:
Will schools thange? How will they change? Who will -
determine the-changes? The authors particularly focus on: )
historical perspectives of American educacion and of
community participation; school budget, personnel, and
curriculum in.-relation to community participation; problems
of community participation, past, present, and those"
anticipated in the.future; and-proposals to effect viable
community participation. Appropriate for staff.

(262 pages.) .

------
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TITLE:

- AUTHORT ™~
. PUBLISHER:

MAJOR IDEASy

TITLE:
‘AUTHOR:
PUBLISHER:

‘MAJOR IDEAS:

«

The Politics of Educational Governance: An Overview

':Siﬂaryey J. TJucker and L. Harmon Zeigler

_ERIC Clearinghouse on Educational Management

Eugene, Qregon: 1980

Why are -experts and laymen dissatisfied with public schools
in America? To what extent is the dissatisfaction unique -
to educaiional services? To-what extent is the dissatis- ‘
faction part of a generalized negative perception of
government? These are the questions explored in this
particular book. They are explored within a historical

and theoretical framework that emphasizes the inherent
tension between experts and laymen regarding the political
nature -of educational governance in the schools. Relevant
sections include: . The Policy-Making-Process in--Local

School Districts, p. 8; Recruitment of School Officials,

p. 27; The Community and the Schools, p. 33; The ‘Reform
Movement -and Educational Governance, p. 37. Appropriate for

"~ 3taff and parents. (67 pages.)

0vercoming Barriers to School Council Effectiveness

g

-
g

Jim Stanton and Ross Zerchykov

Institute for Responsive Education -

Boston, Mass.: 1979

This is a report on a year-long effort to support -and
evaluate local school advisory councils in five communities
around the nation: In San Diego, a suburban community in
Southern California, Fairfield and Calhoun counties in
South Carolina, and Yonkers, New York. Interyiews and
discussions were-held with school officials, state legislators,
parents, and members of community organizations. Contents
include: Field Strategies to Support and Evaluate School
Councils, p. 38;-Community Education Councils in a Southern
california Suburb, p. 45; Networking Among Citizens'
OrganTiatTﬁﬁ§f5ﬁa*06uﬁc113’ﬁn'South”CaroTinai-p:-67;
Barriers to the participation of Hispanics in- School
Councils in Yonkers, p. 94; District Level Advisory
Committees in San Diego, p. 106. Appropriate for

staff and parents. (153 pages.)

397
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_ ADVISORY GROUPS
RESOURCE MATERIALS

PUBLISHER:

TITLE:
MAJOR IDEA:

Bakersfield City Sch001 Distr1ct
Education Center °

1300 Baker Street

Bakersfield, CA 93305

How to Condiict a -Meeting

A seven-page paper outlining the proper procedures for

conducting a meeting. Includes sections. on officer

responsibilities, points .of.order, and handling motions.

v

“QUBLISHER:

TITLE:

MAJOR IDEAS:

PUBLISHER:

TITLE:

MAJOR IDEAS:

Available in. English and Spanish.’

Interstate Printers and Publishers, Inc.
Danville, IL 61832

Thé HOW in Phr1iamentarvarocedure

Washington, D. C.

Illustrated 56-page booklet presents a s1mp11f1ed form
of par11amentary procedure.

and the language is clear. It will help the

-‘chairperson and other officers to conduct more profitable

meetings. °

National Coalition of ESEA Title I Parents
National Parent Center

1341 G Street, N.W., Suite 520

20005 . .

Organizing An Effective P}rent AdvisorijounciI

65-page'papérbatk'handbook gives ‘information on how to
organize and maintain effective PACs. Further information
is provided on PAC training, needs assessment, PAC goals
and objectivbs, PAC election procedures, etc. Is designed
to give PACs basic information on organizing PACs at both
the school and district levels.

1308

59-Res. G.
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Adyisory Groups (Corit'd)

U o -

| .
o e e e
:

-PUBLISHER: - ’ National Committee for Citizens in Education
Wilde Lake Village Green, Suite 410
Columbia, MD;‘?1044

TITLE: The Rights of Parents in the Education of Their ChiTdren:z.

. K
MAJOR IDEA: The most popular book ever published by NCCE. tells pareqts
in plain terms what rights exist under law for them and
their children. The book's goal is to help parents res, lve
. educational conflicts without going to lawyers. or resorting
to lawsuits. Selected as one of the ten "MUST" books for

1979 by the American School Board Journal. (162 pages,

$3.95.) oo
‘ » /
. | mm——— S
: !
. ]
TITLE: Developing Leadership for Pargnt/Citizeh Groups /
‘ MAJOR IDEA: What is "leadership"? How do you develop it in-yqurself

and in others? How do you take the initiative? When do
you- assert yourself and when do you compromise? /These
and many other important questions about leadership
development are addressed using schoo]-oriented}brob]ems

as examples. (60 pages, $2.50.) /
—— - /
Co TITLE: Who Controls' the Schools? | /ﬂ N
s iMAJOR IDEA: Who has more power to decide how children sh&u]d be educated:‘

the school board, the school administration, teacher organiza--
tions, the courts, or the federal governménﬁ? Do parents and
students have any power? Should they? Hardhitting, far-
reaching conclusions and recommendations. (76 pages, $2.50.)

PUBLISHER: National Congress of Parents and Teachers
T 700 N. Rush Street
¢hicago;—FL— 60611

TITLE:  Leadership: A State of Mind

MAJOR IDEAS: - Filmstrip/record Set with quide. Giyes good suggestjons
on developing or improving leader skills. The materials -
may be .used to help -develop new leaders in the group or
to strengthen the present advisory group leadership.




Advisory Groups (Cont'd)

- s e P RE——

PUBLISHER: Office of Marketing Dissemination” :

‘ Northwest Regional- Educational Laboratory
770 SW Second Avenue s

S Portland, OR._97204 . .

TITLE: Keys to Community Involvement: 15 booklets developed by
- writers- for f'orthwest Regional Educatianal Laboratory.

Keys. to Community Involvement is a series of booklets
deveToped for governing boards, community leaders, group
members, administrators and citizens. Suggestions for
techniques that can-be used to maintain interest and
enthusiasm in a group. The booklets basically give ideas
that could help keep a group together and working. The
booklets give many "how-ta's" for maintaining.a working
group of people. See titles below:

5 1. Community -Groups 9, Effective Groups \
2. Group Decision Making 10, ‘Group Progress
3. Problem-Solving 11. Measuring and Improving
4, Planning for Charige Group Effectiveness
5. personal and Professional 12. Finding the “Right"
Development Information.
6. Governing Boards and 13. Community Surveys
Community Councils 14. Using Consultants o
7. Innovative Projects - 15, Group Leadership
Successful Projects "

-

. PUBLISHER: Migrant Education Service Center
3000 Market Street, N.E.
Suite 316 .
Salem, OR 97301 - R N
TITLE: Standard Procedures of Operation for Meetings; Rights and S,
Responsibilities of the President, Vice President, Secretary, -
~. and“Members . R \
MAJOR IDEA: Booklet diséusses the procedures that should be used when

conducting meetings. Includes a glossary of standard terms
used in.-meetings, and a standard form of preparing an agenda..
Written in English and Spanish. -

$» eaeweese

TITLE: ‘ P]anning\Effective Meetings

'MAJOR IDEA:. Companion:bboklet for above. Includes other vital points
,‘ that make successful meetings. Tiege

. . » T [}
. - - . .
- - -~ % !
.  eomsSsas - hd -
- '
* N Al
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PUBLISHER: -

—

MAJOR IDEA:

&
JITLE:

" AUTHOR:
‘MAJOR IDEA:

PUBLISHER:

TITLE:

7w6;k{hgfﬁfih tﬁe‘Biiingualftommunitx

Advisory Groups (Cont'd)

“National Clearinghouse for BiTingual Education — ~

1300 Wilson Blvd. - : N
Suite B2-11 _ - ‘ :
Rosslyn, VA. 22209 . o :

}
i

Anthology of papérs discussing the importance of parent
andfcommunity*invb]vement in bilingual education programs.
90 pp.s $430..° -

“Parental Participation in Bilingual Education

-

Alberto M. Ochoa ‘. ‘ ;

Three approaches to- involving parents in the decision-
making process of the school or district. .

S
*

_The Institute for Responsive Education
704 Commonwealth Avenue

Boston, MA ~02215

L) .
Schools .Where. Parents Make a Difference: Edited by Don ‘
Davies. - A collection of stories about schools in all
parts of the country written by education Writers and
Jjournalists; these schools are as far-apart as Boston
and Los Angeles, from urban schools in Minneapolis to
schools onm Indian reservations to a "dream school" in .
California. What they have in'common are concerned, ~i
involved parents-who support, help operate, and shape
their schools to.meet the special needs of their own
communities and children.” $3.95.
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PUBLISHER: Clark College - \
~ c/o Johnnie R. Follins N o e . A
N Project Follow Through W o . :
Home-School Partnership Model - o .
. 2945 Stone-Hogan Road Connector - ' ‘
Suite 200 i _ o ._
‘Atlanta, GA 30331 ‘ ‘ .
’ Taah : TSN - . . . % * )
TITLE: ( ‘ A\Guide for Effective Leadership: A Parent's Handbook ° ) -
MAJOR ID§A§: ,\wwméi5436-page handbook prbvides Follow Through parents with
‘ general and specific information which will aid them: in IR
the participation of their child's school, at parent meetings, Vel
- ‘ and in the community. . . e
’ v i
- . .- . VS L -
3 = > -~ 2;7\‘“2‘.':;_'?" N
b T — N ,
P SR
L s !
- . ' N © -
i\ ~
o SODSPES: i R ’ RESOURCE MATERIALS: - )
‘;{} < - R . B : .- V- 3
Susan- Gohmert, PAC Coordinator "parent Advisory Councils--Linking
Title T WISD School and Home" b
1601 Dripping Springs: Rd. | "parent Advisory CounciT~Handbook"
Waco, T 76704 ~& , "Ideas for Campus PAC Meetings"
- K
Carol Mef} ‘ "A Handbook for Parent Advisory
Title I Coordinator ‘ Councils"
_Richland- School District
615 Snow, Street .
| Ric{nand}wA 99352 3 -
- / ) L. ] N
s ' . &, ‘
Dave Fiscus A ~ Consolidated Programs Glossary" - .
‘ Sacramento City Unified SD "What Do Subcommittee Members Do?"
Consolidated Programs Section "A Guide For Adyisory Committée Members--
P, 0. Box 227% _ Staff Training Services"
" Sacramento, CA 95810




e

.

Kim Kay-
Educational Special\st
Orsgon Department o Educat12p
.700-Pringle Parkway,' S5
Salem. ‘OR 973]0

S-«
-~

N~

’

Advisory Graoups (Cont'd)

Y

"pAC Resource List"

"pAC News and Views" (News]etter)

"parent Advisory Councils in Oregon,
Where Do You Fit? (A Resource Book
for Parents)

[P P
-t CENEd

Edith Perry’
Home/School Coordinator
Title I “
Jackson Public Schoo]s
"1593 W. Capitol. Street
Jackson, .MS - 39204

-

W

‘“Purpose of Advisory Council"

"Handbook for Parent Adv158ry Council®

“papent Advisory Councils® by Delores
Lowe Friedman from Essence

~

-Darlene StevehsL
Title I Secretary
Spokane Public Schoo]s,
E 4714 - 8th Avérue
Spokane, WA~ 99206

,"B_Y]RWS" .
. "Voting Procedures for. HemBersh1p
" Election” <
"Sample Voter's Registration Sheet
"Report of School Visitation Comm1ttee

f

Nat1onal “Committee for Citizens in Educat1on
Wilde Lake Village Green, Suite 410 '

* MAJOR DEA:

© e -

. 192pp. $4.95.

)

How to understand school budgets
if they find irregularities in the budget..
can get the necessary tools to personally analyze the budget

64-Ref. G.

It's Your Money; It's Your Business -

A -
o

PUBLISHER:
- ‘5 Columbia, MD, 21044
P TITLE: SCHOOL BUDGET:
AUTHOR: Rhoda E. Dersh

What parents can do
Where parents




PUBLISHER:

= {,/
TITLE:

MAJOR IDEA:

PUBLISHER:

_TITLE:

MAJOR IDEA:

.- o Advisory Groups (Cont'd)

Chattanoodga Pubtic Schools
Chattanooga, Tennessee ' =

- ?argnt Advisory Council Handbbok: Follow Through Program

. -] -
This handbook discusses the various features of operating a
parent advisory council. Included are sections which address
organization and membership, selection of personne] proposal
and- budget preparation, comprehensive services, staff
development, agendas, and meeting procedures. o

Northwest Regional Educational Laboratory
Office of Marketing and Dissemination
710 S.W. Second -Avenue

' Port]and Oregon 97204

Keys to Community Involvement Series

This series contains fifteen (15) booklets which may be
purchased as a set or by individual titles. They are: -

a. Community Groups: Keeping Them Alive and Well by
Greg Druian

b. Group Discussion Making: Styles and Suggestions by
Greg Druian

c. Problem Solving: A'Fivg-gtep Model by Susan Sayers

d. .Planning for bhange: Three Critical Elements by
Carolyn Hunter o

e. Personal and- Professional Development: An Individual
Approach by Susan Sgyerg

f. Governing Boards and Community Councils: Building
Successful Partnership by Diane Jones ‘ -

g. Innovative Projects: Making Them Standard Practice by
' Carleen Matthews X

h. Successful Projects: Examining the Research by
Carieen Matthews '

i. Effective Groups: Guidelines to Participants by

Susan Sayers

j. Group Progress; Recognizing and Removing Barriers by *
Diane Jones

k. Measuring and Improving Group Effectiveness by D1ane

Jones
314 \
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Advisory Gfoups (Cont'd)

1. Finding the "Right" Information: A Search Strategy by .
Carolyn Hunter — ~ ‘ . i . o

m. Community Surveys: Grassroots Approaches by Carolyn
Hunter and Keats Garmen " 4 _ !

"n. {Using Consultants: Getting What You Want by Carleen
Matthews - £ ) .

- o 0. Group Leadership: Understanding, Guiding, and Sharing
' by Greg Druian ' .

PUBLISHER: The Institute for Responsive Education '
704 Commonwealth Avenue
Boston, MA 02215
TITLE: Citizen Action in Education -
MAJOR IDEA: -  This is the Institute for Responsive Education's quarterly
journal of new models and ideas for citizen involvement in
schools. It includes reports from Alaska to Florida on
citizens and school people who want to. increase citizen i o
involvement in school decision making. - - '
TITLE: Together: Schools and ‘Communities
AUTHOR: Miriam Clasby and Joanne Lema
MAJOR . IDEA: This is a handbook and resoﬁkce directory deveioped from \

a project in Massachusetts to study and encqurage school/
community collaboration. It includes suggestions for

advisory councils, organizations, and school and community S
people who are interasted in "getting it together." (1975)

¢
ey
Ut

-
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SAMPLE ADVISORY GROUP_FORMS




/
-Sample Form to Record Parent Involvement
Parent lnvolvemeni Report ;
. School:_ : Grade/subject:
b Teacher: Date: ‘
Parents involved Activity C e
T
Use back of garq for comments.
- .

317 o

68-Res. G.




EXAMPLE OF SPECIFIC DESCRIPTIONS

OF PARENT RESPONSIBILITIES
(Taken from Adyisory Group By-Laws)

_Committees: o -
Fund-Raising Committee: This committee is responsible to plan,
' . organize, and implement fund-raising v
. events. for the year. Recommendations
. ' for évents must be approved at the
advisory group meeting.

Social/Hospitality Committees This committee organizes its members
and other volunteers, who are not on
the committee, to providé refreshments
or food for program activities and
events. Coordination with other com-
mittees is. 'essential, . 4

Recruitment/Publicity Committee: This committee is responsible for the

active recruitment of families into the

program. It assis*s with preparing and
distributing information sheets as well

as in publicizing other program events .

and activities. It also organizes and

implements the annual orientation of
new kindergarten parents each dune.

,Classroom Coordinators Committee: This committee acts as 1iaison between ‘
staff and parents, and.as liaison B
between Executive Committee,

‘ commi ttee chairpersons, and .parents.
" It.assists and encourages each class
and its teacher to select representa- .
tives for parent committees. Every '
effort shall be made to have an equal
distribution of ethnic groups as officers
and committee members, .

Site/Transportation Committee: This. committee coordinates site evalu-
. ' ' ation and selection, if necessary, and
assists in the arranging of bus transpor-
- ——tationfor students. It also monitors
parent problems with the Transportation
Department of the school district,.
working with school staff to document
incidents. A Co-chair is recommended

318 o,
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. for each_school site. This committee :.; ‘
should also per1od1ca11y survey the. _
parent group to assess whether there
are/recurr1ng problems which the committee
stiould -address.- . .

Personnel Committee . This committee part1c1pates in the re-
cruitment, 1nterv1ew1ng, and recommenda-
tion of new hires for.the program. It
a]so assists in the evaluation of staff.

. . Personnel Committee meetings are
o : : c]osed ‘meetings. s

Curriculum Committee: This .committee discusses strengths and
) limitations of the curriculum, and
' assists in 1mprovement 1mp1ementat1on.‘
It also”helps in the review and selection
. of books for the program and helps in
seeking out -résource people.

Political Action Committee: ’ This committee promotes parent interests
among School Board members -and School
administrators.

N
y g 5‘}
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SUPPLEMENTARY. RESOURCE
MATERIAL FOR STAFF

~

California State Department of Education

MAJOR IDEA:

PUBLISHER:

_ . TITLE:

AUTHOR:
byt MAJOR IDEA:

4ot
s e

|
PUBLISHER: ’

PREPARED BY:

TITLE:
* MAJOR IDEA:

PUBLISHER: ~ .’Publication Sales
. ' P. 0. Box 271
* TITLE:

. For educators who want to know more about teéching in.

. Involvement (Chapter V).

Sacramento, CAT95802° "

Putting It Together With Parents

This 12-§agé.book1et is designed to serve as a guide for

involving parents in the educational programs of their

children. It is well designed and easy to read.— .85¢. ;
, - o R

- oo
-

National C1e$ringhouse foy.Bilingual Education o
1300 Wilson Blvd., Suite B2-11 .
Rosslyn, VA 22209 -

A Guide To Culture In The Classroom

Muriel Saville-Troike ~

-
a cross-cultural classroom. 67pp. $4.50.

U.S. Dept. of HEW B . .
0ffice of ‘Education ’ , no
Washington, D.C. ' )

‘Nero and’ Associates, Inc.

208 S.W. Stark Street

Portland, OR 97204 e

Fo110§ Throughi - A Story Qf’Educationa1‘Change

One of the chapters within this document addresses Parent

' 7 It discusses/many of, the mechanisms
for facilitating parent involvement in the classroom and in
the school. _ . R

320
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PUBLISHER: .
-
TITLE:

-

MAJOR IDEA:

¥ .

‘Supplementary Resource Materials
(Cont'd) X

N

Far West Laboratory a
Responsive Education Program

1855 Folsom Street

San Francisco, CA 94103

SeTf-Assessment System for a Responsive Parent Involvement
Program . : ' T R
TN ‘
Thi's 20-2999 inventory can be used by anyone participating
4 .

in or responsible for the involvement of parents in the -
education-of-children. Helps one to evaluate the quality

PUBLISHER:

TITLE:
~_ MAJOR IDEA:

3

PUBLISHER:

TITLE:

‘MAJOR IDEA:

A

- the subject of parent®involvement.
for material that applies to both parents and administrators. ~

of their parent program, as well as determine areas in which
changes might be made or new activities might be started.

o

Superintendent of Public Instruction
c/o-Gary P. Reul, M.Ed.

01d Capitol Bldg., FG-11

0lympia, WA / 98504

Parent IhVo]Vémént

This 19-page guide is an ERIC 1ist of resources for materials
(books, journal articles, pamphlets, booklets) published on
It is a handy reference

I .

Dissemination and Assessment Center
for ‘Bilingual Education

7703 N, Lamar Blvd.

Austin, -TX 78752

<

Language' Development Resources for Bilinqual/Bicultural
Education (051-1) j ‘

This aid to teachers of Mexican-American children features

. parent involvement information and activities and suggestions

for activity centers: art, books, communication, discussion,
games,. listening, puppets, sensitivity, cooking, and field
trips. Bilingual resource materials include 1ists of books,

fi-lms, filmstrips, community resource information, and cultural

awareness information. (English, some Spanish. Educators:

gradés K-3. Spiralbound, 243pp, $4.50. )




. Supplementary Resource Materials

(cont'd) ' .

-

EQ§LISHERr 'National~Committee,for*Gftizensfin~Eduba;ion
o Wilde Lake Villege Green, Suite 410 °
Columbia, MD 21044

TITLE: Parent§AQrg§hjzip§,to Improve Schools

MAJOR IDEA: . Step-by-step guid to organizing and running parent groups ﬁ
in schools that can -act effectively to upgrade the quality -
of education and get parents into the educational scene in

a lasting.way. (52pp, $2.50:)

- . .- -

NCCE has produced a series of five slide-tape presentations
based on Citizen Training Institutes. Running time for eech
film is 12-15 minutes. Individual filmstrips may be purchased
for $27.50, the full set of five for $110. R

. The five slide-tape presenfations are as follows:
Orgaﬁizing\Parents and Developing Leadership-~I1lustrates how

to build a power base among parents and other citizens, run an
organization, and develop effective leaders. .

Fund-Raisiggf-Ii1ustratés how to seek and obtain money from
Tndividuals, .foundations, and other sources of funds.

Parent Involvement ‘in CO11ectivé Bargaihiggf-111ustrates-how‘

collective bargaining process works, and how parggts can make
their voices heard before, during, and after n ations.

How to Work with School Officials--Discusses how to develop
strategies for action, gathering facts, and taking the parents’
' case to school officials. :

. The Law and Parents' Rights--Shows how current and proposed
.\\\\ Taws and court decisions affect parents' and students’ rights.

N N
------

N

PUBLISHER: fEduzétipn Service Center 7
, Regioﬁ\&%ll e
Austin, ;%\; T
TITLE: . Parental Involvement Harndbook
| \ — :
MAJOR INEA: This-‘handbook EiyeSAgeneral suggestions for setting up a

parent involvement program. One interesting suggestion is
for "a games-lending library.

73-Res.‘G.-~




MATERIALS
AVAILABLE
FROM:

TITLE:

MAJOR IDEA:

 TITLE:

MAJOR IDEA:

TITLE:

fAJOR IDEA:

PUBLISHER: .

TITLE:

. MAJOR IDEA:

UpUTEméﬁtaFy”Ré§burce'mater1a|s \
(Cont d) ‘

Oregon Assoc. for Children with Learning Disabilities
PSU Special Education Department

P. 0. Box 751 : :
Port]and ‘0R 97207 . .

A Walk in Another Pair of Shoes ’ ‘ :;f

]8P-m1nute audiovisual production emphas1zes how it feels to

be handicapped and how the normal child can be of assistance

to a handicapped friend. The film slides are packed in a 140"
size carousel tray and may be used on any slide projector which
accepts a Kodak 140 carousel tray. Good learning and discussion
tool for students, teachers, and parents. (Rental fee: $5.)

- e - -

Everybody -Has A Song

future. (Rental -fee: $5.)

20-minute’ fi-lmstrip and cassette tape in which Henry Winkler
gives a warm and sensitive performance in helping a Tearning
disabled child understand why he is in a special education
class and how he can benefit from it. The f11mstr1p also
helps the learning disabled child believe he is a valuable .
person who can look forward to a fu]fﬂhng and productive ‘ ]

- ,:_;,:f..wso

Earl}>Recoqnitidn of Learning Disabilities

16mm color stund film, 30 minutes, illustrates how many of .
the signs of learning disabilities can be detected by alert

teachers and parents. The daily activities,of children in
kindergarten, first, and second grade are 5hown. (Rental :
fee: $10.) 2 .

[y

L LT X ] ;

Superintendent of Docdment%
U.S. Gov't Printing Office

- Washington, D. C. 20402 - ) s

Resource Guide (For Vocat1bna1 Educators and Plannrers);

Helping-Displaced Homemakers Move From Housework to Paid

Work Through Vocational Tra1n1ng4 -

displaced homemakers in secondary or post-secondary vocational
technical schools, community colleges, state universities,
communi ty-based agencies. - 33pp, $2.25.

hows how vocational programs can be extended or expanded for ‘ .




- — SR — —Supbleméntary—Resouree-Materials
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" RESOURCE: National Public Radio (NPR)

NPR is the national programming center and an interconnected
system of more than 200 public radio stations across the
country. Funded by the Corporation for Public Broadcasting
and foundation.support, NPR distributes approximately 45 hours
of informational and cultural programming each week, including
the. award-winning A11 Things Considered, Voices in the Wind,
Pauline Frederick and. Co]]eagues, dJazz A11ve, and Options in
Education.

0pt1ons in Education is co-produced by Nat1ona] Pub11c Rad1o.
and the Institute for Educational Leadership of the George
Washington University. Principal support for, the series is
provided by the National Institute of Educat1on. Additional
funds are provided by Carnegie Corporat10n~of New York, and
thS‘Corporation for Public Broadcasting.

---Tapes and Tranecripts Avai]ab]e-e~

= Transcripts and cassettes of each Options in Education program
are available at 50¢ per transcript, and $5 per' cassette.
Listed in this brochure are many of the special 1nterest titles
available in the series.

* Many edicators find that transcripts and cassettes are useful
as teaching aids. Others.,use them in presentations to parent .
groups and in training programs for volunteers.

Subscriptions to Options in Education transcripts cost $20 per
year. Forty=four new progranms are produced each calendar year.

The program guide lists Top1cs planned for -Options in Education

during the coming months; Transcripts and cassettes are avail-
able for these programs /10-14 days after their broadcast.

PUBLISHER: Superintendent of Documents.
iR U.S. Government Printing Office
Washington, D. C. 20402 K

TITLE: Follow the Yellow Brick Roads

MAJOR IDEA: This 82-page catalogue contains career education ideas in

four major sections: 1) Classroom, 2) Community Resources,

3) Counseling and Guidance, and 4) Management. Each page

is headed by a statement that expresses a career education

idea and its relationship to a specific facet of education.
. Meaningful for parents and students. $4.40.

5

1324

. 75-Res. ‘G.




E‘ . . ) Supplementary Resource Materials

. ‘ S - (Cont'd)

- PUBLISHER: Associdtion for Childhood Education dnternational, '
Washipgton, D.C., 1980 . ;

-

TITLE: Parent Education: The Contributions of Ira J. Gordon -
AUTHOR:*  Olmsted; P. P., Rubin, R. I., True, J. H., & Revicki D. A..
MAJOR IDEA: A monograph which 'describes the theoretical overview of

parent education and involvement programs of Ira J. Gordon.
Also included are descriptions and evidence of success of
Gordon's six programs.™ '

e
N
T Ve
> -0 o ve v
-

PUBLISHER: . 'Allyn and Bacon, Inc.

470 Atlantic Avenue s
* . - Boston, Massachusetts 02210
TITLE: Parent Conferences in the Schoo{s \
. AUTHOR: - Stuart Losen and Bert.Diament -
MAJOR IDEA: This book presents specific guide]inés for working effective]&‘
with .parents of ¢ aildren*in the public schools, The emphasis
o is on the need to establish a co-equal partner relationship

in order to‘provide early identification of children with.
special needs and developing programs to meet those geeds

as soon as possiblg. Discussions aré included on the initial
contact between school staff and parents, the evaluation pro-
cess, follow-up phases, decision making, referral or special -
program placement stages, overcoming parent defensiveness, -
data collection, the use of school records, parents' rights’
under federal and state statutes, and alternative ways of
avoiding adversary circumstances which arise from probliem

situations,
x:\__ !
PUBLISHER:" National Committee for Citizens in Education
Wilde Lake Village Green, Suite 400
TITLE: Annual Education Checkup Forms
MAJOR IDEA: The National Committee for Citizens ih Education has pdb]ished

a concise and uncomplicated form to follow and suggests that
every parent conduct an annual checkup for each school-aged
child before promotion time. The form shows how to review
materials sent home by schiool, how to a range and take part:
in a parent-teacher conference, and how-to follow up. NCCE
. hopes that this kind of checkup will "help discover school
problems early, and give parents and teachers a chance to ~ . :
work out a-plan for each child to guarantee school success
next year."




PUBLISHER:

TITLE:
AUTHOR:
MAJOR IDEA:

r -

-

Supp]ementary Resource Mater1als
(Cont! d) .

.
3 L.t
- .

Assoc1at1on for Supervas1on .and Curr1cu1um Deve]opment

225 N, Washington Street
A]exandr1a, Virginia 22314

This book]et addresses this 1mportant topic. The authors ‘

review- some .of the premises and practices of parent participation;
they analyze the: assumptions, report on parents' perceptions

of the curriculum and the school, examine the constitutional’

and legal basis .of the parent ro]e‘for power sharing, and

suggest ways the relationship might -be more productive.

Thts document points out that parent participation influences

-student performance and that time spent with parents by -
school personne] results in better leéarning. : .

N

\'Partners Parents and Schoo]s ‘

-

" Ronald 5. Brandt (editor) f‘*{ﬁ

----- &
x

.
) . . « -

i s
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'CHOOSINGJCONSUfTANTS FOR_TRAINING AND
TECHNICAL ASSISTANCE IN PARENTAL INVOLVEMENT

-Introduction .

This is a-guidé for choosing consultants to help you start or improve a .

'parenta1 1nvo1vement effort Many in&ividua1$; small firms, and larger

agenc1es -offer consultant serv1ces in parenta1 1nvo1vement, including {

some funded by private or -government sources and some that chargg&for . ,K

LS

their services or provide them at no charge. The& may offer tfaining

(actual instruction) or. technical assistance (advice), or both, in any

=

of the functional .areas.

N

. This guide suggests a strategy for identifying prospective consultants and

- describes a procedure for screening them; i.e., for narrowing you-~ Tist

- ~

down to the consultant that seems best for you. - ’

There is one tasP which you should comp]ete before using this guide. You
“should. f1rst determ1ne what spec1f1c consultant sérvices you need and what
resources you have available to support those services. The Self-Assessment
Manual (SAM) can help &ou assess your needs. You can assess your resources
by reviewing possible Sourcesiof_funds and other support (e.g., private
grénts, governpenf programs, civic organizations, district funds) &nd

'qhecking any regu]htions pertaingng to your use of consultants.” 1
The pr1or task is essent1a1 not JUSt because you want consultant, serv1ces

I

o
«

to be as cost-effective as possible, but also because you Teed tq.know . ,

3

éxact]y*what'you want and what you can afford before'ybu look at'the L
possible choices. Consultants vary‘wideiy'in their educational ﬁhi]osophies,

and the services they provide vary widely in type an_d intensity. Moreovar, ' ’o‘»
S " d . A _ .

327 : '
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fhere are hundreds of consultants in the field of education; you can't «;

possibiy identify and screen them all. Thus, you will save yourself a

o lot. of time and effort if you fijure out exactly what you are looking for

: - X
_before you start looking.

-

This guide is divided into four steps, which correspond to four sections
of the aocompanying Consu1+ant Search Form. The guide offers suggest1ons ‘
for comp]et1ng each step, and the form offers a set of specific quest1ons
to ask prospective consultants at‘each step. If you decide to‘use the
form as is, we suggest that you keep this one as a master and duplicate

the numberlof copies you need.

Step 1 Iden;lfy1ng Prospect1ve Consultants

~ Your f1rst-§f" s to assemb]e a list of consultants that may be able to

" meet your needs. We recommend the following procedures:

.}. LN ‘. “» "‘ . : -~
"® Review consultants you have used in the past. They may be appro-

~

!

priate for your current needs or know of other possibilities.

-
- - . ~

-

o Check .with consultants who led conferences you have attended or

.hearqﬂabout, They, too, may be appropriate for you or know of

-

other possibilities..”" % ,

1 &. X
R o0 P ‘

. "
« -

*Once you have chosen -a consultant, you will akso want to deve]op plans for
what the consultant will do and when, and how ‘you will evaluate the work.
t these - task§ as we]], are beyond the scope of this gu1dé‘ oo H -

«
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Tell colleagues in your school or district what your needs and

‘resources are, and ask them tB recommend consultants they have used
or know about. -

K

.Check with 1oca1‘coileges to find out if any individuals or groups = -—
are 59ai1ab1e as. consultants, such as people in departments of .

education and psychology, -or in a training center.

i

Contact your state department of education and ask them to provide
names of possible consultants. The education -department in your
state may also provide some consultant services of their own. (A .

1ﬁsﬁ of state departmen£5~pf edugation is attached tovthis guide.)

Contact prtvate organizations devoted to parenta1 involvement. (A

list of some of the maJor organ1zat1ons is attached.)

Some of these sources may be suitable as consultants for you. But even
those that aren’'t may be able to provide "leads" to other prospects. In
some cases, you maywbacktrackﬁa.fewﬂi1mes--from onel%qgrcehto another, to

another--until you fand\severa1 prospects that seem promising.
Section ] of the Consﬁ1tant Search Form (1tems 1-5) covers the imbortant
idenfifying information. It is often usefu1 to record the source of the

referral (item 5), in case you vant to re-contact that source for more

1nfoqmation about the consultant.

3ot
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Step..2: Getting References. and Background. Information : -

After you have assembled a list of prospect1ve consu]tants, call or wr1te
each one to ask for references and background 1nformat1on. Get at least three

referenqes, preferably clients who have recently used the consultant and who

had needs simi]ar to yours. Useful background 1nformat1on should include a

resume descr1b1no qua11f1cat1ons and experience and/or a brochure descr1b1ng

services and ph1losophy.

At th1s step, you should brwef]y describe your plans. Some prospects wiTl

be ab]e to tell you right then. whether they can prov1de the serv1ces you need
Also, large agencies may provide many different serv1ces, so they will need
some.idéa of your plans in‘ordeﬁ to send you fhe backgdound information most
relevant to yod“ Finally, telling prospects about your plans at this dtep
gdves them time to think about what services they would provide to meet your
ndeds. Ask prospects to think aBUQt tﬁis ahead of‘timd, so that if/when\

N

o discuss details.

\

you call back, they will be ready t

One more note: Quriné fhis initial contact with consultants, éddémd% thehi

may be able to recommend others to .add to your list ot;gggspetts (Step 1).

Steb 3: Contacting References . . ¢

~ " N

After examining background information on prospective consultants, you day

“want to talk direct]y with those that seem best suited to your feeds. But,
in most cases, it is a better idea to contact the1r references first. In Qp;w
i :
re1at1ve1y brief interviews with references (in person if that's conven1ent buf////
ysua]ly by phone), you can obtain additional information to help yd//lower the
%umber of prospective consultants you evéntual]y interview. Singc€ interviews

with prospects can be much more timejconsuming, brief interviéws with references

¥
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£ 3 ‘ . :
beforehanc can save you a lot of time later. Of course, if necessary, you

can re-cortact some references for more informetion after you have interviewed

a prospect.

Peop]é are often skeptical of references, since many consultants will provide

only those references who are their most satisfied customers. Usua]]y,

you won t know whether there are other -customers who were not fu]]y sat1sf1ed “

Thus, even after +alkmg to three. (or even more) references you can't be
abso1ute1y sure that the consu]tant is r1ght for you. “On the other hand, if
the consultant can*t'brovide at least three favorable references, yod have a

good reason to cross that consultant off your list.

References are valuable for another purpose as well, not just for evaluating

a consultant's work; By. talking. to people who have used the consultant

before, you can find out how that consultant opérates, what audiences (e.g., -

educationa] level or professivn) the consu]tant works best with, and what

part1cu1ar character1st1cs or qu1rks the consultant has that m1ght affect

your decision. These -‘concerns are not necessar11y re]evant to the overall

quality of the consultant' s~work, but they may help you determine whether the ‘

corsultant is best for you.

Sections 3 (items 8-21) of the Consultant Search Form suggests guestions

covering these points. We printed these items in~three sets, so you can record

contacts with up to three references.. If you contact more than three, simply
* L — . .

' . " - : S
duplicate as many additional pages as necessary. /
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Step 4: Interviewing Prospective Consultants

The background jnformation ané references provided by each consultant will

give you a good indication of which consultants are most suited to your needs.
But before making a f1na1 deC1S1on you will probab1y want to contact the
best prospects for more detaj1ed inform&tion. Schedu1e an interview with the
contact person (item 1 or 4):or with someone that person refers you to. The
interview can take place either on thephone or (and this is preferable) in

person.

Section 4 of the Consultant Search Formr(items 22-30) suggests some important

questions éoncerning the consultant's availability, the services that are

-offered, the consu1tant's professional history, ways in which the consultant

proposes to meet your needs how much the service-would cost, and references
for evaluatiny the consu1tant s work. Depending on your particular concerns,
you may want to add some items to this section or delete others, But under
ordinary c1rcumstances, these 1tems will proV1de a solid bas1s for a dec1s1on.

Note: If poss1b1e you may want to conS1der a "trial per1od," during which

" a consultant provides (and is paid for) some. services before you maké a

r v . . -

final decision.

Item 28 asks wnich individual(s) wouid provide the services. If the consul-
tant 1s ‘actually an agency, you w111 want to know who would be Esslgneg’to you
That is especially true if you haye been referred not to thegagency itself,
but to a particular person in the agency. You may decide to request (or

insist on) the services of that person.




The last item in Section 4 asks for the names of other prospective consultants. .;;

If you and/or the consultant decide during the intervAieh; that the consultant
is not suitable (e.g., is too expensive or 1'5 not available when needed),

you' can. a‘sk _for'the names of others who ﬁn‘ght be. Even if you haven't ‘
decided whether to use the ;:onsu1tant or not, most people won't mind referring

you to. others whom you might also want to'conside'r.' . -
. : N g‘% . . I
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. - " _CONSULTANT SEARCH FORM.

-

1. Name:
2. Address:
. 3. ;Phone:é (ac )
4.‘ If ;gehcy, name of‘contact peréon:

-——-5:—Source-of-referral:————— - ‘

) Sect1on 2 Gettlng References and Backgnoﬁnd Informatlon
P

6. Obta1n names. of at 1east ‘three refé‘ences~ - ] y

|

r

i

: : ' ~ g
o : Section 1: Identifying Prospective Consultants
Name:

Address:

Y,
Q0

y ‘ “Phone: .~ ‘
: . o Type of Service Recefved:

Name:
Address:
Phoné:

Type of Service Received: o o J

Name: . .
Address:
Phone:

\

Type of Service Received:
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7. Check materials received R o o L
Brochure ) .
Resume - "i
____ Other (specify). .
Section 3. Contacting References ) \ 4
»8. Reference #1 Name of reference (from'item 6): -
9. Has the reference used the consultant? -
10. If SO, when?
é . 11. What were the reference's. needs? o E
12. Mhat Qas,the aodience? )
13. What. specific services did the consultant provide?

7.

18.

.- that, in the-future,

f‘"‘T4T‘fwere:tﬁ§§e;§ervﬁCeg’éXattTymwhat'the-reference expected and agreed to?

. Did the consultant provide a clear estimate nf cost before the services

‘were ‘provided?

~

How .closely did the eventual cost match that eetimate? (If the reference
is reluctant to give .actual figures, ask for a comparison of actual to
estimated costs, using the scale below.)

P

Y

‘Cost was more Cost was:és Cost matched cost'was 6- Cost was
than 20% below 20% below the  the estimate 20% above the more than
the estimate estimate (within + 5%) estimate 20% above

, the estimate

Did-the consu1tant actively cooperate with the reference in defining
goa1s and procedures for the sérvices?

the consultant offer training for the referénce so

(If appropriate) Did
the reference could provide similar services internally? -




20,

21.

reference to see the results?

_Are tﬁeﬁe other aspects of the -consultant's work or personality that
were especially effective or not so effective?

How would the reference rate the-overall quality of the consultant's
work? (The scale .below may be useful, as a way of summarizing what

s .

19, Did the consultant cooperate in setting up procedures for monitoring
‘ and evaluating the services? Or, did the consultant conduct ipdependent
monitoring/evaluation that suited the reference's needs and al$&<\the

the--reference-says-)-

———

Very poor Poor _ Adequate Good Very good
(would not (might use (would use ‘(would use (would use
use again) again if again if again with- again when-
i _certain no better out reser- ever possible;
-changes. consultant  vation) services were
were made) was avail- ) superior)

able) ' o,

Section 4: Interviewing Erbspective Consultants

22. Record interview schedule
Date:
Time: ) ,
—z:f~m~h—~Place:(if N--PEPSON)-t-— e e - o - e
. 23.‘ Is the consultant available when and where needed? (If not, skip to 30.)

A. Are you in thg geogrgphic range for consultant's services?

B. Can the consultantlprovide’;ervices on the days/times when
* you need -them?

336
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}{ 4. What services does the consultant provide (such as materials, ad hoc
workshops, planned instructional units)? ‘

{

- i
%
N
N !
N e
Q
Deee ¢

25. How long has the consultant been working in the area of parental involve- '
ment, both as a consultant and in other capacities?

-

A}

26. Describe yohr needs and audience (type and intensity of training or
technical assistance; educational and professional levels of -audience.)

particular audience?

27. How-would the.consu1tant meet your particular needs and handle your

If consultant is an agency, specifically which individual(s) would
provide the services?

4
I !
s

What would the consultant's services cost?

-

== o

o -\ Name:
“Address :
Pthf: -
\\
™\
\
] \
S N
\
, \

-

Obtain names of other prospective .consultants who may be available.

Name:

Address: s

Phone: .
zj/p
Name;;
_ _._ . Address: _ .
bhone:
337
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